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Example teaching and learning unit: 8.8 Let’s eat: Role-play	
Example teaching and learning unit: 8.8 Let’s eat: Role-play
Chinese Second Language Learner 7–10 Sequence, Levels 7 and 8
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview 
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	8.8 Let’s eat: Role-play 
Introduction
This unit includes content focused on dining etiquette in different cultures. The backgrounds of students within the class could provide a rich cultural background to develop discussions and reflections around dining etiquette.
In this unit, students will expand on previously learned language that relates to food, drinks and measure words, learning additional vocabulary for various food and drink items. They will explore Chinese dining etiquette, practise restaurant phrases used by waiters, create a menu with images and Hanzi and participate in a restaurant role-play activity.
Duration 
This unit is designed for 2 lessons per week of approximately 75 minutes each over a period of 5 weeks (or equivalent). The Department of Education recommends that language programs be delivered for a minimum of 150 minutes per week, spread as evenly as possible across the week.
Language elements
Students will revise previously learned vocabulary for food and drinks through flashcard activities and practise numbers and measure words with memory games. They will also discuss how to use measure words and the differences between English and Chinese measure words.
Students will use vocabulary relating to food, drinks and measure words to describe quantities with real-life examples and make food choices. They will demonstrate their understanding by matching words with images, sorting them into categories and identifying common terms from restaurant menus. Students will create a menu for a class restaurant and write a role-play script in Pinyin and Hanzi. Students will engage in matching, sorting or grouping games to support consolidation of language learning. They will also use different-coloured highlighters to emphasise key language elements, such as pronouns, nouns, verbs, interrogatives and adjectives in Chinese sentences to be used in the exchange. Students will practise sentence patterns by using authentic drink items and flashcards to conduct short conversations about food and drink choices.
Students will focus on expanding their vocabulary using an online dictionary to translate new words and engage in a Chinese compound words activity. They will enhance their reading skills, focusing on Pinyin and commonly used Hanzi related to food and drinks. With the support of the Pinyin audio chart and online flashcards, they will also improve their pronunciation.
Cultural aspects
Students will be introduced to Chinese dining etiquette by watching short video clips of restaurant scenes from Chinese movies, followed by a discussion about important aspects such as seating arrangements, sharing dishes and the order in which food is eaten. They will also research the ‘do’s and don’ts’ of using chopsticks and practise how to properly hold and use them via a chopstick competition. 
	Relevant student data may include teacher judgements, prior units of learning and any pre-assessments undertaken. 
When making adjustments for learners, cognitive and affective considerations will be relevant, including for students who have an individual education plan (IEP) and associated goals. 
Based on knowledge of the cohort, consider the continuum of learning below and subsequently adjust content, and vary the learning environment, resources and learning experiences. 
Through informal peer discussion and regular planning meetings, moderation can occur as ongoing assessment. Formal moderation can occur and contribute to the summative assessment.
Student moderation of work can be a supportive peer assessment approach.
Extension
This unit can be extended for different cohorts of students. Extension opportunities may support students to explore more complex dining-related vocabulary and phrases. Extension activities could also include group research projects on the 8 major Chinese cuisines and culinary traditions. Additionally, students could participate in a lunch at a Chinese restaurant, where they can practise using restaurant phrases in Chinese in a real-world setting.
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Achievement standards
Some achievement standard sentences describe a progression of increasing complexity (for example, one achievement standard sentence may describe students using words, phrases and then sentences). Due to this, some teaching and learning units may address only some part(s) of the achievement standard sentence.
This teaching and learning unit addresses the part(s) of the achievement standard asterisked and indicated in bold below. 
Note: Teachers should ensure that all other parts of the achievement standard are addressed across their remaining teaching and learning units.
The 7–10 Sequence includes Levels 7 and 8 and Levels 9 and 10. There is no band before focus.
	N/A
	Levels 7 and 8 (focus band) 
	Levels 9 and 10 (band after focus) 

	
	*By the end of Level 8, students use Chinese to interact and collaborate with others,* and to *share information and plan activities in familiar contexts.*
	By the end of Level 10, students initiate and sustain Chinese to exchange and compare ideas and experiences about their own and others’ personal worlds.

	
	*They recognise and respond to familiar gestures, questions* and instructions *when interacting with others.*
	They communicate using spoken and written language to collaborate, plan and reflect on activities and events.

	
	*They locate* and respond to *information in texts and use visual* and contextual *cues* to help make meaning.
	They interpret and analyse information and ideas in texts and demonstrate their understanding of different perspectives.

	
	*They respond in Chinese* or English, *and demonstrate their understanding of context, purpose and audience* in texts.
	They identify and evaluate information and respond in Chinese or English, adjusting their language to convey meaning and to suit context, purpose and audience.

	
	*They use familiar language, modelled sentences and grammatical structures to create texts appropriate to audience.*
	They use structures and features of non-verbal, spoken and written Chinese to create texts.

	
	*They use some familiar Hanzi and Pinyin* to support their learning.
	They use Hanzi and/or Pinyin appropriate to context.

	
	*Students begin to use pronunciation, intonation and rhythm in spoken Chinese to develop fluency.*
	Students apply features and conventions of spoken Chinese and discern differences in patterns of sound and tone to enhance fluency.

	
	*They demonstrate understanding that Chinese has conventions and rules for Hanzi,* and for non-verbal, spoken and written communication.
	They select and apply knowledge of language conventions, structures and features to interact, make meaning from, and create spoken and written texts appropriate to different levels of formality.

	
	They comment on aspects of Chinese and English language structures and features, using some metalanguage.
	They apply their understanding of the form and function of familiar Hanzi in different contexts.

	
	*They understand how aspects of language and culture contribute to their own and others’ identity.*
	They discuss the structures and features of Chinese texts using metalanguage.

	
	
	They reflect on their own language use and cultural identity, and draw on their experience of learning Chinese, to discuss how this influences their ideas and ways of communicating.


Content descriptions
Teaching and learning units may address only some part(s) of the content description. 
This teaching and learning unit addresses the part(s) of the content descriptions asterisked and indicated in bold below. 
Note: Teachers should ensure that all other parts of the content descriptions are addressed across their remaining teaching and learning units.
The 7–10 Sequence includes Levels 7 and 8 and Levels 9 and 10. There is no band before focus.
	[bookmark: _Hlk147486189]N/A
	Levels 7 and 8 (focus band) 
	Levels 9 and 10 (band after focus)
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	*interact with others using modelled language to exchange information in familiar contexts* about themselves and their personal worlds 
VC2LC8CM01
	initiate and sustain interactions in familiar and some unfamiliar contexts to exchange ideas, experiences and opinions about their own and others’ personal worlds
VC2LC10CM01

	
	*develop language to interact in exchanges, routines and tasks* related to their classroom and interests
VC2LC8CM02
	use Chinese language in exchanges to question, offer ideas and opinions, negotiate, compare and discuss
VC2LC10CM02

	
	*engage in modelled spoken and written exchanges with peers to organise activities relating to daily life* and school environment*
VC2LC8CM03
	use spoken and written exchanges to discuss, plan and reflect on activities, events and experiences with peers
VC2LC10CM03

	Communicating Meaning in Chinese – Mediating meaning in and between languages

	
	*locate information and ideas in familiar spoken, written,* viewed and multimodal *texts, responding appropriately to context, purpose and audience*
VC2LC8CM04
	interpret and evaluate information, ideas and perspectives in a range of spoken, written, viewed and multimodal texts and respond appropriately to context, purpose and audience
VC2LC10CM04

	
	develop and apply strategies to interpret and *respond to Chinese texts, and to convey meaning and intercultural understanding in Chinese* in familiar contexts
VC2LC8CM05
	apply strategies to interpret and respond to non-verbal, spoken and written interactions and produce texts to convey meaning and intercultural understanding in familiar and unfamiliar contexts
VC2LC10CM05

	Communicating Meaning in Chinese – Creating text in Chinese

	
	*create spoken and written texts using appropriate vocabulary, expressions, grammatical structures and some textual conventions, and using familiar Hanzi and/or Pinyin*
VC2LC8CM06
	create and present spoken and written texts, selecting vocabulary, expressions, grammatical structures and textual conventions for familiar and some unfamiliar contexts and purposes, to engage different audiences, and use appropriate Hanzi
VC2LC10CM06

	Understanding Language and Culture – Understanding systems of language

	
	*recognise and apply the sounds and conventions of spoken Chinese to develop fluency, and to respond to and create simple texts* in familiar and some unfamiliar contexts, *using Pinyin for support*
VC2LC8UL01
	discern differences in patterns of sound and tone, and apply features and conventions of spoken Chinese to enhance and extend fluency, and to respond to and create a range of texts in familiar and unfamiliar contexts
VC2LC10UL01

	
	identify and *use Hanzi and/or Pinyin, and apply understanding of grammatical structures to* respond to and *create a range of texts* using conventions appropriate to audience and text type 
VC2LC8UL02
	apply understanding of Hanzi form and function, context and grammatical structures to respond to and create a range of texts that include some complex structures, ideas and conventions appropriate to formality and text type
VC2LC10UL02

	
	*compare the structures and features of Chinese with English* and/or other languages *using some metalanguage*
VC2LC8UL03
	reflect on and evaluate Chinese texts, using metalanguage to discuss language structures and features
VC2LC10UL03

	Understanding Language and Culture – Understanding the interrelationship of language and culture

	
	*recognise how identity is shaped by language(s), culture(s), beliefs, attitudes and values*
VC2LC8UL04
	reflect on and explain how identity is shaped by language(s), culture(s), beliefs, attitudes and values, and how these affect ways of communicating
VC2LC10UL04


Other curriculum content
	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Critical and Creative Thinking 
(Levels 7 and 8) 

	They select, use and reflect on a range of strategies to generate new ideas and possibilities, they suspend judgement to support generating and evaluating alternative ideas and possibilities and they reflect on the importance of suspending judgement.
	Strand: Questions and Possibilities
Content description: when and how judgement is suspended to support generating and evaluating alternative ideas and possibilities
VC2CC8Q02

	Intercultural Capability
(Levels 7 and 8) 

	Students analyse the challenges and benefits of living and working in a culturally diverse society and an interconnected and culturally diverse world.
	Strand: Cultural Diversity
Content description: the benefits and challenges of living and working in a culturally diverse society and an interconnected and culturally diverse world
VC2CI8D01

	Personal and social capability 
(Levels 7 and 8) 
	Students analyse how respectful and non-respectful relationships are expressed and experienced between diverse individuals and groups in different contexts, and reflect on the implications for themselves and others.
	Strand: Social Awareness and Management
Sub-strand: Relationships and diversity
Content description: similarities and differences in people’s values and beliefs; how they can be expressed in diverse ways in relationships
VC2CP8O01


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Asia and Australia’s Engagement with Asia
	Knowing Asia and its diversity
Peoples of the Asia region are diverse in their backgrounds, experiences, traditions, cultures, histories, stories, religions, beliefs, perspectives and languages.
VC2CCPASK1
Students compare the differences in chopsticks used in Chinese-speaking communities to other cultures in the Asia-Pacific region, including variations in material, design and etiquette.


Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Opportunities for support and/or extension

	Formative assessment
Students show understanding of Chinese food in an informal spoken exchange.
Students practise sentence patterns using flashcards of different foods and drinks to conduct a short conversation about making choices. 
Teacher observation of student pronunciation during the speaking practice.
	*They recognise and respond to familiar gestures, questions and instructions* when interacting with others.
*They locate and respond to information in texts and use visual and contextual cues to help make meaning.
They respond in Chinese* or English, *and demonstrate their understanding of context, purpose and audience* in texts.
*Students begin to use pronunciation, intonation and rhythm in spoken Chinese to develop fluency.*
	

	Formative assessment
Teacher observation of development of student writing skills, particularly in relation to Pinyin tones, Hanzi shape and stroke order when creating a menu.
Students show understanding of vocabulary for food and drink items by creating a menu in Pinyin and Hanzi. They sort the words into different categories such as entrée, main, soup, dessert and drinks.
	*By the end of Level 8, students* use Chinese to interact and *collaborate with others,* and to *share information and plan activities in familiar contexts.
They respond in Chinese* or English, *and demonstrate their understanding of context, purpose* and audience in texts.
*They use some familiar Hanzi and Pinyin* to support their learning.
*They demonstrate understanding that Chinese has conventions and rules for Hanzi,* and for non-verbal, spoken and written communication.
	Support: Activities could be scaffolded by providing an annotated vocabulary list with images to support students in completing tasks and developing a sample menu. 
Support and extend: Create groups of students that include a representation of different language proficiency levels in order to facilitate peer teaching and support.

	Summative assessment: A short, spoken role-play
Students work in pairs to conduct a role-play set in the context of a Chinese restaurant, with one person acting as a customer ordering food and the other person acting as the waiter.
Preparation for the task:
Students will engage in matching, sorting or grouping games to support consolidation of language learning. They also use different-coloured highlighters to emphasise key language elements, such as pronouns, nouns, verbs, interrogatives and adjectives, in Chinese sentences to be used in the exchange. 
For example, 你喜欢吃什么小菜？(What entrée do you like?), 你们想喝什么？(What drinks would you like?), 这个多少钱？(How much is this?), 我喜欢吃/喝 … (I like to eat/drink ...), … 很好吃 (… is delicious.) and … 太贵了 (… is too expensive.). Students will practise sentence patterns by using real drink items and flashcards as props to support engagement in short conversations with others about food and drink preferences, helping to reinforce their language skills in a practical and interactive way.
Students will form pairs and decide on the roles that each speaker will assume. One person will be the guest (the customer) and the other will be the Chinese-speaking waiter at a Chinese restaurant. Using modelled language structures and their self-created menu, they will develop a role-play script. During the exchange, students will discuss at least one liked and one disliked food item from each category and negotiate their food choices. They will then practise the role-play script using cue cards and an online Pinyin audio chart as support. 
Conducting the task:
Students will deliver the oral role-play in front of the teacher. Students may wish to use props to enhance the authenticity of the role-play. Teachers will make decisions about the level of support provided to students, in the form of cue-card, written or visual prompts to support the performance of the role-play.
Reflection: 
After students have performed the role-play, they will complete a self-reflection, answering questions such as: What did I accomplish? What steps do I need to take to improve? What is my future learning goal? They will also reflect on the differences in dining etiquette between Chinese-speaking communities and other cultures represented in the classroom.
	*By the end of Level 8, students use Chinese to interact and collaborate with others,* and to share information and plan activities in familiar contexts.
*They recognise and respond to familiar gestures, questions* and instructions *when interacting with others.
They locate* and respond to *information in texts and use visual and* contextual *cues* to help make meaning.
*They respond in Chinese* or English, and demonstrate their understanding of context, purpose and audience in texts.
*They use familiar language, modelled sentences and grammatical structures to create texts appropriate to audience.
Students begin to use pronunciation, intonation and rhythm in spoken Chinese to develop fluency.
They understand how aspects of language and culture contribute to their own and others’ identity.*
	Support: Student moderation of work can be a supportive peer assessment approach.
Teachers are advised to record the role-play to support the assessment process.
A summative assessment rubric may be created to support consistency of teacher judgement and alignment with curriculum standard.




	Week
	Lesson
	Learning goal (e.g. learning intentions and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1–2
	To revisit known vocabulary relating to food and drink items.
To revise familiar Pinyin and Hanzi vocabulary.
	Vocabulary review
Use a flashcard activity to revise previously learned vocabulary for food and drink items (e.g. 鸡肉、牛肉、猪肉、羊肉、鱼肉；汉堡包、批萨、牛奶、可乐、咖啡、茶、水、饺子、北京烤鸭、点心).
Reading and viewing – Chinese menus
Students explore a range of short texts, such as menus for different restaurants and recipe books or websites, to identify common words and phrases used to describe dishes (including raw ingredients and names of typical dishes) that would be found on a Chinese menu.
Reading and writing – new vocabulary 
Introduce new vocabulary for additional food and drinks (e.g. 春卷、小笼包、炒面、
米饭、麻婆豆腐、宫保鸡丁、古老肉、虾、汤；果汁、冰淇淋).
Students use an online dictionary to translate new words, using either the Pinyin input method or the handwriting input method.
Memory game
Students play a memory game such as ‘Kim’s game’ using images and words.
Use a Chinese compound words activity to make more vocabulary (e.g. 奶茶、虾饺、
苹果汁).
	Scaffold: Use pictographic Chinese Hanzi to support students who are new or need additional support to identify simple words such as 肉、水、茶、鸡、羊.
Scaffold: Use a simplified printed version of the menu with annotated Pinyin and images.

	Formative assessment: Teacher observes as students identify the common words and phrases on the menu.
	Stimulus texts:
Visual texts, such as hardcopy or online menus from a range of different eating establishments, including fast food outlets; flashcards with images

Short written texts, such as menus from a range of different restaurants; vocabulary list; dialogues about food/drinks choices

Short spoken texts, such as digital flashcards and/or online dictionary with audio pronunciation; online Pinyin audio chart; short clips of restaurant scenes

Props or authentic items, such as menus from a range of different restaurants, real drinks and real-life objects for speaking practice

	2

	3–4
	To revise new vocabulary and practise the pronunciation.
To work with a partner to create a menu in Hanzi.

	Vocabulary review
Revisit vocabulary using a set of online flashcards. Students listen to Chinese words showing the tones on the computer, repeat them and complete online activities.
Students sort the food and drink vocabulary items into categories such as entrée, main course, soup, dessert and drinks.
Writing and viewing – pair activity
In pairs, students create a menu for a class restaurant using images and Hanzi. The menu should include different categories and prices.
	Scaffold: Provide an annotated vocabulary list with images to support students in completing tasks.
Scaffold/extend: Create groups of students that include a representation of different language proficiency levels in order to facilitate peer teaching and support.
	Formative writing assessment: Teacher observation of development of student writing skills, particularly in relation to Pinyin tones, Hanzi shape and stroke order when creating the menu.
	

	3
	5–6
	To revise numbers and words for measurement.
To use Chinese dining etiquette.

	Vocabulary review – numbers and measurement
Revise numbers and measurement words through activities such as bingo, memory games or a flashcard race. Discuss how to use the measurement words and the difference between English and Chinese measurement words. 
New vocabulary – measurement words
Introduce new measurement words (e.g. 碗、杯、瓶) to describe food and drinks using authentic examples and Chinese songs.
Play matching games where the teacher calls out phrases like ‘2 cups of coffee’ in Chinese, and students match them with the corresponding pictures.
Vocabulary and culture – Chinese dining etiquette
Discuss the restaurant phrases used by waiters, such as ‘Welcome’, ‘Please sit down’ or ‘This way, please’. Demonstrate the phrases with gestures.
Watch short video clips of restaurant scenes from Chinese movies and discuss the importance of Chinese dining etiquette, such as the seating arrangement, sharing dishes and the sequence of dishes.
Students research the ‘do’s and don’ts’ of using chopsticks and practise how to properly hold and use chopsticks (via a chopstick competition).
	Scaffold: Use objects or pictures (such as a cup, bowl and bottle) as props to support students to visualise the measurement words.
Scaffold: Provide infographics and videos demonstrating proper and improper chopstick usage.
Extend: Students can compare the differences in chopsticks used in Chinese-speaking communities to other cultures in the Asia-Pacific region, including variations in material, design and etiquette.
	Formative listening assessment: Students listen to and comprehend short spoken exchanges during the matching games.
	

	4
	7–8
	To practise sentence patterns.
To develop a role-play script. 
	Vocabulary and grammar review
Students engage in matching, sorting or grouping games to support consolidation of language learning. They also use different-coloured highlighters to emphasise key language elements, such as pronouns, nouns, verbs, interrogatives and adjectives in Chinese sentences to be used in the exchange (e.g. 你喜欢吃什么小菜？你们想喝什么？这个多少钱？我喜欢吃/喝…。…很好吃。/ …太贵了。).
Practise sentence patterns – use real drinks and flashcards to support a short conversation about food and drink choices.
Role-play script – pair activity
Students form pairs and decide on the roles for the role-play (one student will be the customer and the other will be the waiter).
Students draw on resources, including a bank of vocabulary and key expressions provided by the teacher and their student-created menu, to create the role-play script using Pinyin and Hanzi.
	Scaffold: Provide highlighted and annotated sentence examples for the students who need assistance.
Scaffold: Provide step-by-step guides or examples for writing the script.
	Formative speaking assessment: Teacher observation of student pronunciation during speaking practice. 
Summative assessment:
Refer to VCAA Example assessment task: A short, spoken role-play
	

	5
	9–10
	To practise speaking skills in Chinese.
To work with a partner to deliver a role-play. 
	Role-play script – pair activity
Students practise the role-play script, supported by cue cards and an online Pinyin audio chart.
Students take turns presenting their role-play to the teacher.
Reflection
After performing the role-play, students will complete a self-reflection, answering questions such as:
What did I accomplish?
What steps do I need to take to improve?
What is my future learning goal?
They will also reflect on the differences in dining etiquette between Chinese-speaking communities and other cultures represented in the classroom.
	Scaffold: For students who are new or find writing the Hanzi script challenging, a simplified, modelled or pre-written script can be provided as support.
Scaffold: For students who are reluctant to speak, pre-record their role-play to be viewed privately by the teacher. 
	Summative assessment:
Teachers may use assessment criteria to assess students’ written script, fluency, pronunciation and cultural appropriateness of verbal and non-verbal communication.
Refer to VCAA Example assessment task: A short, spoken role-play
	


Unit reflection
	How does the teaching and learning unit provide evidence of student learning and progress? The unit provides evidence of student learning and progress through various activities, including role-play, research projects and self-reflection. Students demonstrate their understanding by applying vocabulary related to food, drinks and measure words in practical contexts. The assessments, such as creating a menu and participating in a role-play, provide clear indicators of how well students have grasped the content. Additionally, self-reflection activities help students evaluate their own progress and areas for improvement.
Does the teaching and learning unit:
specify the achievement standard sentences addressed in the unit? Yes, the unit specifies achievement standard sentences related to the use of vocabulary, cultural understanding and communication skills in a restaurant context.
specify the content descriptions addressed in the unit? Yes, the content descriptions are addressed through the introduction of new vocabulary, restaurant phrases and Chinese dining etiquette. Students also practise using measure words and engage in cultural exploration.
include the resources and learning activities used to develop knowledge and skills? Yes, the unit includes resources such as flashcards, videos, real-life examples and online dictionaries. Activities like role-plays, research projects and memory games help develop and consolidate Chinese language skills and cultural understanding.
provide for a range of student abilities? Yes, the unit is designed with scaffolding opportunities in mind. Extension activities are available for students working beyond the focus band. Additional support, such as visual aids and simplified vocabulary, is provided for students who are working towards the focus band.
specify the assessments used to monitor and progress student learning? Yes, assessments such as self-reflections, role-play scripts, group research projects and vocabulary games are specified to monitor student learning and progress.
provide the approximate time required for the unit? Yes, the unit includes a rough timeline for each activity, helping to structure the lessons and allocate time effectively.
Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? The unit can be improved by incorporating more formative assessments throughout the unit to monitor progress on a regular basis. Additionally, providing more opportunities for peer feedback and collaborative learning can enhance student engagement and understanding. A clearer breakdown of the timeline for each activity may help ensure that all learning objectives are fully addressed.
How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units? The evidence gathered from this unit, including student self-reflections, role-play performance and research outcomes, will offer valuable insights into student understanding and areas for improvement. This data will directly inform the design and delivery of the later unit, ‘Eating out: Visit a Chinese restaurant’, by highlighting specific language areas to revisit and adjusting activities based on student progress.
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