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[bookmark: _Toc234831029]Overview
This Capabilities Guidance Resource – Secondary provides information to support Victorian educators to plan, implement and embed the capabilities in and through the learning areas. It outlines this across 3 steps. Examples are provided to illustrate the connections between a curriculum area plan, an associated curriculum area map, and teaching and learning activities. 
The 4 capabilities in the Victorian Curriculum are:
Critical and Creative Thinking
Ethical Capability 
Intercultural Capability
Personal and Social Capability.
Each capability is designed to be explicitly taught in and through the 8 learning areas, where the capabilities and learning area curriculums should mutually enhance and enrich each other.
[bookmark: _Toc234831030]Plan and implement the capabilities 
There are a range of key considerations when planning and implementing the capabilities in and through the learning areas. These can be outlined in 3 steps.
[bookmark: _Toc234831031]Step 1: Establish deep familiarity with the capabilities curriculum
To support teachers in implementing the capabilities curriculums in and through learning areas, it is important that they have deep familiarity with the capabilities curriculums, including the aims and structure, and are confident in strategies to assess the capabilities in line with the achievement standards.
Use the ‘Know and understand’ section of the Teacher and leader guide – Victorian Curriculum F-10 Version 2.0 to explore the ‘Rationale’, ‘Aims’ and ‘Structure’ of the 4 capabilities more deeply:
Critical and Creative Thinking
Ethical Capability
Intercultural Capability
Personal and Social Capability.
[bookmark: _Toc234831032]Step 2: Undertake whole-school curriculum planning to embed the capabilities
Strategically incorporating the capabilities in and through learning areas as part of whole-school curriculum planning helps teachers better identify the relevant achievement standards and content descriptions from a learning area and the capabilities that support learning of both. When undertaking whole-school curriculum planning, school leaders should consider where the capabilities most meaningfully connect with specific learning areas, with associated programs and across the whole-school curriculum plan. This is to ensure appropriate coverage and engagement with each of the capabilities in and through the learning areas, and to allow meaningful transfer of learned skills from the capabilities. The learning areas provide a range of contexts to develop and apply the knowledge and skills specified in the capabilities. At the same time, the development of learning area knowledge and skills can be enriched through explicit teaching of linked capabilities.
The achievement standards describe the progression of skills, while the content descriptions outline the knowledge required to develop those skills, with learning areas developing understandings essential to applying and further developing those skills in a particular context. Effective teaching and learning should ensure that student activities progressively build complexity towards the relevant achievement standard while maintaining an appropriate cognitive load based on student needs.
Once deeply familiar with the capabilities curriculum, educators can undertake whole-school curriculum planning to embed the capabilities by doing the following:
Identify relevant curriculum connections between learning areas and the capabilities in collaboration with school leadership, learning area leaders and teachers. 
Map and plan for curriculum coverage, including assessment and reporting. This mapping requires collaboration across programs. See the Plan and Implement section of the Teacher and leader guide – Victorian Curriculum F-10 Version 2.0 for more.
Consider how the skills and knowledge in the capabilities can transfer across the learning areas to support and enhance students’ development. To do this, teachers will need to draw on their deep familiarity with the relevant achievement standard(s) and the aligned content descriptions for each capability and link this to the identified curriculum connections.
[bookmark: _Toc234831033]Step 3: Embed the capabilities in teaching and learning
When teachers across learning areas collaborate on curriculum planning, meaningful transfer of learning from the capabilities is enabled to support further teaching and learning of content from the learning areas. 
Educators build on the curriculum planning undertaken in Step 2 through the following.
Collaboratively identify lessons, units and assessments (for example) that best align with embedding the relevant capability, considering the specific focus of each sub-strand.
Document the teaching and learning decisions so that curriculum coverage can be readily understood from the whole-school level to the unit level.
Curriculum area maps enable mapping of achievement standards and content descriptions across teaching and learning units to gain a picture of curriculum coverage in a band.
Curriculum area plans demonstrate the development and sequence of related topics across year levels at the strand level.
Teaching and learning units implement the curriculum within a given context or setting.
The following examples of teaching and learning activities provided in this guidance resource complement the curriculum area map and curriculum area plan resources. They illustrate how programs on the curriculum area map can be delivered through teaching and learning activities, and show how they are also linked to the relevant curriculum area plan. These 3 resources – the curriculum area maps, curriculum area plan and this guidance resource – combine to illustrate the 3 steps just described. 


[bookmark: _Toc234831034]Examples at Levels 7 and 8
[bookmark: _Toc234831035]Guidance on the use of these examples
The following are examples of teaching and learning activities designed to support the explicit development of the capabilities within the curriculum. They are provided as illustrations of the connection between relevant curriculum resources within the 3 steps outlined earlier under ‘Plan and implement the capabilities’.
These activities are designed to support progression towards Levels 7 and 8, as indicated in the following tables. However, they are adaptable and can be modified to suit progression towards Levels 5 and 6 or Levels 9 and 10, depending on the learning context and student readiness.
The curriculum links provided for each strand were selected based on their strongest alignment with the task, although other capabilities, strands and sub-strands may also be relevant. With minimal adaptations, the activities included in each example could also address additional curriculum connections.
These examples demonstrate ways of embedding the capabilities across a breadth of learning areas. However, each setting can determine the best way to integrate the capabilities based on their unique context and needs. 
These examples use written communication as one way for students to demonstrate their understanding and skills development in the capabilities. However, this is just one approach. Students can demonstrate their knowledge and skills in various ways, including through actions, verbal explanations, visual representations or practical demonstrations. 
[bookmark: _Toc234831036]

Example 1: Mathematics and Geography – Park usage and liveability: data representation and interpretation
The following tasks embed Critical and Creative Thinking into Mathematics and Geography at Levels 7 and 8. The example embeds both the Questions and Possibilities and the Reasoning sub-strands. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified on the curriculum area map. 
[bookmark: _Toc234831037]Curriculum links
Critical and Creative Thinking: Questions and Possibilities
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	… students identify, construct and use questions to focus or expand their thinking.
	… students construct and use main questions and sub-questions for different purposes. 
	… students construct, use and adapt questions to support thinking in different contexts.

	Content description(s)
	the construction of questions for identifying and building understanding of information, possibilities, processes and activities
VC2CC6Q01
	the construction of a main question and sub-questions for different purposes
VC2CC8Q01
	the construction and adaptation of questions to suit different contexts
VC2CC10Q01


Critical and Creative Thinking: Reasoning
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	They use criteria and consider competing values and the strength of evidence when supporting, analysing and evaluating reasoning. 


	Students identify, structure and communicate a conclusion and a justification for the conclusion that involves analysis and evaluation of competing claims and grounds for these claims. 
	They identify the qualities required when communicating a claim and grounds for a claim in different contexts and they analyse, evaluate and refine claims and grounds for a claim for required qualities when reasoning.

	
	
	They identify and use criteria to support, analyse, evaluate and improve reasoning.
	They identify, use and refine criteria to support, analyse, evaluate and improve reasoning.

	Content description(s)
	ways to consider competing values and the strength of evidence when reasoning
VC2CC6R02
	reasons for competing claims about matters of fact and matters of value, including consideration of evidence and expertise, and ways to analyse and evaluate competing claims and grounds for claims
VC2CC8R02
	ways to analyse and evaluate claims and grounds for claims for the qualities of accuracy, precision, depth or breadth when reasoning, and ways to identify what qualities are required in different contexts
VC2CC10R02

	
	the use of criteria to support analysis and evaluation when reasoning 
VC2CC6R04

	when and how criteria are selected to improve clarity and support analysis and evaluation, including of competing claims, when reasoning
VC2CC8R04
	when and how criteria are refined to improve clarity and support analysis and evaluation, including of competing claims, when reasoning
VC2CC10R04


Mathematics: Statistics
	
	Level 6 (level before focus)
	Level 7 (focus level)
	Level 8 (level after focus)

	Achievement standard extract(s)
	Students compare distributions of discrete and continuous numerical and ordinal categorical data sets as part of their statistical investigations, using digital tools. They critique arguments presented in the media based on statistics.
	Students plan and conduct statistical investigations involving discrete and continuous numerical data, using appropriate displays. 
	Students conduct statistical investigations and explain the implications of obtaining data through sampling. Students analyse and describe the distribution of data. 

	Content description(s)
	interpret and compare data sets for ordinal and nominal categorical, discrete and continuous numerical variables using comparative displays or visualisations and digital tools; compare distributions in terms of mode, range and shape
VC2M6ST01

	acquire data sets for discrete and continuous numerical variables and calculate the range, median, mean and mode; make and justify decisions about which measures of central tendency provide useful insights into the nature of the distribution of data
VC2M7ST01
	distinguish between a population and a sample, and investigate techniques for data collection including census, sampling, experiment and observation, and explain the practicalities and implications of obtaining data through these techniques
VC2M8ST01

	
	identify statistically informed arguments presented in traditional and digital media; discuss and critique methods, data representations and conclusions
VC2M6ST02
	create different types of displays of numerical data, including dot plots and stem-and-leaf plots, using software where appropriate; describe and compare the distribution of data, commenting on the shape, centre and spread including outliers and determining the range, median, mean and mode
VC2M7ST02
	analyse and report on the distribution of data from primary and secondary sources using random and non-random sampling techniques
VC2M8ST02


Geography: Geographical Knowledge and Understanding (Management of places, Place and liveability, Geographies of human wellbeing)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	… students explain the influence of people on the characteristics of places, how they change and their sustainable management.
	Students explain liveability and consider the ways in which it is measured and changed by people.
	Students evaluate strategies to address a geographical phenomenon, issue or challenge using environmental, social and economic criteria.

	Content description(s)
	how places and environments are changed and managed by people
VC2HG6K01
	the distribution and influence of accessibility to services and facilities on people’s perceptions of the liveability of places
VC2HG8K07
	the role and responses of international and national government and non-government organisations in improving human wellbeing at a local or regional scale
VC2HG10K18


[bookmark: _Toc234831038]Student task: Seasonal park data
Below is fictional data showing the number of visitors to 3 Melbourne parks over each season. Students analyse data to engage in the subsequent task, and construct questions that can be used to determine how resources (like maintenance and facilities) should be distributed fairly across the parks. Students develop criteria to support fairness in decision-making. For example, parks should meet minimum safety standards, support as many users as possible, provide for users with no nearby alternatives and so on. These criteria could be developed as a class, in small groups or individually. 
Introduction
Imagine that you work at the City of Melbourne and have been provided with the data in Table 1 showing visitors to 3 City of Melbourne parks. You have been asked to prepare some advice on distributing resources fairly across the 3 parks. 


Table 1: Number of visitors per season at selected parks in the City of Melbourne
	Season
	Park A
	Park B
	Park C

	Summer
	15 800
	25 400
	14 100

	Autumn
	16 200
	25 500
	14 700

	Winter
	10 500
	10 900
	10 900

	Spring
	15 600	
	24 400	
	14 400

	Totals
	
	
	


Part 1: Graphing the data
Complete the grouped bar chart of the data in the table for autumn, winter and spring, approximating the visitor levels.
[image: Graph showing the number of visitors per season at 3 parks in the city of Melbourne. Visitor numbers are shown for summer only, with space left to graph the data for autumn, winter and spring.]
Part 2: Analysing the data
Answer these questions based on your completed graph.
Which park had the most visitors during summer? 
Which season had the lowest park attendance across the 3 parks? 
Which park had the smallest difference between its highest and lowest seasons? 
What is the average (mean) attendance across the 3 parks for each season?
Use a different data representation to communicate the data from Table 1 to an audience. 
Part 3: Evaluating claims using evidence
Some claims have been made about park attendance. Compare each claim to the provided data and decide if it is accurate or inaccurate. Use the data to explain your reasoning. An example is provided below.
Example 
Claim: Park B had fewer visitors in winter than Park A.
Answer: Inaccurate. Park B had 10 900 visitors, which is more than Park A’s 10 500 visitors in winter.
1. Claim: Park C had the lowest total visitors over the year.
Claim: Park A had more visitors in autumn than in summer.
Claim: Across all seasons, the difference between Park B’s highest and lowest visitor numbers is less than 8000.
Part 4: Fairness in park maintenance
Consider the following scenario. You need to decide how to distribute resources fairly.
The council has $100 000 to spend on park improvements. Park A has the worst facilities and is in desperate need of an upgrade. Park B has the most visitors but the nicest facilities, while Park C had a major upgrade 10 years ago, and has an area where an endangered plant is widespread.
1. Allocate the budget across the 3 parks based on their needs and visitor numbers.
Do you think your allocation is fair? Why or why not?
Do you think this allocation is likely to change how many people access the parks? Why or why not?
If someone were to allocate the resources differently than you, what approach might they take and what reasons could they have for their decision?
Create 2 questions that if answered, would help you decide how to allocate the maintenance budget.
Part 5: Evaluating competing claims and generating questions to help decision-making
Introduction
Below are 2 sets of claims from park user groups. You want to investigate these claims further before providing your advice on the fair distribution of resources. Use the following guidelines to help you.
1. In order to distribute resources fairly, you need to develop criteria to reflect what you think is important regarding parks in this context. These criteria can then be used to help compare the significance of different reasons park users give for wanting the money and to generate questions to further investigate. Develop a set of criteria with guidance from your teacher. 
It is also important when making a fair decision to ensure that available evidence is strong. Consider the claims made in each set against the given data and comment on the accuracy of each claim. 
For each set of claims, generate at least 3 questions that would help you reach a decision on how to allocate the money fairly. Use the criteria you have developed to help you generate each question. For example, imagine that one of your criteria is that parks should be safe for all users no matter how popular the park. You could then use this to develop a question to check a claim by users that a feature of a park needs to be repaired. An example question could be ‘Does the current disrepair affect the safety of the park for users?’
For each question you generate, state who you would ask (e.g. a safety expert for the example above). 
An example of this process is provided below. 
	Claim A – Neighbourhood user group: Our park (Park A) is entitled to more resources than Park C because we have more visitors.
Claim B – Bike rider user group: Our park (Park C) should get more resources, especially to repair the bike trails, which become dangerous in winter when we have more users than Park A.
Evaluation against the given data
While it is true that in summer Park A has more visitors (15 800), it isn’t true in winter when Park C has more visitors than Park A. 
Questions
How many users of Park C use the bike trails in winter? How dangerous are the trails? Are there any other bike trails in better repair nearby? Are there any areas of disrepair in Park A?
These questions address the criteria of safety for users and of providing for as many users as possible. 
The data could be collected by asking an expert to provide a report on the safety of bike trails at the park and at a nearby park (if there is one) and asking the bike rider user group if they have collected data on use of the trails over winter, including asking how they collected the data. 




Set 1
[bookmark: _Int_3ai3bqQ3]Claim A – Family day care group claim: The playground in Park A, used by families that visit the park and the family day care, is in desperate need of repair. Our park is more popular than Park C and we need the money more than Park C does. 
Claim B – Birdwatching user group claim: Our park (Park C) needs more money for shelters so we can go birdwatching all around the park’s lake all year. 
Set 2
Claim A – Walking club group claim: Our members make up most of the users of Park B and we need more shady trees in the park and a bigger wet weather shelter in the picnic area. 
Claim B – Running user group claim: Our park (Park B) must get all the tracks upgraded, and we need the money more than the walking club does. Besides, we have one of the most popular parks in Melbourne.


[bookmark: _Toc234831039]Example 2: Science – How scientific ideas change over time, with evidence 
The following tasks embed both Critical and Creative Thinking and the Ethical Capability into Science at Levels 7 and 8. Students explore historical scientific errors, the evolution of the scientific method and ethical issues in research. Students investigate an example of a scientific reasoning error. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map. 
[bookmark: _Toc234831040]Curriculum links
Critical and Creative Thinking: Reasoning
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	They identify and describe simple reasoning errors and improve the reasoning involved. 
	They identify and explain a range of reasoning errors and improve the reasoning involved.
	They identify and analyse complex reasoning errors in different contexts and improve the reasoning involved. 

	
	They use criteria and consider competing values and the strength of evidence when supporting, analysing and evaluating reasoning.
	They identify and use criteria to support, analyse, evaluate and improve reasoning. 
	They identify, use and refine criteria to support, analyse, evaluate and improve reasoning.

	Content description(s)
	simple reasoning errors including hasty generalisations, false analogies and contradiction, and how reasoning associated with these errors can be improved
VC2CC6R03
	an extended range of reasoning errors including cause and effect fallacies and arguing from ignorance, and how reasoning associated with these errors can be improved
VC2CC8R03 
	complex reasoning errors including false dichotomies and appeal to consensus, their significance and how reasoning associated with these errors can be improved
VC2CC10R03

	
	the use of criteria to support analysis and evaluation when reasoning
VC2CC6R04
	when and how criteria are selected to improve clarity and support analysis and evaluation, including of competing claims, when reasoning 
VC2CC8R04
	when and how criteria are refined to improve clarity and support analysis and evaluation, including of competing claims, when reasoning 
VC2CC10R04


Science: Science as a Human Endeavour (Nature and development of science)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	… students describe examples of advances in science achieved by scientists who work individually and in teams, building on the work of others. 
	… students explain how new evidence can lead to changes in scientific knowledge.
	… students analyse the importance of different scientific methods, critique, replication, publication and peer review in the development of scientific knowledge. 

	Content description(s)
	scientific knowledge changes over time, often resulting from collaboration or by building on the work of others, and leads to advances in science
VC2S6H01
	scientific knowledge, including models and theories, can change because of new evidence
VC2S8H01 
	scientific knowledge is contestable and is validated and refined over time through expanding scientific methods, replication, publication, peer review and consensus
VC2S10H01


Science: Science Inquiry (Questioning and predicting)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students make reasoned predictions, describe patterns and test relationships when investigating observable phenomena. 
	Students develop hypotheses and make reasoned predictions to identify patterns, test relationships and analyse and evaluate scientific models when investigating phenomena at various scales. 
	Students formulate and refine questions and hypotheses to make reasoned predictions, test relationships and develop explanatory models when investigating scientific questions, problems and claims. 

	Content description(s)
	investigable questions and reasoned predictions can be used in guiding investigations to identify patterns and test relationships 
VC2S6I01 
	investigable questions, reasoned predictions and hypotheses can be developed in guiding investigations to identify patterns, test relationships and analyse and evaluate scientific models 
VC2S8I01 
	investigable questions, reasoned predictions and hypotheses can be used in guiding investigations to test and develop explanatory models and relationships 
VC2S10I01 





The following table can be used to help guide students to the study of an appropriate example.
	Strand
	Sub-strand
	Historical scientific explanations and models

	Science Understanding 



	Biological sciences
	Spontaneous generation of life
Vitalism (life force theory)
Scala Naturae – the great chain of being

	
	Chemical sciences
	Ancient Greek 4-element theory (earth, water, fire and air) 
Phlogiston theory – things burn because they release something into the air
Alchemy (early chemical thinking)

	
	Earth and space sciences
	Continental fixism
Neptunism – rocks formed from ancient ocean crystallisation 
Catastrophism – Earth’s features were shaped mainly by sudden, catastrophic events

	
	
	Geocentric model
Early explanations of eclipses as atmospheric or Earth-based effects

	
	Physical sciences
	One-fluid model of electricity
Two-fluid model of electricity
Caloric theory – heat is a weightless fluid
Aristotelian motion – heavier objects fall faster than lighter ones 



[bookmark: _Toc234831041]Student tasks: How scientific ideas change over time with evidence
Task 1: Investigate a historical scientific idea
Choose an example
Select one example of a historical scientific idea involving an error or mistaken belief, as guided by your teacher.
Research and record
Research your chosen error or mistaken belief in scientific reasoning. Then use the following cloze sentences to answer questions and explain it.
1. Explain the history of the scientific explanation or mistaken belief (Extension: Explain the historical context.)
‘The earlier belief was that _______________________ because _________.’


What evidence and/or reasoning from the evidence for the conclusion supported this belief at the time?
‘The evidence used to support this belief was ________________________, and scientists thought this supported the belief because _________________________.’
Why did the explanation seem reasonable at the time?
‘At the time, this explanation seemed reasonable because ___________________.’ 
How was the explanation revised? What, if any, new evidence challenged the explanation?
‘The explanation was revised when ___________________. This happened because ________________.’
How does the old explanation compare with modern understanding?
‘The modern scientific explanation is __________________ , which is different because_______________________.’
What was the impact of revising this explanation on science and society?
‘Revising this explanation led to _____________________, which helped science and society by __________________.’
Which explanation is stronger?
‘The __________________ explanation is stronger because it __________________.’ (Use evidence or criteria such as testability, repeatability or ability to explain observations.)
What criteria could be used to judge explanations?
‘Scientific explanations can be evaluated by ______________.’
Task 2: Explore how scientists investigate questions
Scientists use a range of processes to explore questions, collect evidence and develop explanations. These processes help improve scientific understanding based on evidence.
Explain the steps of scientific investigation
Provide an explanation for each step of scientific investigation listed, following these instructions.
· Explain the step: Write what happens during this part of the process.
· Explain why it is important: Reflect on how this step helps build explanations that are supported by evidence.
Steps of scientific investigation
1. Make an observation about the world.
Ask a question. 
Conduct background research.
Formulate a hypothesis.
Generate/collate the data (conduct experiment or make observations).
Analyse results.
Draw conclusions and communicate findings.
Reflection
How does this process help improve or replace earlier scientific explanations?
Task 3: Reflect on how modern science improves scientific understanding
Scientific ideas have changed significantly over time as new evidence, tools and methods have become available. 
· Peer review process: Research must be reviewed and critiqued by other experts before it is published. This helps identify errors or bias.
· Advanced technology: Modern tools and techniques allow for more detailed measurement, data collection, analysis and experimentation.
· Global collaboration: Scientists from around the world can work together, sharing data and ideas to validate findings across different conditions.
· Public access to data: Many studies now publish their methods and datasets, enabling other researchers to check results or repeat investigations.
· Ethical guidelines: Strict ethical standards ensure that research is conducted responsibly, including reducing manipulation or bias in results.
Reflect on how scientific practices have evolved and improved over time. 
Note down one of the 5 factors above and answer the following questions.
1. Which of the factors above do you think would have been the most effective in helping prevent the error or mistaken belief you researched in Task 1?
Overall, which of the 5 factors do you think has had the greatest impact on improving scientific understanding over time? Why?
 

[bookmark: _Toc234831042]Example 3: Civics and Citizenship – Culture, identity and diversity
The following tasks embeds both the Intercultural Capability and the Personal and Social Capability in Civics and Citizenship for Levels 7 and 8. Through the tasks, students examine the interconnections between people and places and explore how cultural influences shape identity, belonging and inclusion. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified on the curriculum area map.
[bookmark: _Toc234831043]Curriculum links
Intercultural Capability: Culture, Identity and Belonging
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	… students explain cultural influences on identity and explain how attitudes, beliefs and behaviours can influence intercultural experiences positively and negatively.

	… students explain how cultural change can influence identity and a sense of belonging and inclusion. 

	… students explain a range of ways in which diverse cultures influence one another, and analyse how this impacts identity and a sense of belonging and inclusion. 

	
	
	They evaluate cultural safety in different intercultural contexts.
	They explain how institutions influence intercultural relations and experiences in different contexts, and analyse the challenges and benefits of building and maintaining a cohesive, culturally diverse society.

	Content description(s)
	how identity can be influenced by one or more cultures
VC2CI6C01
	change in cultures, including their own, in a range of contexts, and how this influences identity and a sense of belonging and inclusion
VC2CI8C01
	how diverse cultures, including their own, influence one another in a range of contexts and how this impacts identity and a sense of belonging and inclusion
VC2CI10C01

	
	how attitudes, beliefs and behaviours can affect intercultural experiences positively or negatively, considering empathy and inclusion, discrimination and stereotyping 
VC2CI6C02
	attitudes, beliefs and behaviours that foster cultural safety in different contexts 
VC2CI8C02

	ways in which intercultural relations and intercultural experiences are influenced by policies and practices of a range of institutions 
VC2CI10C02


Personal and Social Capability: Social Awareness and Management (Relationships and diversity) 
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students explain how respectful relationships can be achieved, maintained and rebuilt, demonstrating sensitivity to individual, social and cultural differences. 

	Students analyse how respectful and non-respectful relationships are expressed and experienced between diverse individuals and groups in different contexts, and reflect on the implications for themselves and others. 
	Students analyse different perspectives on social issues and the benefits and challenges involved in engaging with different perspectives.

	
	
	
	They explain the importance of respecting diversity and analyse the challenges involved, considering factors that influence the acceptance of diversity.

	Content description(s)
	behaviours and attitudes that demonstrate sensitivity to individual, social and cultural differences, and why sensitivity to difference is important
VC2CP6O02
	similarities and differences in people’s values and beliefs; how they can be expressed in diverse ways in relationships
VC2CP8O01
	how divergent values and beliefs contribute to different perspectives on social issues; the benefits and challenges arising from different perspectives
VC2CP10O01


Civics and Citizenship: Knowledge and Understanding (Citizenship, diversity and identity)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students explain the different meanings of citizenship and the roles and responsibilities associated with different kinds of citizenship. 
	Students describe the nature of Australian society and how Australians express different aspects of their identity and communities, including cultural and religious diversity.
	Students discuss individual and group participation in global issues and global citizenship. 

	
	
	They discuss the values that support cohesion in Australian society.
	

	Content description(s)
	the meanings of ‘citizenship’ and the rights and responsibilities of different kinds of citizenship, including local, state, national, global and digital citizenship 
VC2HC6K07 
 
	how Australia’s secular democracy and pluralist, multi-faith society draws upon diverse cultural origins, including Aboriginal and Torres Strait Islander histories and cultures, Christian and Western heritage, and the cultures of other migrant communities 
VC2HC8K09 
	individual and group participation in, and contribution to, civic life and global citizenship 
VC2HC10K09 



[bookmark: _Toc234831044]Student tasks: Culture, identity and diversity
Task 1: Cultural iceberg activity
Your task is to generate words, phrases or images that represent different aspects of culture and fit them into the 3 categories on a drawing of an iceberg.
Think about the many ways culture influences our lives. It shapes how we dress, eat, speak and celebrate, but it also affects what we believe, how we interact with others and how we see the world. Some cultural aspects are easy to see, while others are less obvious but just as important. 
Sort your ideas into 3 categories on the iceberg. 
1. Easy to see (above the surface): These are the most visible parts of culture that people notice right away.Easy to see
Close to the surface
Hard to see

Clues: What kinds of food, clothing, music, holidays or languages do we associate with different cultures?
Close to the surface (just below the waterline): These aspects of culture may not be immediately obvious but can be understood with time.
Clues: How do people show respect to, communicate with or greet each other? What are the unwritten social rules that guide daily life?
Hard to see (deep below the surface): These are the more deeply hidden aspects of culture that shape our thoughts, values and beliefs.
Clues: How do people describe and explain their beliefs about right and wrong, success, fairness, gender roles, family and authority? How do they handle emotions or conflict?
(Image source: iStock.com/Лицензия Editorial)
Task 2: Personal reflection
Working with a partner, choose 6 words from the cultural iceberg model (try to have 2 from ‘Easy to see’, 2 from ‘Close to the surface’ and 2 from ‘Hard to see’). These words might include visible aspects of culture (e.g. clothing, food, language) and deeper, less visible aspects (e.g. values, beliefs about success, attitudes towards time).
For each of your 6 words, explain how your culture has shaped your understanding and expression of it. Consider the following.
· Does this aspect of culture change depending on the context (e.g. family versus school, home versus social settings)?
· Has this aspect of your identity changed over time?
How has this cultural influence affected your sense of belonging and inclusion in different contexts?
Example
Personal space: ‘In my family, we value personal space and usually keep a distance when talking, but at school, some of my friends from diverse cultures are more physically affectionate. I’ve had to adjust to this difference.’
Task 3: Writing a comparative reflection
Discuss your 6 cultural iceberg words with your partner, exploring how your cultures shape your perspectives, behaviours and sense of identity. Compare similarities and differences in your experiences and reflect on how cultural influences have impacted both of you.
After the conversation, write a comparative paragraph exploring both similarities and differences in cultural influences. Use the paragraph template and sentence starters below to guide your response.
1. Write a topic sentence (introduce the cultural aspect being compared).
‘One important cultural influence in both my life and my partner’s life is [insert cultural aspect].’
1. Describe your own experience.
‘For me, this means [explain your cultural perspective], because [explain how your culture shaped this belief or behaviour].’
‘An example of this in my life is [give a specific example].’
1. Describe your partner’s experience.
‘My partner, however, experiences this differently. In their culture, [explain their perspective], and this has shaped their sense of [identity/belonging].’
‘They explained that [provide a specific example from their answer].’
1. Compare and analyse similarities and differences.
‘A similarity between our experiences is [describe one shared aspect].’
‘However, one key difference is [describe a difference and explain why this may exist].’
Write a concluding reflection.
‘This comparison helped me realise [what you learned about cultural identity, belonging or diversity].’
‘It made me think about how [broader implication about cultural diversity or change].’
Task 4: Reflecting on culture and change
Select one of the following to reflect on your own or someone else’s cultural influences. 
1. Do you have more than one culture that influences you? Think about your:
family background (e.g. parents from different cultural backgrounds, migration history)
community and school (e.g. being part of a multicultural society)
friendships and social experiences (e.g. exposure to different traditions, languages or beliefs).
Sample answer: ‘I grew up in a Chinese–Australian household, so both cultures influence me. At home, my parents speak Mandarin and we celebrate Lunar New Year with traditional food and red envelopes. However, at school and with friends, I celebrate Christmas and other Australian holidays. Sometimes I feel like I belong to both cultures, but other times, I feel more connected to one than the other.’
Has your relationship with your culture changed over time? If so, how? Think about the following.
When you were younger, did you feel connected to your culture?
Have your feelings about your culture changed? Why or why not?
What experiences, people or events have influenced this change?
Have aspects of culture changed over time, influencing your relationship with your culture?
Sample answer: ‘When I was younger, I didn’t feel very connected to my Somali culture because I mainly spoke English and didn’t understand my parents’ traditions. However, as I got older, I became more interested in learning about my heritage. I started speaking more Somali at home, asking my grandparents about our traditions and even wearing traditional clothing for special occasions.’
Alternative task
Undertake research to find examples of people with more than one cultural influence and reflect on how these influences have or may have changed over time.
Task 5: Navigating difference
People have different values and beliefs, and sometimes these differences affect how we interact with each other. Answer the following questions.
1. How might what you have learned about cultural influences help you to respond when someone has a different opinion or belief than you?
In the future, when someone expresses a different opinion or belief than you, what will you do?


[bookmark: _Toc234831045]Example 4: Economics and Business – Ethical consumerism 
The following tasks explicitly develop skills in Critical and Creative Thinking and the Ethical Capability through an Economics and Business context for Levels 7 and 8. At the same time they support development of Economics and Business knowledge and skills in the area of ethical responsibility. Within these tasks, students take into account ethical considerations involved in economic decision-making undertaken by consumers and business organisations. They reflect on the impact that ethical and social responsibility have on the economic activity of a business, on individual stakeholders and on society in general. The following tables of curriculum content show the relevant and connected curriculum, specific to these activities. 
[bookmark: _Toc234831046]Curriculum links
Critical and Creative Thinking: Reasoning
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	They use criteria and consider competing values and the strength of evidence when supporting, analysing and evaluating reasoning.
	Students identify, structure and communicate a conclusion and a justification for the conclusion that involves analysis and evaluation of competing claims and grounds for these claims.
	They identify the qualities required when communicating a claim and grounds for a claim in different contexts and they analyse, evaluate and refine claims and grounds for a claim for required qualities when reasoning.

	Content description(s)
	ways to consider competing values and the strength of evidence when reasoning
VC2CC6R02
	reasons for competing claims about matters of fact and matters of value, including consideration of evidence and expertise, and ways to analyse and evaluate competing claims and grounds for claims
VC2CC8R02
	ways to analyse and evaluate claims and grounds for claims for the qualities of accuracy, precision, depth or breadth when reasoning, and ways to identify what qualities are required in different contexts
VC2CC10R02


Ethical Capability: Decision-making and Actions
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students identify and describe an ethical issue and explain the ethical perspectives involved.
	Students identify and explain an ethical issue, comparing ethical perspectives involved.
	Students identify and analyse an ethical issue, comparing ethical perspectives involved.

	
	They explain ethical perspectives on decisions made.
	… they compare ethical perspectives on decision made.
	… they analyse and compare ethical perspectives on decisions made.

	Content description(s)
	how ethical perspectives and ethical concepts are used to identify and describe ethical issues, including their ethical significance, and how they are also used to explain responses to them, including their ethical significance
VC2CE6D01
	how ethical perspectives and criteria associated with ethical concepts are used to identify and explain ethical issues, including their ethical significance, and to explain responses to ethical issues, including their ethical significance
VC2CE8D01
	how connections, distinctions and tensions between ethical concepts and between ethical perspectives are used to identify and analyse ethical issues, including their ethical significance, and how they are used to analyse responses to ethical issues, including their ethical significance
VC2CE10D01


Economics and Business: Knowledge and Understanding (Consumer and financial literacy)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students explain the different factors that influence consumer choice and outline strategies for informed personal economic decision-making.
	Students identify the legal and ethical rights and responsibilities of individual consumers and businesses in terms of products and services.
	They analyse the management of consumer and financial risks and rewards and consider the consequences of these.

	Content description(s)
	strategies for informed personal consumer and financial decision-making
VC2HE6K06

	the legal and ethical rights and responsibilities of Australian consumers and businesses
VC2HE8K07

	managing consumer and financial risks and rewards, including financial scams, smart investment strategies and insurance, considering both legal and ethical implications
VC2HE10K08





[bookmark: _Toc234831047]Student tasks: Ethical consumer decision-making
Introduction: Finding reliable sources for research
All of us are consumers of products. We purchase products from producers who take economic resources (natural, human and capital) and transform these using a production process to create finished goods and services. When making consumer decisions, we consider which products to buy and from whom based on factors such as our income, the product quality and ethical factors. 
Task 1: Considering consumer decision-making
You have decided to purchase a new pair of shoes. Rank the following factors from most to least important in influencing your purchase decision.
· Colour
· Price
· Brand reputation
· Durability
· Image associated with the brand and type of shoe (from marketing and advertising)
· Reputation of the producer for doing good things for the community (social responsibility) and producing and selling environmentally responsible products
Record your responses and discuss your different priorities and rankings as a class. You will all have different criteria and will rank each factor differently. Discuss the reasons for valuing these factors differently, noting that people have different ethical perspectives. For example, valuing lower price and accessibility for those on lower incomes ahead of environmentally responsible decisions that might make the shoes more expensive, as shoes are a basic need for all people, or the reverse. 
Task 2: Ethical consumerism – What does it mean to be an ethical consumer?
Ethical consumerism involves consumers making purchasing decisions based on social and environmental values rather than just price, convenience and quality. Values in this sense are judgements about what is considered important ethically, and involve ethical concepts such as fairness. Responsibility is also an ethical concept, referring to obligations we choose to have to treat people, animals and the wider environment in a way that is an improvement for them or minimises harm. Ethical consumerism involves factors such as those listed below.
· Environmental sustainability: Products that minimise harm to the environment.
· Fair labour practices: Products where workers involved in production are treated fairly.
· Animal welfare: Cruelty-free, vegan or responsibly sourced animal products.
· Corporate accountability: Companies with ethical and socially responsible practices.
· Conscious consumption: Avoiding mass-produced, cheaper items to reduce waste such as fast fashion. 


Step 1: Identify ethical concepts
Identify the ethical concepts in the factors listed above (e.g. ‘minimise harm’ in the first factor). If you’re not sure, consider why the factor might be considered right, wrong, better or worse in the treatment of people, animals and the wider environment; for example, ‘if we made this choice then animals would be heathier and happier, which is a better way to treat them’. 
Step 2: Become an ethical consumer
In this step, research a business to work out the extent to which it is consistent with your own values, as well as whether it is environmentally and socially responsible. 
· Go to the website of a business you have purchased from in the past. Look at information about the company and its products. Think about your own values, pricing, quality and socially and environmentally responsible behaviours.
· Conduct further research using independent websites. 
Consumer review websites are independent and provide information about product quality and business reputation. Examples include Choice, Trustpilot, ProductReview.com.au and Consumer Reports.
Examples of employer and workplace reviews are Glassdoor and Indeed.
Other websites rank businesses according to their ethical practices, such as Our Trace. 
Step 3: Consider and respond
In this step, reflect on how businesses can build consumer trust.
1. If you’re not able to find specific information about a company’s ethical behaviour and practices, what might that indicate?
What types of behaviours build your trust that a business is being socially and environmentally responsible?
Step 4: Fill in the comparison table
Copy the following table into your notes and complete it by considering the similarities and differences between information from a company’s website and information from a consumer review website.
	Similarities
	Differences

	
	

	
	

	
	

	
	


Step 5: Overview
In this step, consider your responses from Steps 3 and 4.
1. Do you believe the business selected in Step 2 is socially and environmentally responsible?
Present your findings to the class.
Task 3: Ethical considerations 
Choose a business and complete the following table by listing the ethical and unethical features that can be found in different aspects of this business. In the final column, list any unknown features about these aspects (e.g. information about animal welfare may not be publicly available or relevant to this business). 
	Aspect
	Ethical features
	Unethical features
	Still need to know

	Working conditions (wages, conditions and safety of employees)
	
	
	

	Environment (CO2 emissions)
	
	
	

	Animal welfare
	
	
	

	Transparency – how easy is it to find accurate information about this business?
	
	
	

	Company policies and ethics overall
	
	
	


Task 4: Consumer choices – reflection 
Discuss the following by reflecting on the business you chose in Task 3.
1. Is this an ethical business? 
1. Are consumers being ethical if they purchase from them?
1. Complete the following sentence stems as relevant to this business to help identify if there are any ethical issues involving this business.
This business [is/is not] ethical, because … 
Individuals buying from it [are/are not] ethical consumers, because …
This business is ethical in some areas but not others, because …
What evidence supports these claims? 
Do contradictory or competing claims exist? What are they? Do any of these raise ethical issues or dilemmas?
How do you evaluate which sources of information are reliable?
Does learning about any ethical issues potentially change your decision to buy from this business? Explain your answer.


Task 5: Critical conversation – reflection
Discuss the following in small groups and come up with a group viewpoint.
1. Do consumers have a responsibility to select ethical products when making purchasing decisions?
At what point do you consider ethical factors when making a purchasing decision as a consumer? 
Have you ever selected a higher priced product because the business it is bought from has a reputation for socially and environmentally responsible behaviours and products? Explain your answer.
Should a consumer always choose the most ethical option?
Explain your answer.
What if a consumer is buying a gift for someone who thinks differently about the importance of ethical consumerism?


[bookmark: _Toc234831048]Example 5: Health and Physical Education – Respectful communication
The following tasks embed the Personal and Social Capability in Health and Physical Education at Levels 7 and 8. Through the tasks, students explore the meaning and importance of respectful communication, reflect on past experiences and develop strategies for fostering healthy interactions in personal and social contexts. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified on the curriculum area map.
[bookmark: _Toc234831049]Curriculum links
Personal and Social Capability: Social Awareness and Management (Relationships and diversity)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students explain how respectful relationships can be achieved, maintained and rebuilt, demonstrating sensitivity to individual, social and cultural differences.
	Students analyse how respectful and non-respectful relationships are expressed and experienced between diverse individuals and groups in different contexts, and reflect on the implications for themselves and others. 
	Students analyse and evaluate strategies for being respectful of diversity and for managing competing rights and responsibilities in different contexts, considering factors that influence the ability to experience respectful personal and group relationships. 

	Content description(s)
	the characteristics of respectful relationships and ways in which respectful relationships can be achieved, maintained and rebuilt
VC2CP6O03
	factors that affect the ways in which personal and group relationships are expressed and experienced, including personal boundaries, extent of intimacy, distribution of power and social expectations
VC2CP8O03
	personal, social and cultural factors that influence the ability to experience respectful personal and group relationships; the rights and responsibilities of individuals in relationships
VC2CP10O03


Health and Physical Education: Personal, Social and Community Health – Health Education (Interacting with others)
	
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Achievement standard extract(s)
	Students propose and apply strategies to demonstrate respect, empathy and inclusion positively influence relationships.
	They analyse how stereotypes, respect, empathy and valuing diversity influence relationships. 
	They evaluate how attitudes and beliefs about equality, respect, diversity and inclusion influence the nature and quality of relationships.

	Content description(s)
	describe and demonstrate how respect and empathy can be expressed to positively influence relationships
VC2HP6P04
	examine the roles of respect, empathy, power and coercion in developing respectful relationships
VC2HP8P04
	evaluate the influence of respect, empathy, power and coercion on establishing and maintaining respectful relationships
VC2HP10P04


[bookmark: _Toc234831050]Student tasks: Respectful communication
Task 1: Understanding respectful communication
Consider respectful relationships you have with people in your life and answer the questions below.
1. Respect for others
What does it mean to treat someone with respect in a relationship?
Think about different types of relationships (e.g. friendships, family, romantic). How might respect look different in different situations?
Being treated with respect
How do you feel when someone treats you with respect?
How does it affect your confidence, trust and comfort in the relationship?
Can you give an example of a time when someone showed you respect?
Communicating respectfully
What are some signs that communication (between friends, family or romantic partners) is healthy and respectful?
How do people communicate in a respectful way?
How do they set and respect boundaries?
What role does power and fairness play in respectful communication?
Task 2: Implementing respectful communication
Note to teachers: For advice on creating a safe social space and teaching sensitive material see pp. 14–19 of the Resilience, Rights and Respectful Relationships resource. 
1. Think of a time when someone treated you the way you wanted to be treated. Choose and explain an example that involved one or more of the following factors.
Personal boundaries (e.g. respecting someone’s privacy or taking the pressure off of them)
Extent of intimacy (e.g. allowing time for someone to share something when they were ready to)
Distribution of power (e.g. using authority, popularity or influence fairly)
Societal expectations (e.g. balancing social norms against individual needs)
Why do you think you acted the way you did in that situation?
Were you influenced by emotions, peer pressure or one of the factors above?
Were you aware of the impact at the time?
Reflect on a time when you didn’t communicate respectfully. 
What was the impact?
How would you handle it in a more respectful, fair and understanding way?
How do you recognise and respect personal boundaries in relationships?
Task 3: Social awareness and management 
Consider how you treat others and how you like to be treated, then answer the questions below.
1. Social awareness
How can you tell if someone else feels comfortable and respected in a relationship?
What verbal and non-verbal signs show that someone feels safe and valued?
How can you check in with someone if you’re unsure?
Effects on others
Why is it important to understand how your words and actions affect others?
What are some long-term effects of disrespectful behaviour in relationships?
How might it affect you?
Promoting respectful relationships
How can you encourage others to strengthen respectful communication in your school or community?
What actions can you take to promote respect and inclusivity?
How can you challenge harmful social norms that affect relationships?


[bookmark: _Toc234831051]Planning to embed capabilities in teaching and learning
Step 3 outlined the importance of documenting the teaching and learning decisions throughout relevant documentation including:
· curriculum area maps
· curriculum area plan
· teaching and learning units.
Below are excerpt examples of how the provided examples might be documented in a curriculum area plan and curriculum area map.
Image 1: Capabilities curriculum area plan
[image: ]



Images 2 and 3: Critical and Creative Thinking curriculum area map – Levels 7 and 8
[image: ][image: ]
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Capabilities curriculum area plan — secondary school example

Note: This curriculum area plan demonstrates one way that schools can plan to explicity teach and assess the capabiliies in and through different curriculum areas.

Key:
The curriculum area maps provide further descriptions of the associated assessment tasks for each of the units outlined below. -
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«  curriculum coverage across the school year, to support learning progression based on the curriculum continuum and reduce repetition or gaps PSC: Personal and Social Capabilty IC: Intercutual Capabity
s other school calendar considerations.
«  Use your completed curriculum area map to help populate this curriculum area plan with planned teaching and learning units.
«  Delete any year levels that are not relevant to your school context
«  Use your completed curriculum area plan to help populate or update your teaching and learning u
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Critical and Creative Thinking Capability Levels 7 and 8 curriculum area map — example

Use this curriculum area map to identify where achievement standard sentences and content
descriptions are explicitly addressed within your school’s teaching and learning plans. This template wi
help you to both map the Victorian Curriculum F~10 Version 2.0 and audit your current teaching and
learning plans.

numbered

1. Bythe end of Level 8, students construct and use main questions and sub-questions for different purposes.

Instructions 2 They select, use and reflect on a range of strategies to generale new ideas and possibies, they suspend judgement o support generafing and v
evaluating altematve ideas and possibiities and they reflecton the importance of suspending judgement.

1. Enteryour details in the footer on page 1. 3. Students identiy, structure and communicafe a conclusion and a jusfification for the conclusion that involves analysis and evaluation of compefing v
claims and grounds for these claims.

2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the
connections to the curriculum by checking the box of the relevant content description(s) and writing the 4
number of the relevant sentence(s) from the achievement standard.

‘They identity and use criteia to support, analyse, evaluate and improve reasoning.
5. They identily and explain a range of reasoning errors and improve e reasoning involved.

3. Complete all the mapping tables, listing all teaching and leaming units. Check that all achievement standard
sentences have been covered. Detail any comments, notes and actions.

4. Complete the *Assessment’, ‘Analysis of curriculum coverage’ and "Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.

Strand Questions and Possibilties Reasoning

Content the construction of a main question | when and how judgement is strategies for generatingnew | ways to identify, structure and | reasons for competing claims | an extended range of reasoning | when and how crieria are

:’g;)‘"p""" ‘and sub-questions for different ‘suspended to support generating | ideas and possiilities including | communicate a conclusion and | about matters of fact and matters | errors including cause and effect | selected to improve clarity and.

purposes ‘and evaluating altemaive ideas | identifying a patten across it justifcation where competing | of value, including consideration | fallacies and arguing from support analysis and evaluation,
ve2ccsaot and possibiities ‘mulple information sources claims, and grounds for claims, | of evidence and expertse, and | ignorance, and how reasoning | including of competing ciims,
ve2ccsan Ve2CC8Q03 are analysed and evaluated ways to analyse and evaluate | associated with these errors can | when reasoning
[Pr— ‘competing claims and grounds | be improved VC2CC8RO4
for ciaims VC2CC8R03
VC2CC8R02
Teaching and learning unit Semester,
year
Science: Animal classification Sem 1 v 1 o o a o o v 4
Year7

Design and Technologies Sem 1 v 1 v 2 v 2 o o o o
(Materials and technologies Year7
specialisations): Sustainable
product design
Health and Physical Sem 1 o v 2 v 2 o o o o
Education: Pipeline teamwork YearT
game
Visual Arts: Refleciion on Sem 1 o o v 2 o o o o
creafive process Year?
Health and Physical Sem2 o o [a] o o u} v 4
Education: Far play Year?
English: Creative writing about Sem2 o o v 2 o o o o
friendship Year?
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