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[bookmark: _Toc193974882][bookmark: _Toc229758707][bookmark: _Toc229808444][bookmark: _Toc235005230]Overview
This Capabilities Guidance Resource – Primary provides information to support Victorian educators to plan, implement and embed the capabilities in and through the learning areas. It outlines this across 3 steps. Examples are provided to illustrate the connections between a curriculum area plan, an associated curriculum area map, and teaching and learning activities.
The 4 capabilities in the Victorian Curriculum are:
Critical and Creative Thinking
Ethical Capability 
Intercultural Capability
Personal and Social Capability.
Each capability is designed to be explicitly taught in and through the 8 learning areas, where the capabilities and learning area curriculums should mutually enhance and enrich each other.
[bookmark: _Toc193974883][bookmark: _Toc229758708][bookmark: _Toc229808445][bookmark: _Toc235005231]Plan and implement the capabilities 
There are a range of key considerations when planning and implementing the capabilities in and through the learning areas. These can be outlined in 3 steps.
[bookmark: _Toc229758709][bookmark: _Toc229808446][bookmark: _Toc235005232]Step 1: Establish deep familiarity with the capabilities curriculum
To support teachers in implementing the capabilities curriculums in and through learning areas, it is important that they have deep familiarity with the capabilities curriculums, including the aims and structure, and are confident in strategies to assess the capabilities in line with the achievement standards.
Use the ‘Know and understand’ section of the Teacher and leader guide – Victorian Curriculum F-10 Version 2.0 to explore the ‘Rationale’, ‘Aims’ and ‘Structure’ of the 4 capabilities more deeply:
Critical and Creative Thinking
Ethical Capability
Intercultural Capability
Personal and Social Capability.
[bookmark: _Toc229758710][bookmark: _Toc229808447][bookmark: _Toc235005233]Step 2: Undertake whole-school curriculum planning to embed the capabilities
Strategically incorporating the capabilities in and through learning areas as part of whole-school curriculum planning helps teachers better identify the relevant achievement standards and content descriptions from a learning area and the capabilities that support learning of both. When undertaking whole-school curriculum planning, teachers and school leaders should consider where the capabilities most meaningfully connect with specific learning areas, with associated programs and across the whole-school curriculum plan. This is to ensure appropriate coverage and engagement with each of the capabilities in and through the learning areas, and to allow meaningful transfer of learned skills from the capabilities. The learning areas provide a range of contexts to develop and apply the knowledge and skills specified in the capabilities. At the same time, the development of learning area knowledge and skills can be enriched through explicit teaching of linked capabilities.
The achievement standards describe the progression of skills, while the content descriptions outline the knowledge required to develop those skills, with learning areas developing understandings essential to applying and further developing those skills in a particular context. Effective teaching and learning should ensure that student activities progressively build complexity towards the relevant achievement standard while maintaining an appropriate cognitive load based on student needs.
Once deeply familiar with the capabilities curriculum, educators can undertake whole-school curriculum planning to embed the capabilities by doing the following.
Identify relevant curriculum connections between learning areas and the capabilities in collaboration with school leadership and teachers, reflective of the setting (e.g. year-level and specialist teams).
Map and plan for curriculum coverage, including assessment and reporting. This mapping requires collaboration across programs. See the Plan and Implement section of the Teacher and leader guide – Victorian Curriculum F-10 Version 2.0 for more.
Consider how the skills and knowledge in the capabilities can transfer across the learning areas to support and enhance students’ development. To do this, teachers will need to draw on their deep familiarity with the relevant achievement standard(s) and the aligned content descriptions for each capability and link this to the identified curriculum connections.
[bookmark: _Toc229758711][bookmark: _Toc229808448][bookmark: _Toc235005234]Step 3: Embed the capabilities in teaching and learning
When teachers collaborate on curriculum planning across learning areas, meaningful transfer of learning from the capabilities is enabled to support further teaching and learning of content from the learning areas. 
Educators build on the curriculum planning undertaken in Step 2 through the following.
Collaboratively identify lessons, units and assessments (for example) that best align with embedding the relevant capability, considering the specific focus of each sub-strand.
Document the teaching and learning decisions so that curriculum coverage can be readily understood from the whole-school level to the unit level.
Curriculum area maps enable mapping of achievement standards and content descriptions across teaching and learning units to gain a picture of curriculum coverage in a band.
Curriculum area plans demonstrate the development and sequence of related topics across year levels at the strand level.
Teaching and learning units implement the curriculum within a given context or setting.
The following examples of teaching and learning activities provided in this guidance resource complement the curriculum area map and curriculum area plan resources. They illustrate how programs on the curriculum area map can be delivered through teaching and learning activities, and show how they are also linked to the relevant curriculum area plan. These 3 resources – the curriculum area maps, curriculum area plan and this guidance resource – combine to illustrate the 3 steps just described. 

[bookmark: _Toc229758712][bookmark: _Toc229808449][bookmark: _Toc235005235]Examples at Levels 3 and 4
[bookmark: _Toc229758713][bookmark: _Toc229808450][bookmark: _Toc235005236]Guidance on the use of these examples
The following are examples of teaching and learning activities designed to support the explicit development of the capabilities within the curriculum. They are provided as illustrations of the connection between relevant curriculum resources within the 3 steps outlined earlier under ‘Plan and implement the capabilities’.
These activities are designed to support progression towards Levels 3 and 4, as indicated in the following tables. However, they are adaptable and can be modified to suit progression towards Foundation to Level 2 or Levels 5 and 6, depending on the learning context and student readiness.
The curriculum links provided for each strand were selected based on their strongest alignment with the task, although other capabilities, strands and sub-strands may also be relevant. With minimal adaptations, the activities included in each example could also address additional curriculum connections.
These examples demonstrate ways of embedding the capabilities across a breadth of learning areas. However, each setting can determine the best way to integrate the capabilities based on their unique context and needs.
These examples use written communication as one way for students to demonstrate their understanding and skills development in the capabilities. However, this is just one approach. Students can demonstrate their knowledge and skills in various ways, including through actions, verbal explanations, visual representations or practical demonstrations. 
[bookmark: CCTMathematics]


[bookmark: _Toc229758720][bookmark: _Toc229808457][bookmark: _Toc235005237][bookmark: _Toc229758714][bookmark: _Toc229808451]Example 1: History/Design and Technologies (Food specialisations) – History of your favourite traditional or family meal
The following tasks embed the Intercultural Capability into the History and Design and Technologies Learning Areas at Levels 3 and 4. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map.
[bookmark: _Toc229758721][bookmark: _Toc229808458][bookmark: _Toc235005238]Curriculum links 
Intercultural Capability: Culture, Identity and Belonging
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	… students identify and describe ways in which culturally and worldview diverse individuals and families live. 
	… students describe similarities and differences among diverse cultures and describe ways in which diverse cultural and worldview communities foster a sense of belonging and inclusion. 
	… students explain cultural influences on identity and explain how attitudes, beliefs and behaviours can influence intercultural experiences positively and negatively.

	
	They identify and describe a range of ways to be respectful in intercultural experiences and identify and describe cultural diversity in familiar places.
	They explain what they can learn about themselves and others from intercultural experiences …
	

	Content description(s)
	ways in which culturally diverse individuals and families live, including their own family
VC2CI2C01

	similarities and differences among diverse cultures, including their own, and how cultural communities foster a sense of belonging and inclusion
VC2CI4C01
	how identity can be influenced by one or more cultures
VC2CI6C01


	
	verbal and non-verbal ways to engage respectfully with people from diverse cultures
VC2CI2C02

	understandings that can be gained from intercultural experiences, including a critical perspective on, and respect for, diverse cultures, including their own
VC2CI4C02
	how attitudes, beliefs and behaviours can affect intercultural experiences positively or negatively, considering empathy and inclusion, discrimination and stereotyping
VC2CI6C02


History: Historical Knowledge and Understanding (Personal histories; Community, remembrance and celebrations; Australia [1800–1900])
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	They describe significant aspects of personal and family life, and of an individual, a site or an event in their community.
	… students describe continuity and change in their community and the significance of events, symbols and emblems in the celebration of Australia’s identity and diversity. 
	They describe the perspectives, beliefs, values and attitudes of people and groups in Australia’s past using evidence from primary sources.

	Content description(s)
	the stories of family and close connections, where they were born and raised, and how they are related to each other
VC2HH2K01
	causes and consequences of changes in a local community and the contributions and experiences of people from diverse backgrounds to a local community
VC2HH4K02
	the causes and consequences of people migrating to a colony from Europe and Asia and the perspectives, experiences and contributions of a particular migrant group within a colony 
VC2HH6K04


History: Historical Concepts and Skills (Historical questions)
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	Students ask historical questions to investigate the past and sequence significant events in the past and in their lives in chronological order. 
	Students ask a range of historical questions to identify evidence of the experiences of people in the past. 
	Students develop and ask questions to assist their investigation into continuity and change in Australian history between 1800 and 2000. 

	Content description(s)
	ask historical questions about objects, people, places and events in the past and present
VC2HH2S01
	ask a range of historical questions to identify evidence of the experiences of people in the past
VC2HH4S01
	ask and develop historical questions to direct historical investigations
VC2HH6S01




Design and Technologies: Technologies Contexts (Food specialisations)
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	For [Food specialisations], they identify the features and uses of technologies and create designed solutions.
	For [Food specialisations], they describe the features and uses of technologies, and create designed solutions.
	For [Food specialisations], they explain how the features of technologies impact on design decisions …

	Content description(s)
	explore how food can be selected and prepared for healthy eating
VC2TDE2C03
	describe the ways food can be selected and prepared for healthy eating
VC2TDE4C03
	explain how the properties of foods influence selection and preparation for healthy eating VC2TDE6C03


[bookmark: _Toc229758722][bookmark: _Toc229808459][bookmark: _Toc235005239]Student tasks: Our favourite meals
Learn about the cultural history and importance of your favourite traditional or family meal or dish and those of others.
Task 1: Historical details
Choose your favourite traditional or family meal or dish. Draw and label it below. In your picture, label the main ingredients and what is used to eat it. 
	


Describe the colour, aroma, sound, texture and taste of the main ingredients and how the meal or dish is eaten.
Use books, websites or speak to family members to answer the following questions.
1. Where does this meal come from?
When was this meal first eaten? How far does it date back?
Who traditionally made or ate this meal?
Are there any interesting historical events or family stories linked to this dish?
Task 2: Cultural practices
Use books, websites or speak to family members to answer the following questions.
1. Are there any ingredients or cooking methods that are unique, special or culturally important? 
What are some special occasions or celebrations when this dish is traditionally made or eaten? Is this meal eaten often? Why or why not?
Has the recipe or tradition around this meal changed over time? If so, in what ways?
Does this dish play a different cultural role today compared to the past?
How does this dish help people connect with their history, culture or family?
How can learning about this meal help others better understand your history, culture or family?
Task 3: Create your presentation
Using your responses to Tasks 1 and 2, create a presentation on your findings.
1. Organise your information: Include key details like where the meal comes from, the main ingredients, its history, how it is made, cultural or family traditions, and any interesting facts.
Make it engaging: Add pictures, drawings, visuals, videos or a map.
Keep it clear: Use short sentences, headings and bullet points or graphic organisers to organise your ideas.
Add a personal touch: Include a sentence about why this is your favourite meal and what you have learned.
Task 4: Classroom walk
1. Get ready for someone to look at your presentation. Think about how you will answer their questions respectfully. 
1. When it’s your turn, go and look at someone else’s presentation. Ask them a question about their traditional or family meal. Before you go, think about how you will ask your question respectfully. 
What have you learned about your own traditions and the traditions of others? 



[bookmark: _Toc229758726][bookmark: _Toc229808463][bookmark: _Toc235005240][bookmark: PSCDesign]Example 2: Design and Technologies (Materials and technologies specialisations) – Accessible schools
The following tasks embed both the Ethical Capability and the Personal and Social Capability into Design and Technologies at Levels 3 and 4. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map.
[bookmark: _Toc229758727][bookmark: _Toc229808464][bookmark: _Toc235005241]Curriculum links 
Ethical Capability: Decision-making and Actions
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	Students identify examples of situations involving disagreements about right, wrong, good, bad, better or worse, including reasons for disagreements. 

	Students identify an ethical dilemma or issue and describe the ethical perspectives and concepts involved. They identify actions in response to an ethical issue and identify the consequences, with reference to ethical concepts. 
	Students identify and describe an ethical issue and explain the ethical perspectives involved. 


	
	They identify examples of actions in response to these situations. 
	Students describe a selected action and reasons for the decision made, with reference to the ethical significance of an outcome and how it is achieved. 
	They identify and describe a range of actions in response to an ethical issue and describe the consequences, with reference to ethical concepts. 

	
	They select an action and provide reasons for their decision, with reference to emotions, dispositions or consequences.
	They describe ethical perspectives on a decision made in response to an ethical issue or dilemma.

	Students explain the decision-making used to select one or more actions, with reference to an ethical framework and ethical concepts.

	
	
	
	They explain ethical perspectives on decisions made.

	Content description(s)
	situations where people disagree about what is right, wrong, good, bad, better or worse, and reasons for disagreements
VC2CE2D01 

	what makes a situation an ethical dilemma or ethical issue; how ethical concepts such as fairness can be used to identify and describe an ethical issue or dilemma; how people hold ethical perspectives on ethical issues and dilemmas, their ethical significance and responses to them
VC2CE4D01
	how ethical perspectives and ethical concepts are used to identify and describe ethical issues, including their ethical significance, and how they are also used to explain responses to them, including their ethical significance
VC2CE6D01 


	
	emotions and dispositions and their influence on the way people behave; how thinking about consequences of actions can guide decision-making when people disagree about right, wrong, good, bad, better or worse 
VC2CE2D02 

	the influence of intention on behaviour, whether good intentions always lead to good outcomes, and the importance of considering the ethical significance of an outcome as well as how it is achieved when making decisions in response to an ethical issue or dilemma 
VC2CE4D02
	the meaning of an ethical framework, and how the consequences framework, duties framework and virtues framework can each guide decision-making in response to an ethical issue 
VC2CE6D02


Personal and Social Capability: Social Awareness and Management (Relationships and diversity)
	
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	They describe strategies, behaviours and actions for building awareness of other perspectives, and for supporting themselves and others in personal and social contexts.
	They explain the importance of inclusion, collaboration and different perspectives in different contexts.
	They explain a range of ways to support themselves and others in personal and social contexts; select strategies and justify their decisions, taking into consideration cause and effect in relation to situations, emotions, behaviours, attitudes and actions as appropriate; and reflect on the results.

	
	They describe ways to modify their behaviours and actions in different situations and reflect on their decisions. 
	They explain ways to monitor and modify attitudes, actions and behaviours in personal, collaborative and other social contexts, considering similarities and differences between people.
	

	
	Students recognise and describe the diversity of relationships found in families.
	Students describe similarities and differences between individuals and groups, and how these impact relationships.
	Students explain how respectful relationships can be achieved, maintained and rebuilt, demonstrating sensitivity to individual, social and cultural differences.

	Content description(s)
	the range of relationships and diversity found within families
VC2CP2O01
	similarities and differences between individuals and groups based on factors such as sex, age, ability, language, culture and religion
VC2CP4O01
	strategies for identifying stereotyping, discrimination and prejudice and how they impact people
VC2CP6O01

	
	the importance of active listening for building awareness of different perspectives
VC2CP2O02
	how similarities and differences can affect relationships, and when and how behaviour and attitudes should be modified 
VC2CP4O02
	behaviours and attitudes that demonstrate sensitivity to individual, social and cultural differences, and why sensitivity to difference is important
VC2CP6O02 

	
	strategies for making and keeping friends; how actions and words can help or hurt others; and when, how and why behaviour should be modified
VC2CP2O03
	the importance of including others in activities, groups and games, and how this can be enabled 
VC2CP4O03
	the characteristics of respectful relationships and ways in which respectful relationships can be achieved, maintained and rebuilt 
VC2CP6O03


Design and Technologies: Creating Designed Solutions (Investigating and defining)
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	Students explore and select design ideas based on their personal preferences, and communicate these using simple models and drawings.
	Students describe needs or opportunities for designing, and they produce, document and select design ideas against design criteria. 
	… students explain how people address ethical considerations when designing products, services and environments to meet the needs or opportunities of communities.

	Content description(s)
	explore needs or opportunities, materials, components, tools and processes for designing and creating designed solutions
VC2TDE2D01
	explore needs or opportunities for designing and testing materials, components, tools and processes needed to create designed solutions
VC2TDE4D01
	investigate needs or opportunities for designing, and the materials, components, tools and processes needed to create designed solutions
VC2TDE6D01




[bookmark: _Toc229758728][bookmark: _Toc229808465][bookmark: _Toc235005242]Student tasks: Accessibility in schools
Schools are places for everyone, but different students have different needs. Some students use wheelchairs or crutches, while others may have vision or hearing impairments. There are students who find loud noises overwhelming and those who need quiet spaces to focus. There are students who speak a different language at home, or who find it hard to sit still for long periods. Schools need to support all students, making sure that everyone can learn and feel included. When everyone is included, we say that the school is accessible to all students. 
Task 1: Accessibility features in your school 
Think about your school and what already exists to help students with different needs.
How accessible is your school? Work in groups of 3 to discuss ways that your school is accessible and brainstorm and discuss ideas for how it could be made even more accessible.
Examples to consider: Are there ramps, paths or elevators? Are signs easy to read? Are classrooms and playgrounds big enough for everyone?
1. What makes it easy for all students to move around your school?
Can you think of any other part of the school building or grounds, the way classrooms are laid out or the way lessons are taught by the teacher that makes the school accessible for all students?
Now think about what could be better. Are there any things that could be changed to make it easier for you or other students to feel included or more comfortable at school?
Task 2: Imagine your dream school
Imagine you could build a new ‘dream school’ that is accessible and inclusive for everyone, supporting all students to feel welcome and supported. 
Use the following questions to inspire your ideas.
What features would you add, include or modify to make it easier for all students to move around the school?
How could classrooms and playgrounds be changed so everyone can learn and play together?
What new ideas or technologies could make your school more inclusive? Describe what could be designed, including the materials, tools and processes that could be used in the design. Whose needs will your school respond to? 
Create a list or draw a picture of your dream school, showing all the ways it would be accessible. Add labels to explain your picture. Be as creative as you like – there are no limits to your imagination!
Task 3: Reflections on ethics
Think about what you’ve learned about accessibility in schools and what fairness and inclusivity mean. Then answer the questions below.
1. Should schools be accessible for all students? Why or why not?
In what ways could the needs of different groups of students pose an ethical dilemma for the principal or school council when deciding how to make the school more accessible?
What should the school’s decision-makers consider when making decisions about the needs of students? To what extent should the views of everyone involved be taken into account?
If you had to choose one area of a school to make more accessible first, what would it be?
a. Whose need(s) would it be addressing?
b. Why is it important to do this?
c. Would some people make different choices to yours? Why?
Is it fair for a school to have spaces that certain students can use (e.g. sensory rooms or quiet spaces)? Why or why not? Who should get to decide? 
Imagine that a student asks the teacher for permission to invite their friend into a quiet space, even though they are not on the list of students allowed to use the space. The friend promises to be quiet.
d. Do you think that the teacher should allow the friend into the space?
e. What if the friend is allowed in but is noisy for a short time? Should they be banned?
 


[bookmark: _Toc235005243]Example 3: Mathematics – Measurement: estimating and measuring distances
The following tasks embed Critical and Creative Thinking into Mathematics at Levels 3 and 4. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map.
[bookmark: _Toc229758715][bookmark: _Toc229808452][bookmark: _Toc235005244]Curriculum links
Critical and Creative Thinking: Metacognition
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	They practise and use a range of simple general learning strategies and express and describe their thinking processes.
	They represent and use thinking processes and describe how thinking processes facilitate thinking.
	They explain, use and reflect on thinking processes suited to different contexts.

	Content description(s)
	verbal and non-verbal strategies to express and describe thinking processes, including for problem-solving
VC2CC2M02
	the use of thinking processes to facilitate thinking, including for problem-solving, and verbal and non-verbal strategies for representing thinking processes
VC2CC4M02
	thinking processes suited to different contexts and when and how to use them, including for problem-solving
VC2CC6M02


Mathematics: Measurement
	
	Level 2 (level before focus)
	Level 3 (focus level)
	Level 4 (level after focus)

	Achievement standard extract(s)
	Students use uniform informal units to measure and compare shapes and objects.
	Students use familiar metric units when estimating, comparing and measuring the attributes of objects and events.
	Students use appropriate scaled instruments and appropriate units to measure length, mass, capacity and temperature.

	Content description(s)
	measure and compare objects based on length, capacity and mass using appropriate uniform informal units and smaller units for accuracy when necessary
VC2M2M01
	identify which metric units are used to measure everyday items; use measurements of familiar items and known units to make estimates
VC2M3M01
	use scaled and digital instruments to interpret unmarked and partial units to measure and compare lengths, masses, capacities, durations and temperatures, using appropriate units
VC2M4M01




[bookmark: _Toc229758716][bookmark: _Toc229808453][bookmark: _Toc235005245]Student tasks: Estimating and measuring distances
Instructions
1. Estimate the distances for the items listed in the tables below and write them in the ‘Guess’ column. In the bottom row of each table, record any strategy you used to make your guess.
Use a ruler, tape measure or other tools to measure the actual distance. Write the result in the ‘Measured’ column of each table.
Calculate how far off your guess was from the actual measurement by subtracting or comparing the 2 numbers for each item. Record this in the ‘Difference’ column.
Reflect on your process using the reflection questions at the end.
Task 1: Estimating small distances
	Item
	Guess (cm)
	Measured (cm)
	Difference (cm)

	Length of a pencil
	
	
	

	Width of a notebook
	
	
	

	Height of a water bottle
	
	
	

	Diameter of a coffee mug
	
	
	

	Length of your handspan
	
	
	

	Record your guess strategy
	


Task 2: Estimating middle distances
	Item
	Guess (cm)
	Measured (cm)
	Difference (cm)

	Your desk width
	
	
	

	Your friend’s height
	
	
	

	Length of a classroom
	
	
	

	Height of a door
	
	
	

	Record your guess strategy
	




Task 3: Estimating large distances
	Item
	Guess (m)
	Measured (m)
	Difference (m)

	Length of a basketball court
	
	
	

	Distance from the school gate to your classroom
	
	
	

	Height of a flagpole (get your teacher to help!)
	
	
	

	Record your guess strategy
	


Task 4: Reflection questions
1. How accurate were your guesses overall? Which guesses were the closest to the actual measurements?
Which measurement surprised you the most? Why?
Which strategies did you use to make your guesses?
Did you notice any difference in your accuracy between vertical and horizontal measurements? Why might that be?
How did your guesses for outdoor distances compare to indoor ones? Were you more or less accurate? Why? 
Having thought about your results, which strategies do you think worked best and which didn’t?
What strategies will you use next time to improve your estimates?


[bookmark: _Toc229758717][bookmark: _Toc229808454][bookmark: _Toc235005246]Example 4: Design and Technologies (Engineering principles and systems) – Why are games fun?
The following tasks embed both Critical and Creative Thinking and the Personal and Social Capability into Design and Technologies at Levels 3 and 4. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map. 
[bookmark: _Toc229758718][bookmark: _Toc229808455][bookmark: _Toc235005247][bookmark: CCTDesignandTechologies]Curriculum links 
Critical and Creative Thinking: Reasoning 
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	Students identify and use words that show reasons and conclusions and identify suitable examples to support claims when reasoning.
	Students … structure and communicate a conclusion justified by a range of reasons.
	They structure and communicate an argument that uses sub-arguments that lead to a main conclusion.

	Content description(s)
	words that show reasons and conclusions, and examples of how to use them
VC2CC2R01
	ways to identify, structure and communicate a conclusion justified by a range of reasons 
VC2CC4R01
	ways to identify, structure and communicate an argument that uses sub-arguments leading to a main conclusion 
VC2CC6R01


Personal and Social Capability: Self-awareness and Management (Emotional awareness and management; Self-efficacy and sense of purpose)
	
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	… students identify emotions and describe their own and others’ responses in different situations and interactions.
	… students describe how different situations and interactions can affect emotional responses and behaviours. 
	… students explain the effect that different personal and social contexts have on emotional responses and behaviours.

	
	They describe strategies, behaviours and actions … for supporting themselves and others in personal and social contexts.
	They explain a range of ways to support themselves and others in personal and social contexts, including consideration of the outcomes of behaviour and actions.
	They explain a range of ways to support themselves and others in personal and social contexts; select strategies and justify their decisions, taking into consideration cause and effect in relation to situations, emotions, behaviours, attitudes and actions as appropriate; and reflect on the results.

	Content description(s)
	verbal and non-verbal ways to recognise, name and describe emotional responses and situations associated with them
VC2CP2S01 
	the influence social situations have on emotional responses and behaviour
VC2CP4S01
	how and why emotional responses and behaviour change in different personal and social contexts
VC2CP6S01

	
	actions for supporting personal strengths useful for school and broader life; actions for supporting developing awareness of personal interests
VC2CP2S03
	strategies for developing and using personal strengths to support themselves and others; strategies for developing personal interests to support personal growth
VC2CP4S03
	strategies for using and further developing personal strengths, to support themselves and others as they face challenges; strategies for reflecting on and further developing personal interests, to support personal growth
VC2CP6S03


Design and Technologies: Creating Designed Solutions (Investigating and defining)
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	Students explore and select design ideas based on their personal preferences, and communicate these using simple models and drawings.
	Students describe needs or opportunities for designing, and they produce, document and select design ideas against design criteria.
	For each of the 4 Technologies Contexts sub-strands, they explain how the features of technologies impact on design decisions, and work collaboratively and in teams to create designed solutions to address identified needs or opportunities.

	Content description(s)
	explore needs or opportunities, materials, components, tools and processes for designing and creating designed solutions
VC2TDE2D01
	explore needs or opportunities for designing and testing materials, components, tools and processes needed to create designed solutions
VC2TDE4D01
	investigate needs or opportunities for designing, and the materials, components, tools and processes needed to create designed solutions
VC2TDE6D01


[bookmark: _Toc229758719][bookmark: _Toc229808456][bookmark: _Toc235005248]Student tasks: Why do you play games?
Task 1: Choose your favourite game
Think about the game you enjoy playing the most. Then write your responses to the following questions.
1. What is the goal of the game (e.g. winning, collecting points, solving a puzzle)?
Do you play it alone or with others? How does that make it more fun?
Do many of your friends or family members also play this game?
Task 2: Reflections on the game
Write your reflections on the following questions and share them with a partner.
Tip: When responding to a ‘why’ or ‘why not’ question, remember to write down your idea and follow it with your reason using the word ‘because’.
1. What things or features make this game fun to play?
What are some other things or features you like about this game? Why?
Are there things that sometimes happen in the game that make it hard to keep playing? If so, why do you think that is?
What strategies could keep the game going if it becomes hard for you or others?
Do you think this game helps you learn or improve any skills (e.g. problem-solving, teamwork, creativity, patience)? Why or why not?
How does this game compare to other games you play? What makes it stand out?
Do you think playing this game is always a good use of your time? Why or why not?
If you were the game designer, what would you change to make the game even better? Why?
[bookmark: InterculturalHistoryFoodTech]

[bookmark: _Toc229758723][bookmark: _Toc229808460][bookmark: _Toc235005249][bookmark: InterculturalScience]Example 5: Science – Weather: European and Eastern Kulin seasons
The following tasks embed both the Intercultural Capability and Critical and Creative Thinking into Science at Levels 3 and 4, and also importantly addresses the cross-curriculum priority of Aboriginal and Torres Strait Islander Histories and Cultures. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map.
[bookmark: _Toc229758724][bookmark: _Toc229808461][bookmark: _Toc235005250]Curriculum links 
Intercultural Capability: Culture, Identity and Belonging
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	… students identify and describe ways in which culturally and worldview diverse individuals and families live. 
	… students describe similarities and differences among diverse cultures … 
	… students explain cultural influences on identity and explain how attitudes, beliefs and behaviours can influence intercultural experiences positively and negatively.

	
	They identify and describe a range of ways to be respectful in intercultural experiences …
	They explain what they can learn about themselves and others from intercultural experiences … 
	

	Content description(s)
	ways in which culturally diverse individuals and families live, including their own family
VC2CI2C01
	similarities and differences among diverse cultures, including their own, and how cultural communities foster a sense of belonging and inclusion
VC2CI4C01
	how identity can be influenced by one or more cultures 
VC2CI6C01

	
	verbal and non-verbal ways to engage respectfully with people from diverse cultures
VC2CI2C02
	understandings that can be gained from intercultural experiences, including a critical perspective on, and respect for, diverse cultures, including their own
VC2CI4C02
	how attitudes, beliefs and behaviours can affect intercultural experiences positively or negatively, considering empathy and inclusion, discrimination and stereotyping
VC2CI6C02


Critical and Creative Thinking: Reasoning
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	Students identify and use words that show reasons and conclusions and identify suitable examples to support claims when reasoning.
	They use evidence, values, criteria and ‘if-then’ thinking to support their reasoning …
	They use criteria and consider competing values and the strength of evidence when supporting, analysing and evaluating reasoning. 

	Content description(s)
	the use of examples to support claims
VC2CC2R02

	what is meant by evidence and what is meant by a value and how they are used to support reasoning
VC2CC4R02
	ways to consider competing values and the strength of evidence when reasoning
VC2CC6R02

	
	
	the use of ‘if-then’ thinking to come to a conclusion when reasoning, and simple errors that can be made when using this thinking
VC2CC4R03
	

	
	
	the basis for different kinds of criteria, such as desired qualities or given rules; and how criteria are used to help make judgements when reasoning
VC2CC4R04
	the use of criteria to support analysis and evaluation when reasoning
VC2CC6R04




Science: Science as a Human Endeavour (Nature and development of science; Use and influence of science)
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	… students make and compare observations about the world around them.
	… students explain the role of data in scientific inquiry.
	They discuss examples that illustrate how individuals and communities use scientific knowledge, skills and data to inform their actions and make decisions.

	Content description(s)
	scientific knowledge is based on observations of the natural world using the senses, and scientific tools and instruments
VC2S2H01
	data from observations obtained through scientific inquiry can be used to develop explanations of natural phenomena
VC2S4H01
	scientific knowledge, skills and data can be used by individuals and communities to identify problems, consider responses and make decisions
VC2S6H02


[bookmark: _Toc229758725][bookmark: _Toc229808462][bookmark: _Toc235005251]Student tasks: Making observations
Learn about making observations about weather. Compare your observations about the European seasons of summer, autumn, winter and/or spring and the Eastern Kulin seasons. 
Task 1, Part 1: Your memories and understanding of summer, autumn, winter and spring
Record what you remember and know about each of the European seasons in the table below. Use the following list.
Dates/months
Temperature
Plants (trees, flowers, grass)
Animals and insects you see
Weather patterns (rainfall, winds, fog, storms)
Length of daylight
How the sky looks
Celebrations or events associated with that season
Other changes you remember


	Summer
	Autumn

	
	

	Winter
	Spring

	
	


Task 1, Part 2: Identifying the season
Using the observations you recorded in Part 1, create a set of rules, or criteria, for identifying each season. Use the ‘If … then …’ sentence structure; that is, ‘If the leaves on the trees have turned orange, then it is autumn’. Be careful about your ordering; for example, would it be true, no matter what, that if it is autumn, then the leaves on the trees will have turned orange? 
Task 2, Part 1: Monthly weather journal 
Each month, observe and record the weather in your area by copying and completing the table below.
	Month:

	Temperature
Is it hot, warm, cool or cold?
How does the temperature change during the day (morning versus afternoon versus evening)?
	

	Plants
What do trees, flowers and grass look like?
Are leaves growing, changing colour or falling?
Are any plants or trees flowering or producing fruit?
	

	Animals and insects
Which animals or birds do you see or hear?
Are there more or fewer insects compared to other months? What kinds?
Do you notice any animals behaving differently than they do in other months?
	

	Weather patterns
Does it rain often? How much rainfall do you notice?
Is it windy, foggy or stormy?
Do you notice any patterns in how the weather changes during the month?
	

	Length of daylight
What time does the sun rise and set?
Do the days feel longer or shorter than last month?
	

	Other changes/patterns
Are there any smells or sounds that stand out this month (e.g. fresh flowers, wind in the trees)?
How do people in your community respond to the weather (e.g. wearing different clothes, doing different activities than they do in other months)?
Do you notice any other interesting changes or patterns?
	


Task 2, Part 2: Reflection questions – Does the weather match each season?
1. Matching seasons to months
Does the weather you recorded in each month match what you expect (using the rules you created) for that season? Why or why not?
Are there any months where the weather didn’t seem to fit the season or follow the rules we created?
Changes within a season
1. Did you notice a difference between the weather at the start of a season compared to the end?
Which season had the biggest changes from beginning to end?
Unexpected observations
1. Were there any months where the weather surprised you? What happened?
Did your journal help you see patterns you hadn’t noticed before?
Four seasons criteria
1. Go back and look at the criteria you created for each of the 4 European seasons. Do you think any of the criteria should be removed, more criteria added or the wording of any changed? Why or why not?
Task 2, Part 3: Eastern Kulin seasons
Visit the Eastern Kulin Seasonal Calendar website or use the printout your teacher has given you.
Complete the following table.
	Eastern Kulin season name/period
	Month
	European season name/period
	What happens during this season?

	Iuk/Eel Season
	March
	Autumn
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



Use your completed table to answer the following questions.
1. How are your observations in Tasks 1 and 2 similar to the Eastern Kulin Seasonal Calendar?
Can you find examples of a change in the weather that is shown in an Eastern Kulin season but not in a European season? Use the information you recorded.
Why do you think the Eastern Kulin People divided the year into 7 seasons instead of 4?
How do the Eastern Kulin season names tell us what’s important during that time (like Iuk/Eel Season)? How does this compare to European season names?
Using the ‘If … then …’ sentence structure, create ‘rules’ that would help to identify Eastern Kulin seasons.


[bookmark: _Toc229758729][bookmark: _Toc229808466][bookmark: _Toc235005252]Example 6: English – Judging characters’ choices
The following tasks embed the Ethical Capability into English at Levels 3 and 4. The following tables of curriculum content demonstrate where relevant curriculum connections between learning areas and the capabilities have been identified through whole-school curriculum planning and on the curriculum area map. Students will first need to watch the film Aladdin, directed by John Musker and Ron Clements (1992, Walt Disney Pictures) to complete the student task and participate in the class discussion.
[bookmark: _Toc229758730][bookmark: _Toc229808467][bookmark: _Toc235005253][bookmark: EthicalEnglish]Curriculum links 
Ethical Capability: Understanding Ethical Concepts and Perspectives; Decision-making and actions 
	
	Foundation to Level 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Achievement standard extract(s)
	They use examples to show why values, rights and responsibilities, and shared expectations are considered important, and they identify the influence of emotions and dispositions on ethical perspectives.
	They identify an ethical perspective and describe influences on the ethical perspective. 


	They explain influences on ethical perspectives and connections between various influences.

	
	Students identify examples of situations involving disagreements about right, wrong, good, bad, better or worse, including reasons for disagreements.
	Students identify an ethical dilemma or issue and describe the ethical perspectives and concepts involved.
	Students identify and describe an ethical issue and explain the ethical perspectives involved.

	
	They identify examples of actions in response to these situations.
	Students describe a selected action and reasons for the decision made, with reference to the ethical significance of an outcome and how it is achieved.
	They identify and describe a range of actions in response to an ethical issue and describe the consequences, with reference to ethical concepts.

	
	
	They describe ethical perspectives on a decision made in response to an ethical issue or dilemma.
	Students explain the decision-making used to select one or more actions, with reference to an ethical framework and ethical concepts.

	
	
	
	They explain ethical perspectives on decisions made.

	Content description(s)

	ethical concepts including right, wrong, better and worse, and behaviours associated with these 
VC2CE2U01
	the meaning of ethical concepts including fairness, tolerance and harm and a range of behaviours associated with these 
VC2CE4U01
	the meaning of ethical concepts including respect and beneficence, and ethical concepts such as happiness or truth that can vary in importance or meaning in different contexts 
VC2CE6U01

	
	examples of values, rights and responsibilities, and shared expectations, and reasons they are important 
VC2CE2U02
	what an ethical perspective is, and how values, shared expectations, and rights and responsibilities influence ethical perspectives
VC2CE4U02
	the meaning of a worldview, and how worldviews influence ethical perspectives, and simple connections between influences on ethical perspectives, such as between rights and responsibilities and shared expectations, or between worldviews and values
VC2CE6U02

	
	how emotions and dispositions including honesty and kindness influence ethical perspectives
VC2CE2U03

	how personal experiences, self-interest and dispositions including generosity influence ethical perspectives
VC2CE4U03
	how conscience, care, personal and non-personal experiences and dispositions including self-restraint influence ethical perspectives, and simple connections between these influences such as between care and experience
VC2CE6U03

	
	situations where people disagree about what is right, wrong, good, bad, better or worse, and reasons for disagreements 
VC2CE2D01

	what makes a situation an ethical dilemma or ethical issue; how ethical concepts such as fairness can be used to identify and describe an ethical issue or dilemma; how people hold ethical perspectives on ethical issues and dilemmas, their ethical significance and responses to them
VC2CE4D01
	how ethical perspectives and ethical concepts are used to identify and describe ethical issues, including their ethical significance, and how they are also used to explain responses to them, including their ethical significance
VC2CE6D01

	
	emotions and dispositions and their influence on the way people behave; how thinking about consequences of actions can guide decision-making when people disagree about right, wrong, good, bad, better or worse 
VC2CE2D02
	the influence of intention on behaviour, whether good intentions always lead to good outcomes, and the importance of considering the ethical significance of an outcome as well as how it is achieved when making decisions in response to an ethical issue or dilemma
VC2CE4D02
	the meaning of an ethical framework, and how the consequences framework, duties framework and virtues framework can each guide decision-making in response to an ethical issue 
VC2CE6D02


English: Literature (Engaging with and responding to literature) 
	
	Level 3 (level before focus)
	Level 4 (focus level)
	Levels 5 (level after focus)

	Achievement standard extract(s)
	When demonstrating understanding of texts, they discuss connections between the experiences of characters in texts and their own personal experiences to build literal and inferred meanings. 
	When demonstrating understanding of texts, students consider storylines, ideas and relationships between characters to build literal and inferred meanings.

	When demonstrating understanding of texts, students identify textual aspects that represent details about historical, cultural and social contexts.


	
	They share personal preferences for texts.
	They describe the effects of text structures and language features. They share opinions about texts.
	They describe how texts convey feelings, mood, actions and ideas to build literal and inferred meanings.

	
	They explore how different types of texts across the curriculum, both print and digital, use different structures for purpose and navigation.
	They explore how different types of texts across the curriculum, both print and digital, are organised into characteristic stages for purpose and navigation.
	They evaluate information and ideas in texts.

	
	They identify literary devices, such as rhythm and onomatopoeia, and describe how images and sound can extend meaning.
	They describe how literary devices, such as wordplay, shape meaning.
	They explain how different types of texts, both print and digital, are organised into characteristic stages for purpose.

	
	
	They explore the framing and composition of still images and moving images and the use of sound.
	They discuss the effects of imagery and sound devices in texts.

	
	
	
	They explain how the sequence of still images, and moving images and sound, create or affect meaning.

	Content description(s)
	discuss connections between personal experiences and character experiences in a range of literary texts and give reasons for personal preferences
VC2E3LE02
	describe the effects of text structures and language features in a range of literary texts when responding to and sharing opinions 
VC2E4LE02
	form and share opinions on a literary text, using metalanguage to describe relevant literary devices, text structures and language features in a range of literary texts 
VC2E5LE02


[bookmark: _Toc229758731][bookmark: _Toc229808468][bookmark: _Toc235005254]Student tasks: Making choices
Task 1: Considering choices
Think about the ethical challenges faced by characters in the film Aladdin and the choices they make. Do you agree with these choices? Could they have made a different choice? 
Aladdin’s choices
Choice 1: Stealing from others
How is stealing bread to give away to others shown in the film?
Is it portrayed as right or wrong? How do you know?
In what other ways do we think about stealing?
Choice 2: Pretending to be someone you are not
Why does Aladdin pretend to be Prince Ali?
How does the film make you feel about his choice to pretend to be someone he is not?
How are others affected by his pretence? 
What is the film expecting us to think about lying?
Choice 3: Breaking and keeping promises
Why does Aladdin change his mind about the promise he makes to the Genie?
Do you think Aladdin was wrong to break his promise? Why or why not?
Do you think this is the right choice?
Jasmine’s choices
Choice 1: Breaking and keeping rules
Why does Jasmine break rules to sneak out of the palace?
Is she in danger? What does being in danger tell us about keeping and breaking rules?
How else could she have learned about her kingdom?


Choice 2: Breaking and keeping traditions
Why does Jasmine refuse to marry and why does she go against her father’s wishes?
What tradition does she break when she refuses to marry?
Do you think she was right or wrong to refuse her father’s wishes? 
The Genie’s choices
Choice: Showing loyalty to Aladdin
How loyal is the Genie?
Why does he change his mind about Aladdin?
What do you think about the Genie’s decisions about being loyal?
Jafar’s choices 
Choice: Using power
What does Jafar do to gain power?
Do his actions make him a good or a bad person or leader? Why?
In what ways should we use the power we have?
Sultan’s choices
Choice: Enforcing and breaking traditions
What does the Sultan do to enforce traditional marriage laws?
How do these actions affect Jasmine? 
What do you think about the Sultan’s actions?
What do you think about the Sultan changing his mind and breaking with traditional marriage laws?
Do you think this was a good or bad decision? Why? 
Task 2: Ethical significance – ranking choices
Your teacher will provide 5 examples of choices from the film. Rank them from a ‘good’ or ‘right’ choice (1/5) to a ‘bad’ or ‘wrong’ choice (5/5). Then explain why you think this. 
	Choice
	Who made it?
	How wrong was it?
	Why I ranked it this way

	
	
	1/5 wrong
	

	
	
	2/5 wrong
	

	
	
	3/5 wrong
	

	
	
	4/5 wrong
	

	
	
	5/5 wrong
	


Task 3: Big life lessons – class discussion
Explore your thinking and compare your understanding of right and wrong based on the film by discussing the following with the rest of the class.
1. Ethical dilemmas
1. Identify and describe some ethical dilemmas that arose in the story. 
Why is it hard to know what to do when faced with an ethical dilemma? 
Look back on your ranking of wrong choices. Pair up with someone who scored a choice differently to you. Why did you score it differently? Has the discussion changed your mind? 
What have you learned about responding to ethical dilemmas?
Being honest
1. What does the story teach us about lying?
Did any lies in the story lead to good things?
Why can it sometimes be hard to stop lying once you start?
What happens when you lose someone’s trust?
Respecting others’ choices
1. What does the story teach us about forcing people to do things?
How did different characters try to control others?
Why is it important to let people make their own choices in these kinds of circumstances?
What happens when we don’t respect others’ wishes?
Being true to yourself
1. What happens when characters pretend to be someone they’re not?
Why is it better to be true to yourself?
How do characters learn to accept who they are?
What gives characters the courage to be themselves?


[bookmark: _Toc229758732][bookmark: _Toc229808469][bookmark: _Toc235005255]Planning to embed capabilities in teaching and learning 
Step 3 outlined the importance of documenting the teaching and learning decisions throughout the relevant documentation including: 
curriculum area maps 
curriculum area plan 
teaching and learning units.
Below are examples of how the provided examples might be documented in a curriculum area plan and curriculum area map. 
Images 1 and 2: Capabilities curriculum area plan
Note: Examples provided in this guidance resource are across Levels 3 and 4 and reflect those shown in the following images.
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Image 3: Ethical Capability curriculum area map
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Capabilities curriculum area plan — primary school example

Note: This curriculum area plan demonstrates one way that schools can plan to explicitly teach and assess the capabilties in and through different curriculum areas.
The curriculum area maps provide further descriptions of the associated assessment tasks for each of the units outined below.

Key:

‘Curriculum area(s): Unit name

Use this template to create a curriculum area plan for the capabilities that consider Capability: Strand

CCT: Criical and Creative Thinking EC: Ethical Capability

«  the development and sequence of related teaching and leaming units across the years
«  the focus and time allocation for coverage of the curriculum content

«  curriculum coverage across the school year, to support learning progression based on the curriculum continuum and reduce repetition or gaps
« other school calendar considerations.

PSC: Personal and Social Capabity

Intrcultural Capabilty

Hints:

« Use your completed curriculum area map to help populate this curriculum area plan with planned teaching and learning units.
«  Delete any year levels that are not relevant to your school context
« Use your completed curriculum area plan to help populate or update your teaching and learning u
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Ethical Capability Levels 3 and 4 curriculum area map — example
Use this curriculum area map to identify where content descriptions and achievement standard
sentences are explicitly addressed within your school’s teaching and learning plans. This template wi
help you to both map the Victerian Curriculum F-10 Version 2.0 and audit your current teaching and e Wl
learning plans. 1. By the end of Level 4, students describe ethical concepts using examples from a range of situations. v
Instructions 2. They identity an ethical perspective and describe influences on the ethical perspective. v
1. Enter your details in the footer on page 1. 3. Students identify an ethical dilemma or issue and describe the ethical perspectives and concepts involved. v
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the & They dently actons m 1o an eticalssue and dentiy the - with reference to ethcal B

connections to the curriculum by checking the box of the relevant content description(s) and writing the
number of the relevant sentence(s) from the achievement standard.

5. Students describe a selected action and reasons for the decision made, with reference to the ethical significance of an outcome and v

3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard how itis achieved.

sentences have been covered. Detail any comments, notes and actions. 3

They describe efhical perspectves on a decision made in response to an ethical issue or dilemma. v

4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.

Strand

Understanding Ethical Concepts and Perspectives Decision-making and Actions

Content
description (CD)

the meaning of ethical concepts including
faimess, tolerance and harm and a range of
behaviours associated with these

VC2CE4U01

‘what an efhical perspective is, and how
values, shared expectations, and rights and
responsbilies influence ethical perspectives

VC2CE4U02

how personal experiences, selfinterest and
dispositions including generosity influence
efhical perspectives

VC2CE4U03

what makes a situation an ethical diemma or
ethical issue; how ethical concepts such as
faimess can be used to idenfiy and describe
an ethical issue or dilemma; how people hold
ethical perspectives on ethicalissues and
dilemmas, their ethical significance and

the influence ofinention on behaviour,
whether good intentions always lead to good
outcomes, and the importance of considering
the ethical significance of an outcome as well
as how it achieved when making decisions
in response o an ethical issue or diemma

responses o them
VC2CE4DO1

VC2CE4D02

Teaching and learning unit Semester, year

Design and Technologies
(Materials and technologies
specialisations): Accessibity in
schools
Science / Geography: Water and Sem 1 v 13 v 2,3 v 23 v 4.6 v 4.6
its uses - saving water Year3
English: Persuasive writing - ‘what Sem2 [a] o v 3 v 4.6 o
Iwould change' Year3
Health and Physical Education: Sem 1 v 1.23 v 1,23 v 123 o o
Exercise and wellbeing Yeard
Health and Physical Education: Sem 1 v 1 o v 3 v 4.5 v 56
Leadership and sport Yeard
Digital Technologies: Cyber Sem 1 a] v 3 v 3 o v 456
satety group posters Yeard
»Engli;h: Judging characters’ Sem2 v 5 v 2 v 2 v 2356 v 56
cholces Year4
Comments, notes, actions
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