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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning plans. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning plans.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 8, students construct and use main questions and sub-questions for different purposes. 
	ü
	2. They select, use and reflect on a range of strategies to generate new ideas and possibilities, they suspend judgement to support generating and evaluating alternative ideas and possibilities and they reflect on the importance of suspending judgement.
	ü
	3. Students identify, structure and communicate a conclusion and a justification for the conclusion that involves analysis and evaluation of competing claims and grounds for these claims. 
	ü
	4. They identify and use criteria to support, analyse, evaluate and improve reasoning. 
	ü
	5. They identify and explain a range of reasoning errors and improve the reasoning involved.
	ü


	
	Strand
	Questions and Possibilities
	Reasoning

	
	Content description (CD)
	the construction of a main question and sub-questions for different purposes
VC2CC8Q01
	when and how judgement is suspended to support generating and evaluating alternative ideas and possibilities
VC2CC8Q02
	strategies for generating new ideas and possibilities including identifying a pattern across multiple information sources
VC2CC8Q03
	ways to identify, structure and communicate a conclusion and its justification where competing claims, and grounds for claims, are analysed and evaluated
VC2CC8R01
	reasons for competing claims about matters of fact and matters of value, including consideration of evidence and expertise, and ways to analyse and evaluate competing claims and grounds for claims
VC2CC8R02
	an extended range of reasoning errors including cause and effect fallacies and arguing from ignorance, and how reasoning associated with these errors can be improved
VC2CC8R03
	when and how criteria are selected to improve clarity and support analysis and evaluation, including of competing claims, when reasoning
VC2CC8R04

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	Science: Animal classification
	Sem 1
Year 7
	ü
	1
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	4

	Design and Technologies (Materials and technologies specialisations): Sustainable product design
	Sem 1
Year 7
	ü
	1
	ü	2
	ü	2
	☐	
	☐	
	☐	
	☐	

	Health and Physical Education: Pipeline teamwork game
	Sem 1
Year 7
	☐	
	ü	 2
	ü	2
	☐	
	☐	
	☐	
	☐	

	Visual Arts: Reflection on creative process
	Sem 1
Year 7
	☐	
	☐	
	ü	2
	☐	
	☐	
	☐	
	☐	

	Health and Physical Education: Fair play
	Sem 2
Year 7
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	4

	English: Creative writing about friendship
	Sem 2
Year 7
	☐	
	☐	
	ü	2
	☐	
	☐	
	☐	
	☐	

	Mathematics/Geography: Park usage and liveability – data representation and interpretation
	Sem 2
Year 7
	ü	1
	☐	
	☐	
	ü	3, 4
	☐	
	☐	
	ü
	4

	English: TED Talks (persuasive speeches)
	Sem 1
Year 8
	ü	1
	☐	
	☐	
	ü	3
	ü	3, 4
	ü	5
	ü	4

	Science: How scientific ideas change over time, with evidence 
	Sem 1
Year 8
	☐	
	☐	
	☐	
	☐	 
	ü	4
	ü	4, 5
	☐	4

	Economics and Business: Ethical consumerism
	Sem 2
Year 8
	☐	
	☐	
	☐	
	☐	 
	ü	3
	☐	
	☐	 

	Geography: Changing nations – Migration and social cohesion
	Sem 2
Year 8
	ü	1
	ü	2
	ü	2
	ü	3
	ü	3, 4
	☐	
	ü
	4

	Drama: Improvisation and collaboration
	Sem 2
Year 8
	☐	
	ü	2
	ü	2
	☐	
	☐	
	☐	
	☐	

	Comments, notes, actions
	




	Achievement standard (AS), with numbered sentences
	Y/N

	6. Students select, use and reflect on general and context-specific learning strategies.
	ü
	7. They identify, justify, use and reflect on thinking processes suited to different contexts. 
	ü
	8. They develop and use criteria to evaluate proposed solutions to a problem, synthesise new knowledge and explain a suitable solution. 
	ü


	
	Strand
	Metacognition

	
	Content description (CD)
	ways to select, use and reflect on general and context-specific learning strategies
VC2CC8M01
	broad strengths and limitations of thinking processes in different contexts, including problem-solving
VC2CC8M02
	the development of criteria for evaluating a range of proposed solutions; ways to evaluate and incorporate new knowledge that could affect the final decision
VC2CC8M03

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	Design and Technology (Materials and technologies specialisations): Sustainable product design
	Sem 1
Year 7
	☐	
	☐	
	ü	8

	Health and Physical Education: Pipeline teamwork game
	Sem 1
Year 7
	☐	
	ü	7
	ü	8

	Visual Arts: Reflection on creative process
	Sem 1
Year 7
	ü	6
	☐	
	ü	8

	English: Creative writing about friendship
	Sem 2
Year 7
	ü	6 
	☐	
	☐	

	Mathematics: Probability in games
	Sem 2
Year 8 
	ü	6
	ü	7
	☐	

	Drama: Improvisation and collaboration
	Sem 2
Year 8
	ü	6
	☐	
	☐	

	Comments, notes, actions
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Assessment 
Design and implementation of assessment task types are open to teacher judgement. Teachers may use them formatively or summatively. Some tasks describe products, others a process; however, these are models for teachers to modify to suit their own contexts.
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	Science: Animal classification
	Classification report: Students construct and use questions to classify a group of organisms using criteria and explain their reasoning and conclusions.
	1, 4

	Design and Technologies (Materials and technologies specialisations): Sustainable product design
	Design process journal: Students design a product with sustainability in mind, documenting criteria and reflecting on choices. They begin by asking questions about what sustainability can mean and use given strategies to generate ideas and possibilities.
	1, 2, 8

	Health and Physical Education: Pipeline teamwork game
	Strategy reflection: Student teams identify strategies that support development and testing of a new game idea, and then adapt strategies throughout the activity to achieve a shared goal. They reflect on their thinking processes, explaining how their strategies for achieving their goal were created and improved over time.
	2, 7, 8

	Visual Arts: Reflection on creative process
	Creative process reflection journal: Students document their creative process in a visual journal, including strategies for generating ideas, planning, experimentation and refinement of their artwork. They analyse their decision-making, evaluate how their choices influenced the final outcome and reflect on documentation as a learning strategy.
	2, 6, 8

	Health and Physical Education: Fair play
	Fair play self-assessment: Students assess their participation in a sport using comments from an observer and their own observations, and reflect on whether their behaviour aligns with the criteria for fair play.
	4 

	English: Creative writing about friendship
	Creative writing reflection: Students write a creative piece exploring the theme of friendship. After completing their draft, they reflect on strategies used and decisions made in developing characters, themes and language. They identify areas for improvement and explain how they applied feedback to refine their work.
	2, 6

	Mathematics/Geography: Park usage and liveability – data representation and interpretation
	Data analysis task: Students interpret and present data from a dataset, constructing questions and evaluating their findings. They evaluate claims made about the data.
	1, 3, 4

	English: TED Talks (persuasive speeches)
	Argument evaluation: Students construct a logical argument with a clear conclusion and analyse the effectiveness of their reasoning after presenting to the class. They develop different kinds of questions as persuasive techniques, and include rebuttals of common arguments.
	1, 3, 4, 5

	Science: How scientific ideas change over time, with evidence
	Case study evaluation: Students research a historical example where a scientific error was made. They identify the reasoning errors that led to incorrect conclusions and consider which aspects of the scientific method may have been absent and which may have supported the avoidance of those errors.
	4, 5

	Mathematics: Probability in games
	Probability analysis: Students evaluate learning strategies and reflect on thinking processes used in games of chance.
	6, 7

	Economics and Business: Ethical consumerism
	Consumer research task: Students evaluate purchasing decisions using criteria like cost, quality and ethical factors.
	3

	Geography: Changing nations – Migration and social cohesion
	Social cohesion research task: Students identify challenges to social cohesion, and construct questions to help guide their research into competing ideas to address these challenges. They draw conclusions, and reflect on the feasibility and potential impact of their selected ideas.
	1, 2, 3, 4

	Drama: Improvisation and collaboration
	Creative improvisation assessment: Students develop ideas for their own short skits, evaluate the success of the ideas and reflect on their strategies for developing those ideas.
	2, 6


Analysis of curriculum coverage
Analysis of coverage and engagement of the capabilities in and through listed learning areas allows meaningful identification of where gaps in skill development are that may affect transfer of learning of capabilities skills and enables identification of how much scaffolding is required to support students to transfer their learning skills from the capabilities. 
	Most achievement standard sentences are covered effectively, particularly those related to Questions and Possibilities (AS 1, 2), Reasoning (AS 4) and Metacognition (AS 6) across a variety of learning areas, notably missing History, Civics and Citizenship, and Languages.
Reasoning errors (AS 5), thinking processes for different contexts (AS 7) and developing criteria for solutions (AS 8) would benefit from more attention, as students have limited opportunities to identify and refine reasoning in varied contexts, to consider different thinking processes across learning areas and to generate criteria of problem-solving.
Students have multiple opportunities to demonstrate progress through diverse assessments; however, reflective tasks (including self-assessment and journals) aligned with Metacognition (AS 6) are more prevalent.
Tasks for question construction (AS 1) and generating ideas (AS 2) that encourage creative or collaborative questioning and idea development are less emphasised in comparison to reasoning-based activities, which may limit opportunities for students to explore and refine ideas in diverse ways.


Next steps
	Expand reasoning error activities and criteria evaluation into creative and collaborative tasks to create a more balanced curriculum.
Strengthen coverage of AS 5 by introducing more tasks that focus on identifying and improving reasoning errors, such as analysing cause and effect fallacies or exploring cases of flawed reasoning in real-world contexts.
Expand criteria-based evaluation tasks by increasing opportunities for students to develop and apply criteria (AS 8) to evaluate solutions or decisions across more subjects.
Consider placing greater emphasis on AS 7 and 8 in reflective tasks, which currently focus on learning strategies (AS 6).
Integrate inquiry and collaboration by designing guided, structured inquiry group projects where students use and reflect on thinking processes (AS 7), such as collaborative problem-solving or brainstorming sessions that require synthesising new ideas and evaluating outcomes (AS 8).
Consider expanding into other learning areas that are not yet represented.
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