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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page.
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 4, students identify, construct and use open and closed questions for different purposes.
	☐
	2. They describe and use simple strategies to generate and evaluate new ideas and possibilities, reflecting on the effect of pre-established preferences.
	☐
	3. Students identify a conclusion justified by a range of reasons, and structure and communicate a conclusion justified by a range of reasons.
	☐
	4. They use evidence, values, criteria and ‘if-then’ thinking to support their reasoning and identify errors in examples of ‘if-then’ thinking.
	☐
	5. They explain ways to monitor and modify attitudes, actions and behaviours in personal, collaborative and other social contexts, considering similarities and differences between people.
	☐
	6. Students practise and use an extended range of general learning strategies.
	☐
	7. They represent and use thinking processes and describe how thinking processes facilitate thinking.
	☐
	8. They evaluate a proposed solution to a problem by considering given criteria.
	☐



	
	Strand
	Questions and Possibilities
	Reasoning
	Metacognition

	
	Content description (CD)
	the construction and use of open and closed questions for different purposes
VC2CC4Q01
	how pre-established preferences may influence thinking when generating and responding to alternative ideas and possibilities
VC2CC4Q02
	simple strategies for generating new ideas and possibilities, including repurposing or rearranging
VC2CC4Q03
	ways to identify, structure and communicate a conclusion justified by a range of reasons
VC2CC4R01
	what is meant by evidence and what is meant by a value and how they are used to support reasoning
VC2CC4R02
	the use of ‘if-then’ thinking to come to a conclusion when reasoning, and simple errors that can be made when using this thinking
VC2CC4R03
	the basis for different kinds of criteria, such as desired qualities or given rules; and how criteria are used to help make judgements when reasoning
VC2CC4R04
	an extended range of general learning strategies including connecting to prior learning, self-questioning, self-explanation and peer instruction
VC2CC4M01
	the use of thinking processes to facilitate thinking, including for problem-solving, and verbal and non-verbal strategies for representing thinking processes
VC2CC4M02
	how to evaluate a proposed solution using given criteria
VC2CC4M03

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
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	Comments, notes, actions
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Assessment 
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	
	
	

	
	
	

	
	
	


Analysis of curriculum coverage
	<The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the Assessment table:
Has each achievement standard sentence been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being over-taught?
Is anything being missed completely or given insufficient attention?>




Next steps
	<The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.> 
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