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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.



	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 2, students construct and use questions with a range of stems.
	ü
	2. They generate ideas and possibilities that are new to them and identify the strategy used.
	ü
	3. They describe personal responses to ideas and possibilities and identify how these influenced their thinking.
	ü
	4. Students identify and use words that show reasons and conclusions and identify suitable examples to support claims when reasoning.
	ü
	5. They practise and use a range of simple general learning strategies and express and describe their thinking processes.
	ü
	6. Students propose a solution to a problem, describing how the solution was selected.
	ü




	
	Strand
	Questions and Possibilities
	Reasoning
	Metacognition

	
	Content description (CD)
	different kinds of question stems for gathering information and ideas
VC2CC2Q01
	how personal responses may influence thinking about ideas and possibilities
VC2CC2Q02
	modification as a strategy to generate a new idea or possibility
VC2CC2Q03
	words that show reasons and conclusions, and examples of how to use them
VC2CC2R01
	the use of examples to support claims
VC2CC2R02
	simple general learning strategies including practising, narrating a process, rewording and reflecting on feelings about learning
VC2CC2M01
	verbal and non-verbal strategies to express and describe thinking processes, including for problem-solving
VC2CC2M02
	ways to make choices between alternative possibilities and propose a solution
VC2CC2M03

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	Mathematics: Sorting and classifying objects
	Sem 1
Foundation
	ü	1
	☐	
	☐	
	ü	4
	ü	4
	☐	
	☐	
	☐	

	Science: Observing weather
	Sem 1
Foundation
	ü	1
	ü	3
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	

	Design and Technologies (Materials and technologies specialisations): Building with blocks
	Sem 2 Foundation
	☐	
	☐	
	ü	2
	☐	
	☐	
	☐	
	ü	5
	ü	6

	Design and Technologies (Food specialisations): Healthy foods
	Sem 2
Foundation
	☐	
	☐	
	☐	
	ü	4
	☐	
	☐	
	☐	
	ü	6 

	Mathematics: Which number is bigger?
	Sem 1
Year 1
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	5
	ü	5
	☐	

	Visual Arts: Digital versus analogue drawing
	Sem 1
Year 1
	☐	
	ü	3
	ü	2
	ü	4
	ü	4
	ü	5
	☐	
	ü	6

	Science/Mathematics: Patterns in nature
	Sem 2
Year 1
	☐	
	☐	
	☐	
	☐	
	ü	4
	☐	
	☐	
	ü	4

	Design and Technologies (Engineering principles and systems): Popsicle structures
	Sem 2
Year 1
	☐	
	☐	
	ü	2
	☐	
	☐
	
	☐	
	ü	5
	ü	6

	Mathematics: Fair shares and percentages
	Sem 1
Year 2
	ü	1
	ü	3
	☐	
	ü	4
	☐	
	☐	
	ü	5
	ü	6

	Visual Arts: Drawing my favourite subject
	Sem 1
Year 2
	☐	
	ü	3
	☐	
	☐	
	☐	
	ü	5
	ü	5
	☐	

	Geography: Maps and directions – orienteering
	Sem 2
Year 2
	☐	
	ü
	3
	ü	2
	
	
	
	
	ü	5
	☐	
	ü	6

	English: Writing stories about friendship
	Sem 2
Year 2
	☐	
	ü	3
	ü	2
	☐	
	☐	
	ü	5
	☐	
	ü	6

	Music: Rhythms and patterns
	Sem 2
Year 2
	☐	
	☐	
	☐	
	☐	
	ü
	4
	☐	
	☐	
	☐	

	Comments, notes, actions
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Assessment 
Design and implementation of assessment task types are open to teacher judgement. Teachers may use them formatively or summatively. Some tasks describe products, others a process; however, these are models for teachers to modify to suit their own contexts.
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	Mathematics: Sorting and classifying objects
	Sorting and explaining categories: Students sort objects into categories, develop questions to define each category and use reasoning words to explain their choices.
	1, 4

	Science: Observing weather
	Weather predictions report: Students recall their own experience of different seasons, generate questions and predictions using question stems and reflect on whether their personal experience influenced their predictions.
	1, 3

	Design and Technologies (Materials and technologies specialisations): Building with blocks
	Building challenge: Students design and build a simple structure, then explain how and why they modified their idea to improve it.
	2, 5, 6

	Design and Technologies (Food specialisations): Healthy foods
	Preparing foods for healthy eating task: Students identify different ways to prepare a selected food for healthy eating, select a preferred way and provide reasons for their choice.
	4, 6

	Mathematics: Which number is bigger?
	Comparing numbers reflection: Students identify which of the 2 numbers provided is bigger, and use different counting strategies such as counting out loud, using fingers, visualising on a number line or counting in their head. They reflect on the strategy that worked best for them.
	5

	Visual Arts: Digital versus analogue drawing
	Comparing tools reflection: Students create one digital and one analogue drawing, select a preference, and then compare and reflect on their processes.
	2, 3, 4, 5, 6

	Science/Mathematics: Patterns in nature
	Nature pattern hunt: Students observe similarities and patterns in different natural objects, describe their observations and explain how they identified and understood the patterns. 
	4

	Design and Technologies (Engineering principles and systems): Popsicle structures
	Problem-solving build task: Students design and build a popsicle structure that can support objects of different weights. They redesign their structure if it cannot support the weight of different objects, and describe the thinking process they used.
	2, 5, 6

	Mathematics: Fair shares and percentages
	Sharing equitably: Students solve problems involving fair shares, explaining their reasoning with examples. They develop and use questions to decide which share is the fairest in a number of different scenarios, reflecting on their thinking. 
	1, 3, 4, 5, 6

	Visual Arts: Drawing my favourite subject
	Creative process reflection: Students draw their favourite subject, highlighting strengths in how they learn and why they love that subject. 
	3, 5

	Geography: Maps and directions – orienteering
	Navigation reflection: Students complete a simple orienteering task, propose strategies for improving their navigation and describe how they selected and applied these strategies.
	2, 3, 5, 6

	English: Writing stories about friendship
	Friendship story and reflection: Students write a story about friendship and reflect on how their ideas developed during writing.
	2, 3, 5, 6

	Music: Rhythms and patterns
	Rhythm analysis task: Students create and identify rhythms, describe patterns they recognise and explain how describing the patterns influenced their understanding of rhythm and structure.
	4




Analysis of curriculum coverage
Analysis of coverage and engagement of the capabilities in and through listed learning areas allows meaningful identification of where gaps in skill development are that may affect transfer of learning of capabilities skills and enables identification of how much scaffolding is required to support students to transfer their learning skills from the capabilities. 
	Most achievement standard sentences are covered effectively, particularly those related to Reasoning (AS 4, 6) and Metacognition (AS 3, 5), with subjects like Mathematics, Science and English prioritising problem-solving and analysis over creative exploration.
Tasks related to question construction (AS 1) and generating ideas (AS 2) and that encourage creative or collaborative questioning and idea development are less emphasised in comparison to reasoning-based activities, which may limit opportunities for students to explore and refine ideas in diverse ways.
Skill transference is high, as tasks span analytical, reflective and applied domains, ensuring students can engage with critical and creative thinking in a variety of contexts.
Students have multiple opportunities to develop and demonstrate progress through varied task types, including reflective processes and problem-solving activities, but collaborative and applied tasks are less frequent.


Next steps
	Embed question formation (AS 1) and generating ideas (AS 2) into future tasks to provide further opportunities to encourage creative and collaborative idea development, supported by expanding creative and collaborative opportunities into subjects like Visual Arts, Music, and Design and Technologies to balance the curriculum.
Explicitly teach different forms of questions and introduce different question stems, as the coverage of AS 1 is limited.
Embed more creative and idea-generation tasks into subjects like Visual Arts and Music, as well as collaborative contexts such as group design challenges, to provide a more balanced approach.
Develop and reconsider the nature of tasks and if tasks reflect different teaching approaches.
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