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Example teaching and learning unit: 9.3 Adapting skills to different territory game environments	
Example teaching and learning unit: 9.3 Adapting skills to different territory game environments
Physical Education, Levels 9 and 10
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview 
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	This unit is designed to develop students’ advanced movement skills, with a focus on analysing, adapting and applying skills across the environments of different territory games (also known as invasion games), including basketball, soccer and ultimate frisbee. Aligned with the Victorian Curriculum F–10 Version 2.0 for Levels 9 and 10, the unit targets achievement standard sentences by enhancing students’ ability to refine and transfer movement skills, provide peer feedback and apply strategic thinking to challenging game situations. Students explore how spatial awareness, skill adjustment and feedback mechanisms can contribute to successful outcomes in dynamic team-based games.
The sequence of learning is designed to progressively build adaptability, spatial awareness and leadership skills. 
Sequence of learning
Skills analysis and adaptation: Students engage in activities where they practise adapting movement skills, such as passing and positioning, based on game-specific environments and conditions.
Peer feedback and performance review: Using video tools, students record and analyse their performances, providing peer feedback to support skills refinement and strategic decision-making.
Transferring skills across settings: Through a variety of modified game scenarios, students work on applying familiar skills to new situations, both indoors and outdoors.
Strategic play and evaluation: Students implement and adjust strategies in real-time games, adapting based on the responses of teammates and opponents to improve performance.
Duration
The unit includes 4 lessons, each of 50–60 minutes, delivered weekly over 4 weeks.
	Prior experience: Varying familiarity with territory games; grouping based on skill to provide challenge and support.
Skill levels: Range from foundational to advanced movement skills; activities tailored for each level.
Social-emotional needs: Additional support for teamwork and communication through peer feedback and structured reflection.
Scaffolding, extension and student agency
Skill adaptation: Modified equipment (e.g. larger balls) for beginners; complex tasks for advanced students.
Feedback and reflection: Templates for structured feedback; video analysis for self-reflection for advanced learners.
Students with disabilities: Visual aids, clear instructions and accessible equipment for inclusivity.
Behavioural and attention needs: Shorter activities and frequent rotations to maintain focus and engagement.
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Achievement standards
	Levels 7 and 8 (band before focus)
	Levels 9 and 10 (focus band)
	Senior Secondary (level after focus)

	Students apply and transfer movement skills and movement concepts across a range of situations.
	Students evaluate and refine their own and others’ movement skills and performances, and apply movement concepts in challenging or unfamiliar situations.
	

	They implement and evaluate the effectiveness of movement strategies on movement outcomes.
	They adapt and transfer movement skills and strategies to unfamiliar situations and evaluate the effectiveness to achieve successful outcomes.
	

	They adapt and apply the elements of movement to compose and perform movement sequences.
	They apply criteria to evaluate and refine their own and others’ movement performances.
	


Content descriptions
	Levels 7 and 8 (band before focus)
	Levels 9 and 10 (focus band)
	Senior Secondary (level after focus)

	refine and transfer movement skills in a variety of movement situations, including indoor, outdoor and aquatic settings
VC2HP8M01
	analyse, apply and adapt their own and others’ movement skills in a range of challenging movement situations to enhance performance in indoor, outdoor and aquatic settings
VC2HP10M01
	

	design and demonstrate how movement strategies can be manipulated to improve movement outcomes
VC2HP8M02
	create and refine movement strategies to achieve successful outcomes across a range of challenging movement situations
VC2HP10M02
	

	adapt and perform movement sequences in a variety of contexts, demonstrating how the movement elements of time, effort, space, people and objects can enhance performance
VC2HP8M04
	evaluate their own and others’ movement compositions and provide and apply feedback to enhance performance, including the impact of the movement elements of time, effort, space, people and objects
VC2HP10M04
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	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Personal and Social Capability
(Levels 9 and 10)
	Students identify opportunities for collaboration and explain the characteristics of an effective team in different contexts. They analyse and apply strategies for constructing teams, managing and evaluating team performance, and making recommendations for improvements, considering the perspectives of others.
	Content description
strategies for constructing and managing effective teams; when and how to evaluate collaboration and make recommendations for improvements
VC2CP10O04
Teaching and learning note
Use peer-assessment forms where students give constructive, respectful feedback on teamwork. Students identify individual contributions and suggest improvements, reinforcing collaboration and self-reflection.


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Aboriginal and Torres Strait Islander Histories and Cultures
	Country and Place
Promoting awareness of the land and environment when playing traditional games (e.g. Yulunga traditional Indigenous games) by encouraging students to respect Country and understand the connection to the land by incorporating outdoor learning and fostering environmental stewardship. Highlight the importance of the environment in the origins and practices of these games.
Organising idea: Aboriginal and Torres Strait Islander communities maintain a deep connection to, and responsibility for, Country and Place (see VC2CCPACP2).
Culture
Understanding the historical and cultural context of traditional games: Introduce Aboriginal and Torres Strait Islander games and discuss their cultural significance, highlighting ethical awareness and respect.
Organising idea:  Aboriginal and Torres Strait Islander Peoples celebrate and share their culture despite the impacts of colonisation (see VC2CCPAC3).
People
Exploring perspectives on physical activity and community wellbeing and connections: Use traditional games to connect students to holistic wellbeing, fostering empathy and understanding through role-play.
Organising idea: Aboriginal and Torres Strait Islander Peoples have sophisticated traditions, customs and social organisation systems (see VC2CCPAP2).


Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	· How can movement skills and strategies be adapted across different game environments to enhance performance? 
Encourages students to explore how adapting movement skills improves game effectiveness in varied settings

	· What role does feedback play in refining and improving movement skills and strategies?
Highlights the importance of feedback as a tool for continual movement improvement

	· How can movement concepts such as space, time, effort and relationships be manipulated to achieve successful outcomes?
Examines the tactical use of movement concepts to enhance gameplay success

	· How do leadership and ethical behaviour influence team dynamics and outcomes in challenging movement contexts?
Explores how leadership and fair play impact team cohesion and performance

	· In what ways can personal physical activity plans be designed to promote health, fitness and wellbeing in community contexts?
Connects physical activity planning to health and wellbeing goals within a community

	· How can learning and playing traditional Aboriginal and Torres Strait Islander games help us understand the values, skills and cultural practices of Aboriginal and Torres Strait Islander communities?
Fosters cultural appreciation through the exploration of Aboriginal and Torres Strait Islander games and values

	· In what ways do territory games reflect connections to land, community and holistic wellbeing as understood in Aboriginal and Torres Strait Islander cultures?
Encourages reflection on how territory games embody Aboriginal and Torres Strait Islander Peoples’ values of land, community and wellbeing


Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Teacher observation: Movement adaptation (formative)
Type: This is a teacher observation of students’ ability to adapt movements in dynamic game settings, evaluating how students modify their actions in response to changing conditions.
	Students evaluate and refine their own and others’ movement skills and performances and apply movement concepts in challenging or unfamiliar situations.
	Peer observation notes and teacher video-recording ensure consistency across classes.

	Territory game strategy plan (summative)
Type: In this summative assessment, students develop a strategy for a specific territory game situation, analysing scenarios and applying concepts of space, time and teamwork to enhance performance and address challenges.
	[bookmark: _Hlk181886882]They adapt and transfer movement skills and strategies to unfamiliar situations and evaluate the effectiveness to achieve successful outcomes.
	Teachers collaborate in moderation sessions to align evaluations of students’ strategic plans and analysis quality.

	Peer feedback on spatial awareness and timing (formative)
Type: In small-group activities, students provide peer feedback on timing and spatial awareness during gameplay, using a teacher-provided template to evaluate each other’s ability to use space and adjust timing.
	They adapt and transfer movement skills and strategies to unfamiliar situations and evaluate the effectiveness to achieve successful outcomes.
	Teacher-standardised feedback templates maintain consistent peer evaluations.

	Peer feedback on movement sequence performance (summative)
Type: In pairs, students observe and evaluate each other’s movement sequences (e.g. an attacking sequence that links skills: receiving pass, dribbling and passing the ball), focusing on how effectively they adapt and apply elements like timing, space and coordination to enhance performance. After providing structured feedback based on criteria, students refine their sequences and perform them again, applying peer suggestions to improve expression and technical skill.
	They apply criteria to evaluate and refine their own and others’ movement performances.
	Consistent peer feedback and teacher-guided discussions promote alignment and quality in feedback across groups, with follow-up reflections for evaluating refinements.




	Week
	Lesson
	Learning goal 
(e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1
	Learning intention:
We are learning to analyse and refine movement strategies in dynamic game environments.
Success criteria:
I can evaluate my movement performance and identify key areas for improvement.
I can modify my movements to respond to game conditions.
	Warm-up
Quick reaction and agility drills to engage focus and spatial awareness.
Explicit teaching
Brief introduction to adapting movement strategies in dynamic game environments, emphasising spatial awareness and timing adjustments.
Group activities
Game play: Small-sided games with changing rules (e.g. limited passes, designated zones) to encourage strategic adaptation, for example Yulunga traditional Indigenous games (see ‘Resources’ column).
Reflection breaks: After each variation, teams discuss adaptations used to succeed under new conditions.
Reflection
Class discussion on effective strategies and adjustments focuses on what helped achieve success in changing game scenarios.
	Larger or softer balls for students needing support with control
Extra space for students needing more time to adjust
	Teacher observation: Movement adaptation (formative)
Observing students’ ability to adapt movements in real-time, focusing on control and agility. See ‘Assessment and learning sequence details’.
	Cones, balls of varied sizes, video feedback tools
Australian Sports Commission, Yulunga Traditional Indigenous Games




	2
	2
	Learning intention:
We are developing effective spatial awareness and movement timing in game scenarios.
Success criteria:
I can utilise space effectively to enhance my team’s performance.
I can adjust my timing based on game flow and opposition positioning.
	Warm-up
Partner passing and receiving drills in confined spaces to build timing and spatial awareness.
Explicit teaching
Brief discussion on the impact of timing and spatial positioning in achieving game objectives.
Group activities
Game play: Territory game with a focus on using space strategically and evading defenders.
Reflection breaks: After each round of the previous activity, teams review how timing and space adjustments influenced outcomes.
Reflection
Students share insights on effective spatial use and timing strategies used in the chosen territory game. Students also complete ‘Territory game strategy plan’. 
	Vary distance and space for students needing support.
Pair students with different skill levels for peer modelling.
	Territory game strategy plan (summative)
Written task where students develop a team strategy for a specific territory game situation, analysing scenarios and applying concepts of space, time and teamwork to improve game outcomes. See ‘Assessment and learning sequence details’.
	Cones, variety of balls, marking tape
Territory game strategy plan worksheet and teacher checklist for assessment
Refer to VCAA Example assessment task: Territory game strategy plan

	3
	3
	Learning intention:
We are refining our movement strategies and teamwork in challenging game contexts.
Success criteria:
I can communicate with teammates to achieve strategic goals.
I can adjust strategies based on team and opposition dynamics.
	Warm-up
Cooperative relay focusing on coordination and team communication to build connection and spatial awareness.
Explicit teaching
Quick review of effective team communication strategies and how positioning and signals contribute to successful gameplay.
Group activities
Game play: Territory game where teams work to maintain possession, adjusting offensive and defensive strategies mid-game to respond to opposition tactics.
Reflection breaks: Teams pause briefly after each round in the previous activity to discuss what worked, refine strategies, give feedback (on the template) and make adjustments in timing and spatial awareness.
Reflection
The team debriefs on successful adaptations and how communication shaped gameplay outcomes, with students sharing specific examples of how they adjusted strategies and timing to enhance teamwork.
	Visual aids to help students understand positioning and spatial strategies
Smaller group sizes for students who benefit from simplified team dynamics
	Peer feedback on spatial awareness and timing (formative)
In small groups, students use a template to give feedback on timing and spatial awareness in gameplay. See ‘Assessment and learning sequence details’.
	Cones, balls and video-recording tools for reviewing team performance and strategies

	4
	4
	Learning intention:
We are synthesising movement strategies and sequences to achieve complex performance outcomes.
Success criteria:
I can adapt movement strategies and sequences to suit challenging game scenarios.
I can evaluate my performance and identify goals for improvement.
	Warm-up
Passing, coordination drills and other movement sequences with timed rotations to build speed and accuracy under pressure.
Explicit teaching
Brief review of effective movement strategies and how to evaluate performance using specific criteria.
Group activities
Game play: Territory game with modified rules, such as restricted zones or time constraints, to challenge students’ adaptive skills, movement sequences and strategic thinking.
Reflection breaks: Teams pause briefly after each round of the ‘Reflection’ activity to discuss strategy adaptations needed to improve performance.
Reflection
Students complete ‘Peer feedback on movement sequence performance’.
	Modify game complexity based on individual skill levels.
Provide structured feedback templates for students needing additional guidance.
	Peer feedback on movement sequence performance (summative)
In pairs, students evaluate each other’s movement sequences, focusing on timing, space and coordination. See ‘Assessment and learning sequence details’.
	Cones, video-recording devices for self-assessment, gameplay equipment




Unit reflection
	<Throughout and at the end of the unit, evaluate the teaching and learning unit and refine and adjust as necessary.
Reflection questions:
· How does the teaching and learning unit provide evidence of student learning and progress? 
· Does the teaching and learning unit:
· specify the achievement standard sentences addressed in the unit
· specify the content descriptions addressed in the unit
· include the resources and learning activities used to develop knowledge and skills
· provide for a range of student abilities
· specify the assessments used to monitor and progress student learning
· provide the approximate time required for the unit?
· Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? 
· How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units?>

Responses 
This unit specifies the relevant achievement standard sentences and content descriptions for Levels 9 and 10, with some connections to adjacent levels. It provides structured activities to build movement skills, teamwork and adaptability, using diverse resources for comprehensive learning experiences. Scaffolding and extension opportunities are embedded through skill modifications, varied tasks and peer assessments to support students at all levels. The 4-week timeline is effectively structured to foster consistent progress towards learning outcomes through ongoing practice and reflection. Including a pre-assessment would further enhance the unit by allowing lessons to be more closely tailored to individual needs. The unit’s formative and summative assessments strike a balance between tracking student progress and maintaining an appropriate pace.



	© VCAA
	Created by: VCAA Example School: Example Secondary School 
Date created: October 2025 Date for review: Term 4 2026
	


[image: ]
	© VCAA[image: ]
	
	Page 2



image2.png
‘VVICTORIAN CURRICULUM ORIA
AND ASSESSMENT AUTHORITY Gt ‘




image1.jpg




