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Example teaching and learning unit: 8.10 Health and wellbeing project – Mental health awareness	
Example teaching and learning unit: 8.10 Health and wellbeing project – Mental health awareness
Health Education, Levels 7 and 8
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview 
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	This unit focuses on reducing stigma around mental health and encouraging help-seeking behaviours to enhance community wellbeing. Students investigate how values, beliefs and cultural factors shape attitudes toward mental health. Through examining strategies to reduce stigma, students develop empathy and respect for those experiencing mental health challenges. Additionally, students learn to assess community resources for mental health support and collaboratively design an action plan to promote a supportive environment for help-seeking behaviours.
	Students at Levels 7 and 8 bring varied levels of understanding to topics of mental health, emotional regulation and social interaction. As they navigate complex social dynamics, they may have differing levels of awareness and empathy towards mental health issues. Teachers should consider fostering an inclusive and respectful learning environment without necessarily relying on content warnings, as these have been shown to sometimes increase anxiety or curiosity around sensitive topics rather than prepare students for them. Instead, educators might provide extra support for students who may benefit from additional guidance in research, critical thinking and structured peer interaction to promote a deeper understanding of mental health stigma and help-seeking behaviours. This approach aims to empower students to engage thoughtfully and respectfully with mental health topics.

	Duration
The unit includes 3 lessons, each of 50–60 minutes, delivered weekly over 3 weeks.
	Scaffolding, extension and student agency
Mixed ability groups: It is recommended to use mixed-ability groups with assigned roles to support diverse social and research skills, promoting inclusivity and collaboration.
Support for emotional regulation: Visual aids, reflection prompts and self-management strategies are provided to help students manage emotional responses, especially around sensitive topics. Teachers are encouraged to collaborate with the school’s wellbeing team to discuss relevant strategies and, where appropriate, identify students who may need additional support during this unit.
Peer feedback and reflection: Teachers can provide opportunities for peer assessment and self-reflection activities, guiding students in giving constructive feedback, and fostering empathy and respect for diverse perspectives.
Developing empathy and understanding: Activities are structured to promote open discussions, with a focus on fostering respect for different experiences with mental health, and helping students practise compassionate, respectful communication.


[bookmark: _Hlk147485956]Continuum of learning – Victorian Curriculum F–10 links 
Achievement standards
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Students analyse health information to refine strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
	They analyse health information and messages to propose and design strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
	They synthesise health information from credible sources to propose and justify strategies that can enhance their own, others’ and the community’s health, safety, relationships and wellbeing.

	They explain how communication skills, protective behaviours and help-seeking strategies can help keep themselves and others safe online and offline.
	Students analyse the effectiveness of assertive communication strategies, protective behaviours and help-seeking strategies applied online and offline (interacting with others).
	Students propose and evaluate strategies to manage online and offline situations where their own or others’ health, safety, relationships or wellbeing may be negatively impacted.




Content descriptions
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	investigate different sources, quality and types of health information and how these apply to their own and others’ health choices
VC2HP6P09
	investigate how media and influential people in the community impact attitudes, beliefs, decisions and behaviours in relation to health, safety, relationships and wellbeing
VC2HP8P09
	critique health information, services and media messaging about relationships, lifestyle choices, health decisions and behaviours to evaluate their influence on their own, others’ and community’s attitudes and actions
VC2HP10P09

	analyse how various strategies influence the health, safety, relationships and wellbeing of individuals and communities
VC2HP6P10
	plan and implement strategies, using health resources, to enhance their own and others’ health, safety, relationships and wellbeing
VC2HP8P10
	plan, justify and critique strategies to enhance their own, others’ and community’s health, safety, relationships and wellbeing
VC2HP10P10

	explain and apply protective behaviours and help-seeking strategies that can be used in a range of online and offline situations at home, school and in the community
VC2HP6P08
	refine protective behaviours and evaluate community resources to seek help for themselves and others (including basic first aid and CPR) 
VC2HP8P08
	plan, rehearse and evaluate strategies (including first aid and CPR) for managing situations where their own or others’ health, safety or wellbeing may be negatively impacted at home, school and in the community
VC2HP10P08
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Other curriculum content 
	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Critical and Creative Thinking
(Levels 7 and 8)
	By the end of Level 8, students construct and use main questions and sub-questions for different purposes. They select, use and reflect on a range of strategies to generate new ideas and possibilities, they suspend judgement to support generating and evaluating alternative ideas and possibilities and they reflect on the importance of suspending judgement.
	Content description
the construction of a main question and sub-questions for different purposes
VC2CC8Q01
Teaching and learning note
Guide students in generating main and sub-questions related to their community health projects. Model how these questions can refine the project focus: 
‘What is the difference between mental health and mental illness?’
‘What factors most influence mental health in our communities?’
Sub-questions: ‘What is diversity, and how does it impact a person’s experience with mental health and mental illness?’ and ‘How does stigma affect mental health within the community?’
‘How can we encourage people to seek help for mental health concerns?’
Sub-questions: ‘What are some common barriers to seeking help?’ and ‘How does peer support encourage people to seek help?’


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Aboriginal and Torres Strait Islander Histories and Cultures
	This unit on reducing stigma and increasing help-seeking for mental health aligns with the Aboriginal and Torres Strait Islander Histories and Cultures cross-curriculum priority by highlighting Aboriginal and Torres Strait Islander perspectives on mental and emotional health. Students explore practices such as dadirri (deep listening) and sorry business (cultural protocols for grief and loss) to understand how mental health is supported holistically within Indigenous communities. They also investigate the importance of Country in promoting mental health, as it encompasses spiritual, social and emotional wellbeing for Aboriginal Peoples.
Relevance to unit
By integrating Aboriginal and Torres Strait Islander approaches to mental health, students deepen their understanding of holistic and respectful mental health support. This awareness will guide students as they develop strategies to reduce stigma and promote help-seeking behaviours, creating community health projects that value diversity and the role of Aboriginal and Torres Strait Islander knowledge in mental wellbeing.




Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	· What factors influence mental health in our communities (e.g. schools, social groups, neighbourhoods, clubs) and how can understanding these improve support and reduce stigma?
Prompts students to explore these influences, fostering better support systems and reduced stigma

	· How can communities create environments that support mental health and promote help-seeking behaviours?
Encourages students to explore community-based strategies that foster supportive environments, understanding how accessible, respectful support systems can encourage individuals to seek help for mental health concerns

	· In what ways do our values, beliefs and cultural practices shape mental health understanding and support in our community?
Guides students to examine the role of cultural values in shaping mental health perceptions, providing an opportunity to appreciate how beliefs have an impact on attitudes and support for mental wellbeing, including Aboriginal and Torres Strait Islander perspectives

	· What strategies can help challenge mental health stereotypes and promote respect and empathy within diverse communities?
Focuses on developing strategies for students to identify and counter mental health stereotypes, encouraging empathy, respect and understanding to foster inclusivity and a supportive community atmosphere

	· How does understanding and respecting diversity contribute to better mental health and wellbeing in a community?
Prompts student reflection on how respecting cultural diversity and different approaches to mental health, such as those of Aboriginal and Torres Strait Islander communities, enriches community wellbeing and creates a holistic approach to mental health




Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Mental health reflection journal (formative, self-assessed)
Type: Students complete a reflective journal entry after each lesson in weeks 1–3, documenting their thoughts on stigma, personal values around mental health, mental illness and empathy. Prompts are provided to guide students in identifying emotions, self-regulation strategies and the importance of help-seeking.
	Students analyse health information and messages to propose and design strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
	Teachers review journal entries with structured prompts for consistency, focusing on reflections on stigma, empathy and support strategies.

	Scenario role-play: Help-seeking and support (formative, peer-assessed)
Type: In week 2, students participate in a role-play where they practise help-seeking and offering support in mental health scenarios. Scenarios involve responding to common situations around mental health stigma and peer support. Students provide peer feedback on strategies used.
	Students analyse health information and messages to propose and design strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
	Teachers observe and allow peer observation using checklists that outline effective strategies and respectful communication.

	[bookmark: _Hlk181890924]Community wellbeing campaign project on mental health (summative, group presentation)
Type: During week 3, students collaborate to design and present a mental health awareness campaign tailored to their school or community. Each group presents its campaign idea in a 5-minute presentation, explaining how the idea challenges mental health stigma and promotes help-seeking.
	[bookmark: _Hlk181890817]Students analyse health information and messages to propose and design strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
Students analyse the effectiveness of assertive communication strategies, protective behaviours and help-seeking strategies applied online and offline (interacting with others). 
	Teachers provide the student planning and reflection table and use this, along with a teacher developed rubric, to ensure consistency in evaluating message clarity, effectiveness and relevance to mental health.





	Week
	Lesson
	Learning goal 
(e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1
	Learning intention:
We are learning to understand how values, beliefs and experiences shape our views on mental health and help-seeking.
Success criteria:
I can describe factors that influence perceptions of mental health in my community.
	Warm-up discussion
Introduce mental health as a multidimensional concept (emotional, social and mental wellbeing), and briefly discuss how some Aboriginal and Torres Strait Islander perspectives, like dadirri (see ‘Resources’ column), connect mental health to broader cultural practices, emphasising interconnectedness within community and wellbeing.
Explicit teaching
Introduce mental health as a multidimensional concept (emotional, social and mental wellbeing).
Group activities
The class brainstorms on factors influencing views on mental health (e.g. media, culture, family, gender and cultural beliefs). 
Present data on cultural perspectives and gender differences in mental illness and help-seeking behaviours, followed by small group sharing on these influences.
The class reflects on why understanding the influences presented in the previous activity is important.
Reflection
Journal entry about one influence on mental health perceptions.
	Provide sentence starters, use visual aids and simplify explanations where needed.
	Mental health reflection journal (formative, self-assessed)
Reflections on influences. See ‘Assessment and learning sequence details’.
	Journalling templates, visual aids on mental health concepts
Dr Miriam-Rose Ungunmerr, Dadirri – YouTube

	2

	2
	Learning intention:
We are learning to recognise mental health stereotypes and their impact on help-seeking behaviours.
Success criteria:
I can explain how stereotypes influence mental health awareness and willingness to seek help.
I can explain how stigma affects attitudes and behaviours towards mental health.
	Warm-up discussion
Brief class discussion on mental health influences, introducing stereotypes and stigma and their impact on help-seeking
Explicit teaching
Define stereotypes (generalisations) and stigma (negative attitudes) in mental health, using examples to show how both discourage open discussion and support.
Group activities
Scenario analysis in pairs: Students examine scenarios that show stereotypes and stigma, discussing their effects on behaviour.
Role-play exercise: Groups role-play responses to stigma, practising supportive language and actions. Students can draw on the ReachOut examples (see ‘Resources’ column) for guidance on providing supportive language and action.
Peer feedback: Groups share strategies to counter stigma and provide feedback on each other’s approaches.
Reflection
Journal reflection on one stereotype or stigma noticed and a strategy to counter it.
	Role-play scripts, guided prompts for journalling and peer feedback
	Scenario role-play interactions (formative, teacher-observed, peer-assessed)
See ‘Assessment and learning sequence details’.
Mental health reflection journal 
	Scenario cards, role-play scripts
ReachOut, Helping friends


	3
	3A
	Learning intention:
We are learning to identify and evaluate mental health resources that promote support and help-seeking.
Success criteria: 
I can identify credible sources for mental health information and explain why they are reliable.
I can work with my group to develop and create a mental health awareness message or strategy to promote stigma reduction and help-seeking in our community.

	Warm-up discussion
Class brainstorm on where students get mental health information
Explicit teaching
Share criteria for evaluating credible sources (see ‘Resources’ column), for example government websites and not-for-profit organisations.
Group activities with gradual release (‘I do, we do, you do’)
‘I do’: Model how to evaluate a credible source using set criteria.
‘We do’: Evaluate a source with students, discussing each step.
‘You do’: In small groups, students use the criteria to evaluate resources independently, preparing to share their findings.
Whole-class discussion
Groups share and compare their findings on source credibility. Students share one credible source they trust and explain why they trust it.
	Provide checklists for evaluating sources and adjust reading materials as needed.
	Mental health reflection (formative, self-assessed) 
A journal check for understanding of credible sources. See ‘Assessment and learning sequence details’.
	Think Mental Health, Mental health self-assessment checklist
University of the Sunshine Coast, Evaluate your sources
Teacher-sourced printed mental health resources and websites for evaluation.


	3
	3B
	Learning intention:
We are learning to create a mental health awareness project to promote stigma reduction and help-seeking in our community.
Success criteria:
I can work with my group to develop a mental health awareness message or strategy for our community.
	Explicit teaching
Model an example of an effective mental health message or campaign.
Group activities
Brainstorming and strategy selection: In groups, students choose an awareness strategy (e.g. poster, video or presentation), considering ways to include diverse perspectives, such as Aboriginal and Torres Strait Islander views, that highlight community, connection and holistic support.
Support students to work on creating the message or strategy from the previous activity. 
Students present their ideas from the previous activity to the class for feedback.
Reflection
Final journal entry on what students learned through the project.
	Group roles based on strengths; offer templates and options for different formats.
	Community wellbeing campaign project on mental health (summative, teacher-assessed for groups) 
Peer feedback on ideas. See ‘Assessment and learning sequence details’.
	Project materials, student planning and reflection table, presentation supplies (paper, markers, technology access for videos)
Refer to VCAA Example assessment task: Community wellbeing campaign project on mental health 




Unit reflection
	<Throughout and at the end of the teaching and learning unit, evaluate the unit and refine and adjust as necessary.
Reflection questions:
How does the teaching and learning unit provide evidence of student learning and progress? 
Does the teaching and learning unit:
specify the achievement standard sentences addressed in the unit
specify the content descriptions addressed in the unit
include the resources and learning activities used to develop knowledge and skills
provide for a range of student abilities
specify the assessments used to monitor and progress student learning
provide the approximate time required for the unit?
Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? 
How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units?>

Responses
This unit aligns with the achievement standard and content descriptions for Levels 7 and 8, targeting the goals of increasing mental health awareness and reducing stigma. Through structured activities, students build understanding of mental health, mental illness, emotional regulation and help-seeking behaviours, with diverse resources supporting varied student needs. Scaffolding and extension opportunities are thoughtfully embedded, using group roles and visual aids to ensure meaningful engagement for all students. The 3-week duration provides sufficient time for incremental learning and reflection, encouraging growth in emotional awareness and collaborative skills. Including a pre-assessment could offer valuable baseline data, enabling targeted instruction based on initial student understanding. The unit effectively combines formative assessments, like journal reflections, with summative tasks, creating a balanced approach to monitoring and reinforcing students’ progress in mental health awareness.
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