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Example teaching and learning unit: 3.4 Understanding emotional responses	
Example teaching and learning unit: 3.4 Understanding emotional responses
Health Education, Levels 3 and 4
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview 
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	This unit aims to help students at Levels 3 and 4 recognise, regulate and express emotions effectively within various social contexts. This unit includes formative and summative assessments such as emotions journalling, role-play activities, peer feedback and presentations to ensure continual learning and application of emotional regulation strategies.
Lesson sequence
Identifying emotions: Students explore a range of emotions and use journalling to document their daily emotional responses.
Recognising emotional triggers: Through role-play and scenario-based activities, students learn to identify situations that trigger varied emotional responses.
Practising self-regulation strategies: Students explore self-regulation strategies like mindfulness and positive self-talk, applying these through guided activities.
Applying strategies in real-world scenarios: In groups, students present scenarios demonstrating appropriate emotional responses and self-regulation strategies.
Duration
The unit includes 3 lessons, each of 40–60 minutes, delivered weekly over 3 weeks.
	Relevant student data and information
Emotional literacy levels: Students vary in their emotional literacy, with some needing support to recognise and name their emotions.
Social skills development: Diverse social-emotional skills across the class; students benefit from both individual and peer-supported activities.
Behavioural and attention needs: Adjustments are made to support students who may struggle with attention through short, varied activities to maintain engagement.
Scaffolding, extension and student agency
Emotional awareness and language development: Simplified vocabulary and visual aids can assist students requiring additional support to articulate emotions.
Group work and peer support: Group activities structured with varied roles will foster inclusive participation, especially for students needing social-emotional guidance.
Individualised reflection tools: Modified journalling prompts help students needing extra support with self-expression and reflection on emotional triggers.
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Achievement standards
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Students describe how emotional responses affect their own and others’ feelings.
	They describe strategies to respond to physical, social and emotional changes and transitions they experience.
	They propose strategies to manage developmental changes and transitions.

	
	They explain the variation in emotional responses and describe strategies to manage emotions.
	They propose strategies to manage emotions and analyse the influence of these strategies on relationships.


Content descriptions
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Personal, Social and Community Health – Health Education: Identities and change

	describe physical and social changes that occur as children grow older and discuss how family and community acknowledge these
VC2HP2P02
	plan, rehearse and reflect on strategies to cope with the different changes and transitions they experience, such as physical, social and emotional changes
VC2HP4P02
	investigate resources and strategies to manage changes and transitions, including changes associated with puberty
VC2HP6P02

	Personal, Social and Community Health – Health Education: Interacting with others

	identify how different situations influence emotional responses
VC2HP2P04
	explain how and why emotional responses can vary and practise strategies to manage their emotions
VC2HP4P06
	apply strategies to manage emotions and analyse how emotional responses influence interactions
VC2HP6P06
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Other curriculum content
	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Personal and Social Capability
(Levels 3 and 4)
	Students describe how different situations and interactions can affect emotional responses and behaviours. They explain a range of ways to support themselves and others in personal and social contexts, including consideration of the outcomes of behaviour and actions. They explain the importance of inclusion, collaboration and different perspectives in different contexts.
Assessment note
Assess students’ ability to describe emotional responses and strategies for both self- and peer support in varied social contexts through role-play scenarios, written reflections and group discussions.
	Content description
the influence social situations have on emotional responses and behaviour
VC2CP4S01
Teaching and learning note
Use role-play activities where students explore scenarios like welcoming a new student or resolving a disagreement. Encourage students to reflect on how emotions change and discuss strategies to manage their responses in each situation.


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Asia and Australia’s Engagement with Asia
	Focus organising idea
The peoples of Asia shape human endeavour through the arts and political, sporting, economic, technological and scientific domains. 
VC2CCPASU2
Notes
Identify ways emotional responses in social contexts can vary due to cultural practices in Australia and Asia, especially in family, school and community settings.




Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	How can different situations influence our emotions and how we respond to them?
Encourages students to explore how context shapes emotional reactions and individual responses 

	What strategies can help us manage our emotions effectively?
Focuses on identifying and understanding techniques that aid in emotional regulation

	Why is it important to understand and regulate emotions?
Emphasises the value of emotional awareness and self-management for personal and social wellbeing

	How can empathy help us support others who are experiencing strong emotions?
Explores the role of empathy in building supportive relationships and understanding others’ emotional experiences

	How do cultural practices in Australia and Asia influence emotional responses and their expression?
Encourages students to consider how cultural norms shape the way emotions are perceived, expressed and managed in different contexts

	What can we learn from understanding cultural differences in emotional expression?
Highlights the importance of respecting diverse practices and how this knowledge fosters empathy and inclusion

	How do factors such as culture, environment and personal experiences contribute to variations in how emotions are felt and expressed?
Encourages reflection on the diverse influences shaping emotional experiences and expression

	How can we recognise the variety and intensity of our emotions and use strategies to manage them effectively?
Helps students understand that emotions come in different types and strengths, and encourages them to explore strategies for managing these emotions in positive ways




Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Emotions journal (formative)
Type: Formative self-assessed journal. Students keep a journal recording various emotional responses they experience throughout the week. For each entry, they describe the situation, emotion and an appropriate coping strategy they used or could use in the future.
	Students describe strategies to respond to physical, social and emotional changes and transitions they experience.
	Teachers review journal entries, focusing on language use and self-reflection for consistency in assessing emotional responses.

	‘Act it out’ reflection (formative)
Type: Formative teacher-observed role-play with peer feedback. In groups, students perform role-plays on managing emotions in various social situations. Teachers observe and give feedback on emotional management, while peers provide quick feedback on how each group member handled emotions and communicated.
	Students describe strategies to respond to physical, social and emotional changes and transitions they experience.
	Teachers use structured teacher reflection and peer feedback templates, supporting standardised notes on emotional responses and effective strategies.

	Peer feedback on scenario-based responses (summative)
Type: Summative peer and teacher assessment. Students work in pairs to respond to emotional scenarios. Each student practises their response while peers and the teacher use a simple rubric to assess empathy and communication. Peer and teacher feedback highlight strengths and areas for improvement.
	Students explain the variation in emotional responses and describe strategies to manage emotions.
	Teachers provide feedback forms with guiding questions to ensure consistent peer and teacher evaluations on handling emotional responses.

	Emotional response and management presentation (summative)
Type: Summative group presentation. Student groups create a presentation on managing emotions in real-life situations. Each group outlines a scenario, emotional responses and coping strategies. Assessment is by peers and teachers, focusing on clarity, empathy and practical strategies.
	Students explain the variation in emotional responses and describe strategies to manage emotions.
	Teachers provide and use peer and teacher rubric-based assessments to emphasise consistent criteria for evaluating effective strategies and communication of emotional responses.



	Week
	Lesson
	Learning goal 
(e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1
	Learning intention:
We are learning to identify different types of emotions and recognise situations that may trigger them. 
Success criteria: 
I can name different emotions. 
I can describe situations where I might feel these emotions.
	Warm-up discussion
‘What makes you feel happy or sad?’ 
Explicit teaching 
Introduce core emotions (e.g. happy, sad, angry, surprised) and examples of situations that may trigger them. 
Group activities
Emotion card match: Students work in pairs to match emotion words with scenarios on cards. 
Role-play exercise: In pairs, students act out different emotions; the class guesses the emotion.
Class discussion: Explore how people can feel different emotions in the same scenario. Introduce examples of how emotions are expressed in different families and cultures, such as through non-verbal cues or shared activities (e.g. cooking together to express care).
Reflection
Students record an entry in their emotions journal, drawing or writing about an emotion they felt today and what caused it.
	Use visuals for emotion words; allow students with limited verbal skills to draw or use emoji cards to express their feelings.
	Emotions journal (formative, self-assessed)
Students begin recording their emotions and triggers. Teacher notes participation and understanding during group activities. See ‘Assessment and learning sequence details’.
	Emotion flashcards, scenario cards, journal templates, visual aids with emotion words
Refer to VCAA Example assessment task: Emotions journal

	2
	2
	Learning intention:
We are learning to understand that emotions can vary in intensity and to identify strategies for managing intense emotions. 
Success criteria:
I can describe levels of emotion intensity. 
I can use a strategy to manage my emotions.
	Warm-up discussion
‘What do you do when you feel really happy or really frustrated?’ 
Explicit teaching
Introduce the ‘emotion thermometer’ (see ‘Resources’ column) to show levels of emotional intensity, and explain simple coping strategies like deep breathing, counting and positive self-talk. 
Group activities 
Emotion thermometer activity: Students place emotion cards on the thermometer (from mild to intense) in small groups. 
Coping strategy practice: In pairs, students practise applying a strategy to manage a strong emotion in a given scenario. Consider introducing strategies first practised in Eastern cultures, such as mindfulness (e.g. deep breathing influenced by yoga or meditation).
Whole-class share: Students share their thoughts on which coping strategies from the previous activity they found useful and why. 
Reflection
Students add to their emotions journal, noting one strategy they would like to use and why.
	Offer visuals for each strategy; allow quieter students to work individually or in pairs.
	‘Act it out’ reflection (formative, peer-assessed)
Teacher-observed role-play on understanding intensity and use of coping strategies. See ‘Assessment and learning sequence details’.
Emotions journal check-in to review understanding
	Emotion thermometer, visual strategy cards, role-play prompt cards

	3
	3A
	Learning intention:
We are learning to understand how emotions impact our behaviour, and how to show empathy for others’ feelings and demonstrate our understanding of emotions and coping strategies in a group presentation.
Success criteria: 
I can explain how emotions can affect what I do.
I can show empathy when listening to others.
I can describe an emotion, a trigger and a coping strategy in a group presentation.
	Warm-up discussion
Review emotions from previous lessons using flashcards. 
Explicit teaching
Discuss how emotions affect behaviour (e.g. feeling sad may make us quiet; feeling happy may make us more talkative) and introduce the concept of empathy. 
Group activities
Behaviour scenario match: In small groups, students match emotion cards to potential behaviours. 
Empathy practice: Students role-play in pairs, taking turns to express a feeling and practising empathetic responses. Include scenarios that show varying cultural norms for emotional expression in Australia and Asia (e.g. openly expressing frustration compared to maintaining calmness).
Empathy class discussion: Students share examples of empathy they observed or practised in the previous activity. How do cultural practices shape emotional responses and empathy?
Students write in their emotions journal about a time they did show (or could have shown) empathy.

	Provide sentence starters for empathy responses; structure scenarios for students needing more guidance.
	Peer feedback on scenario-based responses (formative, peer- and teacher-assessed)
Teacher observation on empathy and behaviour understanding. See ‘Assessment and learning sequence details’.
Emotions journal entry on empathy experience
	Scenario cards, empathy role-play prompts, emotions journal templates

	3
	3B
	
	Explicit teaching
Provide guidelines for a short group presentation on emotions and strategies. 
Group activities
Presentation preparation: In small groups, students prepare short presentations in which each member describes an emotion, a trigger and a strategy for managing it. 
Presentations and feedback: Groups present to the class, and peers provide feedback on content and clarity. 
Class reflection: As a class, students discuss what they learned from each other’s presentations, and favourite strategies. 
Reflection 
Students record their preferred strategy in their emotions journal and reflect on what they learned from the unit.
	Allow varied presentation formats (drawing, short verbal descriptions or role-play). Support students with prompts for their part of the presentation if needed.
	Emotional response and management presentation (summative peer and teacher assessment) 
See ‘Assessment and learning sequence details’.
Final emotions journal review for reflections and preferred strategy
	Poster materials, presentation rubric, peer feedback forms, emotions journal




Unit reflection
	<Throughout and at the end of the teaching and learning unit, evaluate the unit and refine and adjust as necessary.
Reflection questions:
How does the teaching and learning unit provide evidence of student learning and progress? 
Does the teaching and learning unit:
specify the achievement standard sentences addressed in the unit
specify the content descriptions addressed in the unit
include the resources and learning activities used to develop knowledge and skills
provide for a range of student abilities
specify the assessments used to monitor and progress student learning
provide the approximate time required for the unit?
Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? 
How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units?>

Responses: 
This unit specifies the relevant achievement standard sentences and content descriptions for Levels 3 and 4, focusing on resilience, emotional awareness and social capability. Activities are designed to build skills in emotional identification, empathy and respectful interactions, using varied resources such as journals, scenario-based role-play and peer feedback. Scaffolding and extension opportunities are embedded through adaptable activities, structured peer feedback and self-assessment, ensuring support for a range of student abilities. The 3-week timeline provides a well-structured progression, allowing for steady growth through intentional practice and reflection. Pre-assessment could further improve the unit by identifying students’ prior knowledge to better tailor initial lessons. The use of balanced formative and summative assessments throughout the unit supports tracking student progress and maintaining a suitable pacing for all learners.
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