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Example teaching and learning unit: 1.2 Manipulating objects in play	
Example teaching and learning unit: 1.2 Manipulating objects in play
Physical Education, Levels 1 and 2
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview 
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	This 4-week unit builds students’ fundamental movement skills, with a specific focus on throwing, catching and manipulating objects in various indoor and outdoor settings. Designed for progressive skill development, the unit aligns with the achievement standard by guiding students to apply movement skills effectively, develop spatial awareness, and foster cooperation and fair play within a structured team environment. Students will work on refining control, accuracy, coordination and teamwork, which are foundational for safe and inclusive play.
Sequence of learning
Introduction to object control and spatial awareness: Students begin by learning basic throwing and catching techniques, with an emphasis on coordination and body awareness in relation to moving objects in space.
Throwing techniques and accuracy development: Using both underhand and overhand throwing techniques, students practise aiming at various targets to develop control and consistency.
Applying throwing and catching skills in team activities: Students apply their skills in collaborative target-based games, working within teams to promote cooperation, fair play and strategic movement in space.
Refining skills and teamwork in dynamic conditions: In the final week, students enhance their object control and spatial awareness through dynamic small-team challenges that reinforce coordination and collaboration.
Duration
The unit includes 4 lessons, each of 40–60 minutes, delivered weekly over 4 weeks.
	This unit is designed for learners at Levels 1 and 2, focusing on developing coordination and object control. Activity planning will be guided by prior assessments, teacher observations and student input to support engagement and individual needs.
Scaffolding, extension and student agency
Motor skills: Students may choose between equipment options (e.g. beanbags, softballs) to match their comfort level and challenge themselves, and to encourage self-assessment.
Attention span: Short, varied tasks and self-paced stations will allow students to engage based on their focus needs, with opportunities to request breaks as needed.
Support for students with additional needs: Modified equipment and visual choice boards will allow all students, including those with additional needs, to express preferences and feel empowered in activity selection.
Goal-setting and reflection: Students will set personal goals for the unit and reflect briefly on their progress, building ownership and self-awareness.
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Achievement standards
	Foundation (band before focus)
	Levels 1 and 2 (focus band)
	Levels 3 and 4 (band after focus)

	Students apply fundamental movement skills to manipulate objects and space in a range of movement situations.
	Students apply fundamental movement skills in different movement situations and explain how they move their body with objects and in space effectively.
	Students refine and apply fundamental movement skills and demonstrate movement concepts across a range of situations. 

	Students use personal and social skills to engage in fair and inclusive play.
	Students develop and apply rules while cooperating with others in a range of movement contexts.
	Students demonstrate fair play and inclusion through a range of roles in movement contexts.


Content descriptions
	Foundation (band before focus)
	Levels 1 and 2 (focus band)
	Levels 3 and 4 (band after focus)

	Movement and Physical Activity – Physical Education: Moving our bodies

	practise fundamental movement skills in active play and minor games in indoor, outdoor and aquatic settings
VC2HPFM01
	practise fundamental movement skills and apply them in a variety of movement situations including indoor, outdoor and aquatic settings
VC2HPFM01
	practise and refine fundamental movement skills in different movement situations, including indoor, outdoor and aquatic settings
VC2HP4M01

	explore different ways of moving their body safely when manipulating objects and moving through space
VC2HPFM02
	investigate different ways of moving their body and manipulating objects and space, and draw conclusions about their effectiveness
VC2HP2M02
	practise and apply basic movement strategies to achieve movement outcomes
VC2HP4M02

	Movement and Physical Activity – Physical Education: Learning through movement

	cooperate with others when participating in physical activities
VC2HPFM05
	apply strategies to work cooperatively when participating in physical activities
VC2HP2M05
	perform a range of roles in respectful ways to achieve successful outcomes in group or team movement activities
VC2HP4M10
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Other curriculum content
	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Personal and Social Capability
(Levels 1 and 2)
	Students begin to distinguish between appropriate and inappropriate behaviours and attitudes in personal, collaborative and other social contexts.
	Content description
broader skills required for collaboration with peers and ways to monitor contributions to group tasks 
VC2CP2O04
Teaching and learning note
This connection could look like students working in small groups for relay-style throwing and catching activities, where they take turns in roles and monitor each other’s contributions. They could reflect on how well they collaborate, giving feedback on teamwork and suggesting ways to improve group success.


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Aboriginal and Torres Strait Islander Histories and Cultures
	Students learn about traditional Aboriginal games such as kolap, which involves throwing and catching small beanbags or objects like traditional tools. This connection helps students understand the cultural significance of these activities and their role in building community and cooperation.
Organising elements
Cultural knowledge: Exploring traditional games to connect with Aboriginal practices.
Learning focus: Students develop respect for Aboriginal and Torres Strait Islander histories by understanding how play is used in Indigenous cultures to develop movement skills.

	Sustainability
	Encourage the purchase and use of recycled materials (e.g. beanbags or softballs made from reused fabrics and/or recycled plastics). Students also discuss how sustainable practices can be integrated into their physical education activities, such as upcycling or reusing equipment, or sharing resources that are borrowed or donated. See linked resources in Lesson 1.
Organising elements
Sustainable futures: Using sports equipment made from eco-friendly, borrowed or upcycled materials to promote environmental responsibility in physical activities.
Learning focus: Students explore sustainability through the lens of physical education, ensuring they use materials in a way that is environmentally conscious.




Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	How can you throw a ball so it goes further or lands where you want it to?
Encourages students to think about different ways to throw and how this affects where the ball goes

	Why is it important to know where other people are when playing throwing and catching games?
Helps young students think about the importance of being aware of others during games

	How can working together help your team in a throwing and catching game?
Focuses on the importance of teamwork in simple terms

	How does practising throwing and catching help you get better at games?
Encourages reflection on how practice builds skills and confidence

	What are some games in various cultures where you throw and catch?
Introduces cultural diversity and how games can be similar or different

	What can you do to throw or catch better in a game?
Prompts students to think about strategies for improving their skills in a fun, straightforward way





Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Partner observation: Throwing and catching skills (formative, peer-assessed)
Type: Students observe a partner during throwing and catching activities, focusing on coordination and teamwork. Partners give each other verbal feedback, identifying one area of improvement and one strength.
	Students apply fundamental movement skills in different movement situations and explain how they move their body with objects and in space effectively.
Students develop and apply rules while cooperating with others in a range of movement contexts.
	Teachers listen to peer feedback exchanges, providing guidance as needed. Observations are used to gauge students’ understanding and application of movement skills and cooperative behaviour.

	Teacher observation: Beanbag toss/target throw in isolation 
(formative, teacher-assessed)
Type: Formative teacher assessment with a checklist. Students participate in a beanbag toss/target throw activity, focusing on throwing and catching skills in isolation. The teacher observes students’ performance, assessing their control, accuracy, coordination and spatial awareness. Written feedback will highlight each student’s strengths and provide one specific area for improvement.
	Students apply fundamental movement skills in different movement situations and explain how they move their body with objects and in space effectively.
Students develop and apply rules while cooperating with others in a range of movement contexts.
	Teachers collect and review peer-assessed forms, observing peer interaction for consistent feedback and fairness. Teachers provide guidance on constructive peer feedback where needed.

	Teamwork relay assessment (summative, teacher-assessed)
Type: Summative teacher assessment. Students participate in a team relay incorporating throwing and catching skills. Teachers observe and assess cooperation, accuracy and control as students work towards shared goals.
	Students apply fundamental movement skills in different movement situations and explain how they move their body with objects and in space effectively.
Students develop and apply rules while cooperating with others in a range of movement contexts.
	Teachers discuss observations after the relay, ensuring that all students are assessed fairly on teamwork, coordination and effective use of movement skills within the team context.

	Teacher observation: Object control demonstration in a minor game 
(summative, teacher-assessed)
Type: Summative teacher assessment with a checklist. Students participate in a minor game, such as a beanbag toss or target throw, where they demonstrate object manipulation skills. Teachers assess control, accuracy and technique using a detailed checklist that focuses on coordination and control.
	Students apply fundamental movement skills in different movement situations and explain how they move their body with objects and in space effectively.
Students develop and apply rules while cooperating with others in a range of movement contexts.
	Teachers use notes and a simple rating scale to assess each student’s proficiency, focusing on skills application and teamwork in a game setting.



	Week
	Lesson
	Learning goal 
(e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1
	Learning intention:
We are developing spatial awareness and improving catching skills.
Success criteria:
I can catch an object while standing still and moving in different directions.
I can work cooperatively with others during our catching activities.
	Warm-up activity
Quick movement game using a softball
Explicit teaching
Partner catching activity focusing on different angles
Small-sided games
Kolap adaptation – students throw and catch beanbags in a circle, practising teamwork
Catching relay in zigzag formation
Reflection
Discuss how cooperation with others helps during catching activities.
	Use larger balls for support and slower, shorter throws for students who need assistance.
	Partner observation: Throwing and catching skills (formative, peer-assessed)
See ‘Assessment and learning sequence details’.
	Australian Sports Commission, Kolap
Monash University, Fundamental motor skills: A manual for classroom teachers
Balls of different sizes (e.g. small beanbags)
Sustainability tip: Use second-hand beanbags, softballs or hacky sacks made from recycled materials:
· Tossies, beanbags and cornhole bags
· Connecting the Dots through Play, kolap beanbags with Aboriginal prints and sensory beanbags with Torres Strait Islander prints
· Sideline Swap, softballs
· Teros, Mexitraders hacky sacks
· Colours of Mexico, hacky sacks

	2

	2
	Learning intention:
We are learning basic underhand and overhand throwing techniques.
Success criteria:
I can throw accurately using underhand and overhand techniques.
I can cooperate with my group to achieve our throwing targets. 
	Warm-up activity
Passing small beanbags between groups
Explicit teaching
Teaching underhand and overhand techniques, practising aim
Small-sided games
Target toss in groups of 6, aiming for a small circular target as in kolap (see ‘Resources’ column)
Relay race with throwing targets
Reflection
Discuss how underhand and overhand throws can be used in different situations. 
	Provide larger/softer objects and closer targets as needed.
	Teacher observation: Beanbag toss/target throw in isolation (formative, teacher-assessed)
See ‘Assessment and learning sequence details’.
	Small beanbags, softballs, targets (made from upcycled containers)
Australian Sports Commission, Kolap
Monash University, Fundamental motor skills: A manual for classroom teachers
Refer to VCAA Example assessment task: Teacher observation - Beanbag toss/target throw in isolation

	3
	3
	Learning intention:
We are further developing our throwing accuracy and control. 
Success criteria:
I can throw to hit a target from various distances with control. 
I can apply patience and accuracy inspired by traditional skills like kolap.
	Warm-up activity
Target-based accuracy game
Explicit teaching
Throwing practice at various distances and heights
Small-sided games 
Group relay incorporating both catching and throwing accuracy
Timed accuracy game
Reflection
Discuss what helps to hit a target from various distances.
	Use closer targets for students needing more practice, and timed challenges for advanced students.
	Teamwork relay assessment (summative, teacher-assessed)
See ‘Assessment and learning sequence details’.
	Small beanbags, softballs, targets (made from upcycled containers)
Australian Sports Commission, Kolap
Monash University, Fundamental motor skills: A manual for classroom teachers

	4
	4
	Learning intention:
We are applying throwing and catching skills in a team setting. 
Success criteria:
I can throw and catch with a partner during a team activity.
I can work with my team to achieve our throwing and catching goals.
	Warm-up activity
Team-based relay race with passing
Explicit teaching
Team-based activity focusing on coordinated throwing and catching
Small-sided games
Group challenge to pass and catch while moving
Target throw with increasing distances, simulating a collaborative environment
Reflection
Discuss teamwork and how it contributes to successful play.
	Simplify rules for students who need clearer structure. Use visual aids for students with learning needs, for example varying the object used and distance thrown, and providing clear feedback.
	Teacher observation: Object control demonstration in a minor game (summative, teacher-assessed)
See ‘Assessment and learning sequence details’.
	Small beanbags, softballs, cones, targets (made from upcycled containers)
Australian Sports Commission, Kolap
Monash University, Fundamental motor skills: A manual for classroom teachers




Unit reflection
	<Throughout and at the end of the teaching and learning unit, evaluate the unit and refine and adjust as necessary.
Reflection questions:
How does the teaching and learning unit provide evidence of student learning and progress? 
Does the teaching and learning unit:
specify the achievement standard sentences addressed in the unit
specify the content descriptions addressed in the unit
include the resources and learning activities used to develop knowledge and skills
provide for a range of student abilities
specify the assessments used to monitor and progress student learning
provide the approximate time required for the unit?
Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? 
How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units?>

Responses: 
This teaching and learning unit provides a structured approach to evidence student learning and progress through diverse assessment opportunities, including both formative teacher observations and a summative assessment on technique application in team-based activities. These assessments align with the achievement standard, focusing on foundational movement skills, spatial awareness and cooperative play. The unit also effectively maps content descriptions by emphasising fundamental movement skills like catching, throwing and teamwork, supported by resources such as various balls, beanbags, cones and targets. Activities are adjusted to accommodate a range of abilities; for example, using larger or softer objects and modifying throwing distances enables accessibility for students needing additional support.
The 4-week duration with 4 lessons of 40–60 minutes allows adequate time for skills development and reflection, supporting students in applying techniques to progressively complex team settings. Possible improvements include adding a pre-assessment to gauge students’ initial skill levels, which would inform tailored support from the beginning. Incorporating more peer feedback sessions early on could build teamwork skills progressively, while using digital tools for self-assessment could increase engagement. Introducing advanced challenges, such as creating variations in target games, could provide additional growth opportunities for advanced students. Insights gained from this unit will help shape subsequent units, allowing for enhanced scaffolding and extension, based on observed skill progression and identified areas for further support or challenge.
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