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INTERNAL

Example teaching and learning unit: 7.2 Melodrama	

Example teaching and learning unit: 7.2 Melodrama
Drama, Levels 7 and 8
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	In this unit, students will focus on exploring and applying elements of drama and conventions of the theatre style ‘Melodrama’. The historical context will provide students with an understanding of the traditional origins of the style and the ways it has changed and been adapted through time. Students will work collaboratively to explore the use of expressive skills, stock characters and plot structures of Melodrama.  
Duration
Weeks: 8
Lessons: 16

	Relevant student data may include teacher judgements, prior units of learning, and any pre-assessments undertaken. 
When using responsive teaching, cognitive and affective considerations will be relevant, including for students who have an individual education plan (IEP) and associated goals. Based on the learning needs of students in each class (identified through formative assessment), teachers may adjust content or teaching and learning activities throughout this unit. The Victorian Teaching and Learning Model (VTLM) 2.0 provides guidance on ways teachers can scaffold and/or extend content and adjust teaching and learning activities.  
Based on knowledge of the cohort, consider the continuum of learning and subsequently adjust content, learning environment, resources and learning experiences.  
Students with wellbeing requirements may need variations to performance settings. This may initially involve performing to the teacher without an audience throughout the duration of the unit.
Through informal peer discussion and regular planning meetings, moderation can occur as ongoing assessment. Formal moderation can occur and contribute to the summative assessment.
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Continuum of learning – Victorian Curriculum F–10 links 
Achievement standards
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	By the end of Level 6, students explore how the elements of drama and drama terminology are used in creating and presenting drama works. 
	By the end of Level 8, students analyse how the elements of drama and conventions of different styles are manipulated to create drama works they make or experience.
	By the end of Level 10, students analyse and evaluate how the elements of drama, expressive and performance skills, and conventions of styles are manipulated in drama they create, present and experience. 

	They describe how drama is created and presented across different cultures and contexts to communicate ideas, perspectives and meaning.
	They describe ways in which elements of drama, expressive and performance skills, and design areas across cultures, times, places and other contexts communicate ideas, perspectives and meaning...
	They evaluate how and why theatre-makers across contexts and cultures use drama to challenge ideas and make meaning.

	
	Students select, apply and demonstrate an understanding of styles and forms when making drama and apply design areas to enhance drama practices.
	They work individually and collaboratively to apply and manipulate the use of the elements of drama and theatre conventions to create dramatic meaning.

	They document their ideas and understanding of how the elements of drama are used to create drama works using drama terminology.
	Students document the processes of creating drama using drama terminology.
	Students reflect on, analyse and document their own and others’ works using relevant drama terminology.

	Students work collaboratively and individually to create drama using the elements of drama, expressive and performance skills, and improvisation, and devise and interpret scripts to develop an understanding of drama for different audiences. 
	They manipulate the elements of drama and conventions, and apply design areas to create works that communicate ideas, perspectives and meaning.
	Students use expressive and performance skills relevant to style and form to sustain belief, role and character in performances of improvised, devised and scripted drama.

	They present and perform drama in informal and formal settings, identifying different audiences.
	They plan, rehearse and present their work to a range of audiences, demonstrating performance skills.
	They plan, direct, produce, rehearse and present performances to audiences.




Content descriptions
	Levels 5 and 6 (band before focus)
	Levels 7 and 8 (focus band)
	Levels 9 and 10 (band after focus)

	Exploring

	explore how drama can be used to communicate ideas, perspectives and dramatic meaning, drawing on works from a range of contexts ...
VC2ADR6E01
	investigate ways in which elements of drama and conventions of theatre styles are used to communicate ideas, perspectives and meaning in drama that is created and performed across contexts and cultures
VC2ADR8E01
	investigate the ways in which drama and theatre artists across cultures, times, places and other contexts use the elements of drama, expressive and performance skills, conventions of performance styles and design areas to represent, communicate and challenge ideas and perspectives
VC2ADR10E01

	Developing Practices

	develop and document practices in expressive and performance skills, the elements of drama and design to communicate stories, narrative and dramatic meaning
VC2ADR6D01
	develop and refine the use of elements of drama, performance and expressive skills, and design areas relevant to specific drama styles and/or forms
VC2ADR8D01
	experiment with ways to combine elements of drama, expressive and performance skills and design areas to construct dramatic meaning for audience in improvisations, devised drama and scripted drama
VC2ADR10D01

	
	reflect on, analyse and document their own and others’ drama to inform decisions they make when manipulating elements of drama, conventions of specific styles, and design areas to shape dramatic action
VC2ADR8D02
	reflect on, analyse, evaluate and document their own and others’ drama work to inform choices and interpretations made both as artists and as audiences
VC2ADR10D02

	Creating

	create devised and scripted drama that develops story and narrative using expressive and performance skills, styles, form and design areas
VC2ADR6C01
	devise drama and/or interpret scripts, manipulating and refining the elements of drama, performance and expressive skills, and conventions relevant to specific styles or forms 
VC2ADR8C01
	create drama and produce theatre for audiences using narrative and non-narrative forms, elements of drama and style-specific conventions to communicate ideas, meaning and intention
VC2ADR10C01

	
	apply design areas to drama work to enhance meaning 
VC2ADR8C02
	apply design areas to both devised and scripted works to enhance meaning for an intended audience
VC2ADR10C02

	Presenting

	rehearse and present devised and scripted drama in informal and formal settings to engage different audiences
VC2ADR6P01
	rehearse, refine, present and perform improvised, devised and/or scripted drama to different audiences, using performance and expressive skills, and conventions relevant to styles and forms
VC2ADR8P01
	plan, rehearse, refine, present and perform improvised, devised and scripted drama in different contexts to a range of audiences in a range of spaces
VC2ADR10P01


[bookmark: _Hlk147486189]Other curriculum content
	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Personal and Social Capability 
(Levels 7 and 8)
	Students identify opportunities for collaboration, collaboratively set team goals and monitor and evaluate team performance, considering the perspectives of others.
	Collaboration 
situations that benefit from collaboration; strategies for setting team goals; and ways team members can support one another to achieve team goals
VC2CP8O04
when and how to use skills and strategies to prevent, defuse and resolve conflict within and between groups in different contexts
VC2CP8O05

	Critical and Creative Thinking 
(Levels 7 and 8)
	They select, use and reflect on a range of strategies to generate new ideas and possibilities, they suspend judgement to support generating and evaluating alternative ideas and possibilities and they reflect on the importance of suspending judgement.
	Questions and Possibilities
when and how judgement is suspended to support generating and evaluating alternative ideas and possibilities
VC2CC8Q02
strategies for generating new ideas and possibilities including identifying a pattern across multiple information sources
VC2CC8Q03
Reasoning
when and how criteria are selected to improve clarity and support analysis and evaluation, including of competing claims, when reasoning
VC2CC8R04
Metacognition
the development of criteria for evaluating a range of proposed solutions; ways to evaluate and incorporate new knowledge that could affect the final decision
VC2CC8M03


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Sustainability
	When designing and implementing design areas, students will be encouraged to consider sustainable practices and to use objects found at home or recyclable materials.  
Responsible design
Responsibly designed products and services aim to minimise the human impact on the environment and restore the quality, ecological integrity and diversity of economic, social, environmental and cultural systems.
VC2CCPSRD1
Futures thinking
Sustainable futures thinking requires individuals to think creatively, seek information, identify a variety of possibilities, reflect and evaluate actions, and collaborate with and influence others as they work towards desired futures.
VC2CCPSFT3





Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	How does style shape and impact a performance outcome?
In what ways is narrative informed by specific conventions of a style?
What do I know about the cultural and historical context of this style?
What conventions were used to establish character, time, place and/or context?
How can a performer use language or movement to make their character believable?
How did the performers use the elements of drama and design areas effectively?
What conventions were used to establish the style?
How is the story told and communicated to the audience?


Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Summative assessment:
Week 6 – Lesson 1 to Week 8 – Lesson 2
Melodrama ensemble performance:
Students create a 3–5-minute ensemble performance that demonstrates the key knowledge and skills of the unit. Students apply and demonstrate an understanding of the conventions of Melodrama. Students manipulate the elements of drama and expressive and performance skills to create a melodramatic performance. 
	By the end of Level 8, students analyse how the elements of drama and conventions of different styles are manipulated to create drama works they make or experience.
[bookmark: _Hlk182224536]They describe ways in which elements of drama, expressive and performance skills, and design areas across cultures, times, places and other contexts communicate ideas, perspectives and meaning...
Students select, apply and demonstrate an understanding of styles and forms when making drama and apply design areas to enhance drama practices.
Students document the processes of creating drama using drama terminology.
They manipulate the elements of drama and conventions and apply design areas to create works that communicate ideas, perspectives and meaning.
They plan, rehearse and present their work to a range of audiences, demonstrating performance skills.
	This task may be moderated by professional learning communities with respect to the Level 8 achievement standard, using a representative selection of filmed student work samples.

	Formative assessment:
Week 7 – Lessons 1 and 2, Week 8 – Lesson 2
Reflective journal:
The reflective journal will document and analyse the creative choices and decisions made, in relation to the aspects of the performance style of Melodrama, including the manipulation of expressive and performance skills. Students may also consider reflecting on the learning, rehearsing and performance of their practical work. Entries are made throughout the duration of the assessment task and submitted as either written journal entries, voice recordings or filming of their reflections. Example reflection questions are embedded in the teaching and learning unit.
	By the end of Level 8, students analyse how the elements of drama and conventions of different styles are manipulated to create drama works they make or experience.
Students document the processes of creating drama using drama terminology.
	

	Formative assessment:
Week 4 – Lesson 2 to Week 5 – Lesson 2
Melodrama role-play: 
Students create a 1–2-minute performance that responds to stimulus that explores stock characters. For example, ‘mistaken identity’, ‘family secret revealed’, ‘ultimate betrayal’ or ‘quest for justice’. The task requires students to demonstrate their emerging understanding of how to apply conventions of the style, selected elements of drama and apply both expressive and performance skills to show character and enhance meaning. 
	They describe ways in which elements of drama, expressive and performance skills, and design areas across cultures, times, places and other contexts communicate ideas, perspectives and meaning...
Students select, apply and demonstrate an understanding of styles and forms when making drama and apply design areas to enhance drama practices.
They manipulate the elements of drama and conventions and apply design areas to create works that communicate ideas, perspectives and meaning.
They plan, rehearse and present their work to a range of audiences, demonstrating performance skills.
	





	Week
	Lesson
	Learning goal (e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1
	Learning intention:
To analyse how the elements of drama are applied in drama from historical times.
Success criteria:
I can build my understanding of the performance style of Melodrama and identify the historical influence of its rise in popularity.
	Focus the learning – warm-up activities to engage student interest:
To engage students in the themes and narratives of the unit, students explore a range of practical improvisation and theatre sports activities that promote a focus on well-known fairytales. 
These activities may include:
Story circle – Students sit in a circle and retell a well-known fairytale one word at a time. Students may select their own fairytale as a group or be prompted by the teacher (examples could include: Cinderella, The Three Little Pigs, Rapunzel or Hansel and Gretel). 
Stories in mime – In groups of 4, students select a well-known fairytale to retell through the convention of mime. The mime should be approximately 1 minute long and focus on the central conflict of the narrative. 
Historical context and origins of the style of Melodrama
Activating prior knowledge:
To assess prior knowledge, students complete a ‘think, pair, share’. Students may respond to prompts such as:
What do I know about the style of Melodrama?
What are the key theatrical traits of Melodrama?
What characters feature in a traditional Melodrama? 
What ways are characters explored in the style?
Contextualise why Melodrama saw a rise in France during the 19th century:
Students read and watch documentaries that provide social and political context of Melodrama. They document their learning in a drama journal under key headings, for example:
Historical context
Conventions of Melodrama
Characters.
Students then form small groups to compare notes and through class discussion are provided supplementary information to consolidate learning. 
Closing discussion and reflection:
What are the key traits of the style of Melodrama?
	Based on the learning needs of students in each class (identified through formative assessment and feedback), teachers may adjust content or teaching and learning activities throughout this unit. 
The VTLM 2.0 provides guidance on ways teachers can scaffold and/or extend content and vary teaching and learning activities. 
Throughout this unit, particular elements and strategies have been identified to support responsive teaching practice.
VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Fully explain what students need to learn.
Scaffold practice: Use a range of scaffolds to help model and explain new learning.

	
	The Rise of Melodrama: Crash Course Theater #28 – Crash Course
Butcher’s paper and markers
Think-pair-share, Harvard Project Zero Thinking Routines

	1
	2
	Learning intention:
To analyse how the elements of drama are applied in drama from historical times.
Success criteria:
I can build my understanding of the performance style of Melodrama and identity the historical influence of its rise in popularity.
	Focus the learning – warm-up activities to engage student interest:
To engage students in the physicality and tension of the performance style of Melodrama, students explore a range of practical improvisation and theatre sports activities that promote a focus on well-known fairytales. 
Suggested activity:
‘Giant’s treasure’ – Students play the game ‘Giant’s treasure’, where the ‘giant’ stands at the front of the classroom with a treasured object. The rest of the class must creep to the front without being spotted by the giant. Students explore the exaggerated physicality of creeping and freeze when the giant turns.
Questions to follow the activity may include:
How did you feel the tension in your body when performing the game?
What were the character dynamics between the 2 roles of the game?
Describe some interesting shapes that were created when needing to freeze.
Activating prior knowledge – class discussion:
The teacher may draw on prior knowledge of Melodrama and request students fill out a ‘know, wonder, learn’ graphic organiser.
Students identify their developing knowledge and propose questions for future exploration. 


‘Dramatic’ versus ‘melodramatic’: 
Students brainstorm the difference between the terms ‘dramatic’ and ‘melodramatic’. The teacher guides students through the dictionary definitions and students watch samples to support understanding. Refer to ‘Resources’.  
To practically explore the difference between being dramatic and melodramatic, students create 2 scenes responding to prescribed scenarios. The first version of the scene should be performed dramatically and the second melodramatically.
Scenarios may include:
running out of milk in the morning
missing the train/tram home
getting a low grade in a maths test
wi-fi going down at school.
Melodrama and soap opera in American film and television:
Students watch examples of Melodrama and soap operas to compare the difference between the dramatic forms.
They document their understanding of the 2 styles by making a comparative table using:
characters
narrative threads
modality of performance.
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Fully explain what students need to learn.
Scaffold practice: Identify, provide and fade supports; use a range of scaffolds to help model and explain new learning; use a range of scaffolds to guide, monitor and extend student practice.
	
	Melodrama: Character Lines and Voices
Dramatic vs. Melodramatic: What's The Difference?
Butcher’s paper and markers
KWL (know, wonder, learn) graphic organiser

	2
	1
	Learning intention:
To develop use of the body and vocal qualities to portray character.
Success criteria:
I can explore the use of exaggerated expressive skills to communicate emotions and meaning.
	Stylistic manipulation of expressive skills
Focus the learning – experimentation with communicating emotions: 
Students will explore a range of practical improvisation and theatre sports activities that promote a focus on the use of exaggerated expressive skills. 

These activities may include:
Emotion charades – Similar to traditional charades, students select an unseen emotion card from a hat. Students use only their facial expressions, movement and gestures to convey the emotion to their peers. Once students are competent with manipulating their expressive skills to portray emotions, they work in groups to create a short narrative that connects each emotion. 
Emotional orchestra – The teacher provides a generic scenario to a group of 5 performers. Four performers each select an emotion, for example, anger, disbelief, jealousy, elation. The fifth performer is the ‘conductor’ and controls and cues the emotional states of the performers throughout the scene.
Plenary reflection:
Closing discussion and reflection – Students will brainstorm in small groups key knowledge from the lesson. This may include:
different ways their expressive skills were manipulated to communicate meaning.
Students are encouraged to write down specific examples from key learning activities and to use drama-specific terminology.
	VTLM 2.0 practice strategies:
Focus the learning: Use learning objectives and success criteria; activate prior knowledge and stimulate connections.
Scaffold practice: Use a range of scaffolds to guide, monitor and extend student practice.
Monitor progress: Use responsive teaching for all.
Vary practice: Use a variety of tasks and question types; space and alternate practice.
Apply learning and build mastery: Guide and support students as they apply their learning with greater independence.
	
	Butcher’s paper and markers

	2
	2
	Learning intention:
To apply conventions relevant to Melodrama to enhance relationships and narrative on stage.
Success criteria:
I can experiment with stock characters of Melodrama and complete a class reflection of key traits of style. 

	Exploration of stock characters of Melodrama
Physical exploration of stock characters:
Students participate in a range of practical improvisation activities that explore the physical and vocal qualities of stock characters.
Character tableaux:
Students create an individual tableau of prescribed stock characters including:
villain
hero
damsel
sidekick.
The teacher can provide further prompts to refine and consolidate the shape and physical form of each stock character.
Extension – Laban Efforts:
As an opportunity to extend capable classes, the teacher guides students through Laban Efforts. Students will explore the quality and intention of movements, and the influence of Laban Efforts to communicate character, for example, damsel – light weight, time sustain, space indirect and flow free.
Plenary reflection
Closing discussion and reflection: 
Students brainstorm in small groups key knowledge from the lesson. This may include:
What ways does each actor manipulate their expressive skills to portray a character? 
How can a performer use language or movement to make their character believable?
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Scaffold practice: Identify, provide and fade supports; use a range of scaffolds to guide, monitor and extend student practice.
Monitor progress: Use formative assessment and feedback; use responsive teaching for all.

	
	Butcher’s paper and markers


	3
	1
	Learning intention:
To explore character and range of elements of drama in a given stimulus.
Success criteria:
I can apply exaggerated expressive skills to enhance character within the prescribed texts.
	Stock characters – use of expressive skills 
Focus the learning – warm-up activities to promote exaggerated expressive skills to portray a character:
Party favours – Students are assigned famous celebrities, political figures and/or stereotypes to be performed in the context of a ‘party’. The host must guess the unknown guests featured within the scene.
Space jump – Through spontaneity and improvisation, students evaluate a tableau of actors in the centre of a circle. The student reviews the body language of peers and considers creative possibilities of a new scene/scenario.
Exploration of stock characters of Melodrama:
The teacher shows students examples of popular culture films that feature stock characters of Melodrama including villain, hero, damsel and sidekick. Refer to ‘Resources’.
As the class watches sample clips, students brainstorm the different characters and their qualities: physical and personality. Following viewing, the teacher prompts students to walk through the space as each brainstormed character. Students consider the embodiment of each role and introduce key dialogue.   
Experimenting with character relationships:
Students experiment with the application of expressive skills to portray character relationships. In pairs, students perform an adaptation of Lewis Carroll’s Alice's Adventures in Wonderland. Refer to ‘Resources’.
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Demonstrate and model what students need to learn.
Scaffold practice: Use a range of scaffolds to help model and explain new learning.
Apply learning and build mastery: Guide and support students as they apply their learning with greater independence.

	
	Butcher’s paper and markers

Disney’s Snow White | Teaser Trailer | In Theaters March 21
Cinderella Official Trailer #1 (2015) – Helena Bonham Carter, Lily James Disney Movie HD 
[bookmark: _Hlk190694400]Reif J (2025) Alice in Wonderland, In 20 Minutes. Drama Notebook.


	3
	2
	Learning intention:
To explore conventions relevant to style and form of Melodrama.
Success criteria:
I can create and present a slideshow of specific stock characters within Melodrama.
	Exploration of stock characters of Melodrama
Review samples of melodramatic films:
The teacher shares with the class different samples of melodramatic films including popular culture examples that would be familiar to students. When selecting Melodrama examples, the teacher considers the interests of the cohort and contemporary examples that will increase engagement. 
Class discussion following viewing should focus on the consistent stock characters that feature within each film and how they shape and inform the plot. 
Character poster and presentation:
Students spend 30 minutes creating a slideshow (e.g. PowerPoint) to educate the class on a specific stock character. For example:
damsel
hero
villain
sidekick.
The presentation should address the following prompts:
physical qualities of character, including images
personality qualities 
famous and/or known examples.
	VTLM 2.0 practice strategies:
Focus the learning: Use learning objectives and success criteria; activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Demonstrate and model what students need to learn.
Monitor progress: Use formative assessment and feedback.
Vary practice: Use a variety of tasks and question types; space and alternate practice.
Apply learning and build mastery: Enable knowledge application and mastery.
	
	Butcher’s paper and markers

	4
	1
	Learning intention:
To develop use of the body and vocal qualities to portray character.
Success criteria:
I can apply exaggerated expressive skills to enhance meaning to prescribed texts. 
	Stylistic manipulation of expressive and performance skills
Warm-up activities to promote collaboration:
Students participate in teacher-led warm-up activities that encourage group collaboration and focus. These may include:
Human knot – In a circle, students take the hand of 2 different peers. With a focus on communication and collaboration, the group must detangle themselves. 
Yes, let’s! – With a focus on improvisation, students one at a time select an activity the group must perform, e.g. ‘Let’s climb a rope!’ In unison and with enthusiasm the group unanimously declares, ‘Yes, let’s!’ and proceeds to mime the provided action. 
Key traits of style revision:
To extend students’ understanding of the style, the teacher provides a digital presentation addressing additional key traits of Melodrama and the stylistic manipulation of expressive skills and conventions. 

This presentation may include:
exaggerated emotions and expressive skills
moralistic tone and message
stock characters and plot lines
tableaux
use of music. 
Experimenting with moralistic tone and message:
Students work collaboratively to experiment with the application of moralistic tone and message and the exaggerated emotions and expressive skills. 
Students read Robert Frost’s poem The Road Not Taken (see ‘Resources’). In small groups, prior to performing, students annotate the text to identify the key messages:
What is the metaphor of a road?
Why might a road not be taken?
What emotions are explored in the poem?
Students rehearse and informally present the poem to the class. The performance should focus on the actors’ manipulation of expressive skills to bring attention to the moralistic message of the poem. 
	VTLM 2.0 practice strategies:
Explicit explanation and modelling: Fully explain what students need to learn; demonstrate and model what students need to learn.
Monitor progress: Use formative assessment and feedback.
Revisit and review: Identify review purpose and requirements; consolidate knowledge through retrieval.
Apply learning and build mastery: Enable knowledge application and mastery.


	
	Butcher’s paper and markers
Frost R (1916) The Road Not Taken. 



	4
	2
	Learning intention:
To apply conventions relevant to Melodrama to enhance relationships and narrative on stage.
Success criteria:
I can apply learned knowledge of stock characters to scenarios. I can use prior knowledge of characters to inform my response to prescribed plots. 

	Reflection of previous lesson – morals and message:
Following the previous lesson’s exploration of moralistic message, lead a discussion on the ways other aspects of Melodrama can be enhanced.
Melodrama plots and storylines
Key scenarios and settings of Melodrama:
Students work in pairs to select a set of characters and scenarios to explore in an improvisation activity. For example, scenario-based role-play: 
villain and hero – bank heist
villain and damsel – hidden lair.
The teacher prompts students about creative possibilities of selection and provides formative feedback following improvisation. 
Planning short performance:
Students have 2 lessons to plan and perform a practical performance that demonstrates their emerging understanding of the elements of drama and stylistic features of Melodrama. The teacher provides generic conflicts to evoke ideas and possible narratives:
mistaken identity 
family secret revealed
ultimate betrayal 
quest for justice.
Students work in small groups to create a short performance that incorporates key elements of Melodrama. Students include:
heightened emotions 
stock characters 
moral message.
	VTLM 2.0 practice strategies:
Monitor progress: Formative assessment and feedback.
Vary practice: Use a variety of tasks and question types; space and alternate practice.
Revisit and review: Consolidate knowledge through retrieval.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.

	Formative: Melodrama role-play 
See ‘Assessment and learning sequence details’. 
	

	5
	1
	Learning intention:
To present work that reflects an emerging understanding of style and apply the elements of drama. 
Success criteria:
I can present a planned short performance in the style of Melodrama. 
	Melodrama plots and storylines
Presentation of short performance: 
Students perform devised work to the class. Following each performance the teacher leads the class in a discussion to reflect and examine the key aspects of the style. 
Plenary reflection:
Students individually complete key reflection questions that may include:
What were the strengths of your group’s performance?
Describe how another actor manipulated 2 expressive skills and the performance skill of energy to portray a character.
How could your group have enhanced the style of Melodrama within your performance?
	VTLM 2.0 practice strategies:
Focus the learning: Use learning objectives and success criteria.
Monitor progress: Formative assessment and feedback.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Formative:  Melodrama role-play 
See ‘Assessment and learning sequence details’. 
	

	5
	2
	Learning intention:
To reflect on the creative process of developing and performing work. 
Success criteria:
I can reflect on my learning and identify opportunities for further growth. 
	Written self-evaluation of formative task: 
Students complete an evaluation that prompts meaningful reflection of their learning and identification of strengths/areas of improvement. Students consider what elements they need to focus on prior to commencing the summative assessment process. 
Key questions may include:
Describe how you used your expressive skills to portray your stock character.
What conventions did you successfully apply to enhance the style of your performance?
What are strategies that you could use to overall improve your performance in the assessment task?
	VTLM 2.0 practice strategies:
Focus the learning: Use learning objectives and success criteria.
Monitor progress: Formative assessment and feedback.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Formative: Melodrama role-play 
See ‘Assessment and learning sequence details’. 
	

	6
	1
	Learning intention:
To work collaboratively to generate ideas through playmaking processes.
Success criteria:
I can complete in-depth brainstorming to generate ideas for a Melodrama ensemble performance. 
	Introduction of assessment task: 
[bookmark: _Hlk181618190]The teacher introduces the assessment task Melodrama ensemble performance and students annotate the task sheet and highlight key assessment criteria.
Students work in groups of 4 to complete the play-making process and to prepare presentation of a Melodrama performance.
Brainstorming:
Students use the process of brainstorming to plan an approach to the assessment task. This may include: 
stock characters
different possible storylines and plots
morals and messages of Melodrama
structure of storyline including central conflict to be resolved.
	VTLM 2.0 practice strategies:
Scaffold practice: Identify, provide and fade scaffolds.
Monitor progress: Formative assessment and feedback; use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Summative: 
Melodrama ensemble performance
See ‘Assessment and learning sequence details’. 
	Butcher’s paper and markers


	6
	2
	Learning intention:
To reflect on rehearsal processes and practices and identify the requirements of the scripting process.
Success criteria:
I can use improvisation activities to explore the dramatic potential of my brainstormed ideas. 
I can commence the scripting process.
	Assessment task
[bookmark: _Hlk181618652]Focus the learning – improvisation:
Using generated ideas from previous lesson brainstorming, students complete various improvisation activities. Students use play-building strategy to explore creative possibilities and consolidate ideas prior to scripting.
Improvisation activities may include:
hot-seating
role-play
scenario-based improvisation. 
Scripting:
Completed over the next 2 lessons, students plan collaboratively and create a working script that has a clear beginning, middle and end. 
To support scripting, the teacher introduces the process of storyboarding to plan a sequence of key events. Students document the idea and ensure concepts include elements of drama and conventions of style. 
Refer to ‘Resources’.

	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connection
Scaffold practice: Identify, provide and fade scaffolds.
Monitor progress: Formative assessment and feedback; use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Summative: Melodrama ensemble performance
See ‘Assessment and learning sequence details’. 
	Storyboard templates - Boords.com


	7
	1
	Learning intention:
To reflect on rehearsal processes and practices and identify the requirements of the scripting process.
Success criteria:
I can continue to use the scripting process to inform the shape of my performance. 
I can use reflection to identify areas for further refinement. 
	Assessment task
Scripting:
Students continue to refine the working script and to include elements of drama and conventions of style.
[bookmark: _Hlk181618668]Formative assessment – plenary reflection:
The teacher prompts students to reflect on their developing work and to share with a peer. Questions to evoke reflection may include: 
What aspects of the task have we not yet included? 
How can we refine our script or practical skills to enhance conventions of Melodrama?
	VTLM 2.0 practice strategies:
Monitor progress: Formative assessment and feedback; use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Formative: 
Reflective journal
Summative: Melodrama ensemble performance
See ‘Assessment and learning sequence details’. 
	

	7
	2
	Learning intention:
To reflect on rehearsal processes and practices and identify the requirements of the rehearsal process.
Success criteria:
I can use the rehearsal process to refine my work. 
I can use reflection to identify areas for further refinement.
	Assessment task
[bookmark: _Hlk181618763][bookmark: _Hlk189732290]Rehearsal and refinement:
Students dedicate this lesson to the rehearsal and refinement of their performance. The teacher may begin the lesson with reviewing the criteria of the assessment task and prompting students to refine their use of expressive and performance skills to align to prescribed stock character. 
Effective rehearsal practices: 
Students brainstorm ‘What is an effective rehearsal?’ and consider their individual and group behaviours in the rehearsal space. 
The teacher may guide students through collaborative practices including:
goal setting – setting goals for each rehearsal and how to achieve a refined performance. Large tasks may be chunked into achievable outcomes with specific dates of focus. 
communication – students are encouraged to use positive and supportive language when working collaboratively. Use ways to constructively provide feedback to minimise conflict and interpersonal tension. 
preparation – group members arrive on time with resources printed and ensure communication is made prior to the lesson if they are unable to attend rehearsal. 
Sustainable sourcing of props and costumes:
In preparing for the final performance, students consider the sourcing of props and costumes to support their presentation. 
The teacher encourages students to consider the crucial props and costumes needed to enhance their work, and to use sustainable practices to source them. To encourage students to work with a sustainable focus, students may write a refined list of items and costumes they require for their performance. 
Working collaboratively to sustainably source pre-existing items, students present their list to the class and seek to borrow items from other students and the school costume cupboard.
Formative assessment – plenary reflection:
The teacher will prompt students to reflect on the effectiveness of the group and collaborative skills. Questions to evoke reflection may include: 
Describe the strengths of your group’s rehearsal process.
Identify challenges experienced during the rehearsal process, including theatrical and interpersonal challenges. 
Evaluate what strategies your group used to overcome the identified challenges. 
	VTLM 2.0 practice strategies:
Focus the learning: Use learning objectives and success criteria
Scaffold practice: Identify, provide and fade scaffolds; use a range of scaffolds to guide, monitor and extend student practice.
Monitor progress: Formative assessment and feedback; use responsive teaching for all.
Revisit and review: Identify review purpose and requirements.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.

	Formative: Reflective journal
Summative: 
Melodrama ensemble performance
See ‘Assessment and learning sequence details’. 
	

	8
	1
	Learning intention:
To present a performance that uses specific conventions relevant to style. 
Success criteria:
I can perform my developed Melodrama ensemble performance to my peers and teacher. 
	Assessment task
[bookmark: _Hlk181618865]Performance:
Students perform to their peers in stage black or a costume item that supports their stock character. 
The teacher guides students through audience and performance etiquette with a focus on minimising talking, and clapping at the conclusion of a performance.
Student performances are filmed for teacher assessment and moderation.
	VTLM 2.0 practice strategies:
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Summative:
Melodrama ensemble performance
See ‘Assessment and learning sequence details’. 
	

	8
	2
	Learning intentions:
To collect, discuss and evaluate audience feedback to enhance performance. 
To reflect on the creative process of developing and performing work. 
Success criteria:
I can reflect on my learning and identify opportunities for further growth. 
	Reflection and self-evaluation:
Students have paired discussions and report to the group about the process of devising and performing their Melodrama ensemble performance. 

Formative assessment – reflection:
Students complete a handout or audio or visual recording, responding to prompts. Students meaningfully reflect on their learning and identify the strengths and areas of improvement for future learning.
Key questions may include:
How did you used your expressive skills to portray your stock character?
What conventions did you successfully apply to enhance the style of your performance?
If you were to complete this task again, what ways would you approach the task differently and why? 
Reflecting on the performance, what conventions were used to establish the style?
How was the story effectively communicated to the audience?
	VTLM 2.0 practice strategies:
Monitor progress: Formative assessment and feedback; use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.

	Formative: 
Reflective journal
See ‘Assessment and learning sequence details’. 
	



Unit reflection
	[bookmark: _Hlk183526437]The Melodrama unit provides opportunities for student learning and progress to be monitored and assessed through formative and summative tasks. The teaching and learning unit ensures that all areas of the achievement standard and appropriate content descriptions have been addressed. The duration of the unit and sequence of lessons appropriately builds the development of key skills and knowledge to address these assessments. The cohort of learners has been taken into consideration, including learning needs and appropriateness of content. Support strategies and adjustments have been built into the unit to ensure that all student learners are able to engage with the unit. Opportunity for moderation has been built into the unit and ensures consistency across assessment tasks. This strategy will also prove to be beneficial in evaluating the success of the unit and further opportunities for refinement.
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