Example teaching and learning unit: 4.1 Fairytales retold
Drama, Levels 3 and 4
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview 
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	In this unit, students will focus on experimenting with elements of drama to devise an ensemble performance. Students will explore traditional fairytales and work collaboratively to communicate ideas and moral messages. To communicate refined stock characters, students will purposely manipulate their expressive and performance skills. 
Duration
Weeks: 8
Lessons: 16
	Relevant student data may include teacher judgements, prior units of learning, and any pre-assessments undertaken. 
When using responsive teaching, cognitive and affective considerations will be relevant, including for students who have an individual education plan (IEP) and associated goals. Based on the learning needs of students in each class (identified through formative assessment), teachers may adjust content or teaching and learning activities throughout this unit. The Victorian Teaching and Learning Model (VTLM) 2.0 provides guidance on ways teachers can scaffold and/or extend content and adjust teaching and learning activities. 
Based on knowledge of the cohort, consider the continuum of learning below and subsequently adjust content, learning environment, resources and learning experiences. Students with wellbeing requirements may need variations to performance settings. This may initially involve performing to the teacher without an audience throughout the duration of the unit.
Through informal peer discussion and regular planning meetings, moderation can occur as ongoing assessment. Formal moderation can occur and contribute to the summative assessment.


[bookmark: _Hlk147485956]

Continuum of learning – Victorian Curriculum F–10 links 
Achievement standards
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	By the end of Level 2, students identify where they experience drama.
	By the end of Level 4, students identify and describe how expressive skills, performance skills and elements of drama are used to create, perform and experience drama works.
	By the end of Level 6, students explore how the elements of drama and drama terminology are used in creating and presenting drama works.

	They use the elements of drama to improvise and create drama works.
	Students experiment with the elements of drama when devising drama or interpreting scripts.
	They document their ideas and understanding of how the elements of drama are used to create drama works using drama terminology.

	Students use expressive and performance skills to create drama works.
	They use the elements of drama and expressive and performance skills to create drama work using a range of forms to communicate ideas and meanings.
	Students work collaboratively and individually to create drama using the elements of drama, expressive and performance skills, and improvisation, and devise and interpret scripts to develop an understanding of drama for different audiences.

	Students present their work to audiences in informal settings.
	They present and/or perform their work in informal and formal settings to different audiences.
	They present and perform drama in informal and formal settings, identifying different audiences.




Content descriptions
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Exploring

	explore where, when, why and how communities and cultures make drama, including the drama of Aboriginal and Torres Strait Islander Peoples
VC2ADR2E01
	explore how stories and narrative structures are created and performed across cultures, times, places and other contexts
VC2ADR4E01
	explore how drama can be used to communicate ideas, perspectives and dramatic meaning, drawing on works from a range of contexts, including from Aboriginal and Torres Strait Islander Peoples
VC2ADR6E01

	Developing practices

	develop practices for creating and performing, using the elements of drama 
VC2ADR2D01
	develop and refine expressive and performance skills by using the elements of drama to develop ideas for dramatic action 
VC2ADR4D01
	develop and document practices in expressive and performance skills, the elements of drama and design to communicate stories, narrative and dramatic meaning
VC2ADR6D01

	Creating

	use a variety of dramatic forms and elements of drama to create real and imagined stories 
VC2ADR2C01
	devise drama and/or create scripts using expressive skills, performance skills and elements of drama to communicate ideas, perspectives and meaning 
VC2ADR4C01
	create devised and scripted drama that develops story and narrative using expressive and performance skills, styles, form and design areas
VC2ADR6C01

	Presenting

	present and share drama that communicates ideas to audiences in informal settings
VC2ADR2P01
	present and share improvised, devised and/or scripted drama to audiences in formal and informal settings 
VC2ADR4P01
	rehearse and present devised and scripted drama in informal and formal settings to engage different audiences
VC2ADR6P01


[bookmark: _Hlk147486189]

Other curriculum content
	Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Personal and Social Capability
(Levels 3 and 4)
	By the end of Level 4, students describe how different situations and interactions can affect emotional responses and behaviours. They explain a range of ways to support themselves and others in personal and social contexts, including consideration of the outcomes of behaviour and actions. They explain the importance of inclusion, collaboration and different perspectives in different contexts.
Students describe similarities and differences between individuals and groups, and how these impact relationships. They explain ways to monitor and modify attitudes, actions and behaviours in personal, collaborative and other social contexts, considering similarities and differences between people.
	Relationships and diversity
the importance of including others in activities, groups and games, and how this can be enabled
VC2CP4O03
Collaboration
conflicts experienced in peer groups; the influence of different behaviours and attitudes on outcomes
VC2CP4O05

	Ethical Capability 
(Levels 3 and 4)
	Students describe a selected action and reasons for the decision made, with reference to the ethical significance of an outcome and how it is achieved. They describe ethical perspectives on a decision made in response to an ethical issue or dilemma.
	Decision-making and Actions
the influence of intention on behaviour, whether good intentions always lead to good outcomes, and the importance of considering the ethical significance of an outcome as well as how it is achieved when making decisions in response to an ethical issue or dilemma
VC2CE4D02

	Critical and Creative Thinking 
(Levels 3 and 4)
	Students identify a conclusion justified by a range of reasons, and structure and communicate a conclusion justified by a range of reasons. 
	Question and Possibilities
simple strategies for generating new ideas and possibilities, including repurposing or rearranging
VC2CC4Q03
Reasoning
ways to identify, structure and communicate a conclusion justified by a range of reasons
VC2CC4R01
Metacognition
how to evaluate a proposed solution using given criteria
VC2CC4M03


Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Sustainability
	[bookmark: _Hlk183516735]When designing and implementing design areas, students will be encouraged to consider sustainable practices and to use objects found at home or to use recyclable materials.  
Responsible design
Responsibly designed products and services aim to minimise the human impact on the environment and restore the quality, ecological integrity and diversity of economic, social, environmental and cultural systems.
VC2CCPSRD1
Futures thinking
Sustainable futures thinking requires individuals to think creatively, seek information, identify a variety of possibilities, reflect and evaluate actions, and collaborate with and influence others as they work towards desired futures.
VC2CCPSFT3


Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	What is the expected structure of a fairytale narrative?
In what ways is a conflict explored in a performance?
When working collaboratively, what may go wrong and how can I use support strategies?
How can I represent different emotions of characters using the pitch, tone and volume of my voice?
Who is my audience and how will I keep them interested in my performance?
What feedback will help me refine my drama performance?
How did the performance use the elements of drama and design areas effectively?
What did I learn about drama by presenting this work? 




Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Summative assessment: Reimagined tales
Week 6 – Lesson 2 to Week 8 – Lesson 2
Students collaborate to recreate a selected fairytale and apply elements of drama to communicate meaning and narrative. They demonstrate their learned knowledge of narrative structures and the ways characters can be portrayed on stage. They consider the use of expressive and performance skills to demonstrate character relationships. When demonstrating specific locations within the narrative, students manipulate elements of drama to communicate meaning. 
	By the end of Level 4, students identify and describe how expressive skills, performance skills and elements of drama are used to create, perform and experience drama works.
Students experiment with the elements of drama when devising drama or interpreting scripts  
They use the elements of drama and expressive and performance skills to create drama work using a range of forms to communicate ideas and meanings.
They present and/or perform their work in informal and formal settings to different audiences.
	This task may be moderated by professional learning communities with respect to the Level 4 achievement standard, using a representative selection of filmed student work samples.

	Formative assessment: Roald Dahl
Week 5 – Lesson 1 to Week 6 – Lesson 1
Students explore the application of elements of drama including space, context and setting, character and relationships and mime to communicate the narrative. Students recreate an adapted fairytale from Roald Dahl’s Revolting Rhymes. 

	By the end of Level 4, students identify and describe how expressive skills, performance skills and elements of drama are used to create, perform and experience drama works.
Students experiment with the elements of drama when devising drama or interpreting scripts  
They use the elements of drama and expressive and performance skills to create drama work using a range of forms to communicate ideas and meanings.
They present and/or perform their work in informal and formal settings to different audiences.
	





	Week
	Lesson 
	Learning goal (e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	1
	1
	Learning intention:
To explore stories and narrative structures.
Success criteria:
I can work collaboratively to brainstorm key terminology and develop an understanding of how narratives are structured.
	Warm-up activities to explore improvisation and storytelling:
Students commence the unit through an exploration of improvisation and how this supports the development of narratives. 
Students use a ‘think, pair, share’ to unpack the key terms of improvisation including:
offer, accept and extend an idea.
To practically explore the terms and consider the way action can be enhanced on stage, students apply this knowledge to drama games. For example:
Space jump – Students evaluate a freeze frame of actors in the centre of a circle. Students review the body language of peers and consider creative possibilities of a new scene/scenario. They provide a new ‘offer’ to create a transformed setting.
Story chain – Sitting in a circle, the group tells an improvised story through one sentence at a time. Each student contributes a new sentence to the story. The teacher prompts students to achieve a consistent narrative and to find a natural conclusion to the central conflict. 
Narrative structure and three-act narrative:
Students explore the structure of a narrative and how a story is constructed and communicated through a clear beginning, middle and end. 
To provide students with a worked model, the teacher will support students to identify the key 3 acts of a narrative. The teacher reads a well-known fairytale, such as Cinderella. 
Students brainstorm the events of the story on butcher’s paper under the subheadings of:
Beginning 
Middle 
End.

Plenary:
Following a class discussion, students are encouraged to consider what the key features of each act of the narratives are. Questions to prompt further reflection may include:
Beginning – How are the setting and central characters introduced?
Middle – What changes in the narrative? How is a problem introduced to the narrative?
End – How is a solution found and the story resolved?
	Based on the learning needs of students in each class (identified through formative assessment and feedback), teachers may adjust content or teaching and learning activities throughout this unit. 
The VTLM 2.0 provides guidance on ways teachers can scaffold and/or extend content and vary teaching and learning activities. 
Throughout this unit, particular elements and strategies have been identified to support responsive teaching practice.
VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Demonstrate and model what students need to learn.
Scaffold practice: Use a range of scaffolds to help model and explain new learning.
	
	Think-pair-share, Harvard Project Zero Thinking Routines
Book of a fairytale, such as Cinderella 
Butcher’s paper and markers

	1
	2
	Learning intention:
To explore the skills of creating and performing drama using elements of drama, including climax and conflict.
Success criteria:
I can work collaboratively to document how conflict is explored in fairytales.

	Warm-up activities to explore three-act narrative structure:
Students will participate in a range of practical activities that explore the structure of narratives, with a focus on the role of conflict and climax within storytelling. An example of these activities may include:
Three-act storytelling – The class will be split into 3 groups and seated in an audience space that is removed from the stage (attempting to establish the separate audience and performer space achieved through a traditional proscenium arch stage). The teacher provides the students with a potential title that includes a possible conflict, for example, ‘The day the lion escaped from the zoo’ or ‘The day the train broke down in a tunnel’. Each group improvises either the beginning, middle or end of the story with a focus on the central conflict of the narrative.
Who, when and what – To prepare for this practical activity, students are given 3 different coloured pieces of paper. They write down possible characters (who), different locations/settings (where) and conflicts that might occur (when). In pairs, students each select a character and one setting and conflict. Using the prompts, students improvise the central conflict occurring in the setting. 


Elements of drama – conflict and climax:
Refer to the Victorian Curriculum F–10 Version 2.0 Drama glossary for definitions of each element.
The teacher provides some examples of character objectives and struggles of well-known fairytales:
Cinderella – Cinderella’s objective is to enjoy the ball and to fall in love with the Prince. The conflict is that the clock strikes midnight and she has to leave.
Little Red Riding Hood – Little Red Riding Hood’s objective is to reach her grandma’s home. The conflict is the wolf impersonating her grandma.
Snow White and the Seven Dwarfs – Snow White wants to live carefree in the forest with the 7 dwarfs. The conflict is that the evil queen is envious of her beauty. 
Students brainstorm how other well-known fairytales explore a character’s objective and central conflict. Possible fairytales may include:
The Three Little Pigs
Jack and the Beanstalk 
Rapunzel.  
	VTLM 2.0 practice strategies:
Scaffold practice: Use a range of scaffolds to guide, monitor and extend student practice.
Monitor progress: Use responsive teaching for all.
Vary practice: Space and alternate practice.

	
	Victorian Curriculum F–10 Version 2.0 Drama glossary

	2
	1
	Learning intention:
To discuss the meaning and purpose of particular characters within a story. 
Success criteria:
I can explore the use of expressive and performance skills to portray character.


	Characters and conflicts:
Students explore a range of different relationships that are found in everyday life and brainstorm the possible conflicts that may occur. For example: teacher and student – the student is late for class or forgets to do homework. Possible character relationships may include:
teacher and student
parent and child
employer and employee
sports coach and player 
doctor and patient.
Solutions and resolutions:
In pairs, students experiment with a possible conflict in a brainstormed relationship. They improvise the scenario when tension is building, and conflict is achieved. The teacher will call ‘Pause’ and the pair must find a resolution to the conflict built on stage.
Element of drama – character and relationships: 
The teacher brainstorms on the board different characters that are featured in fairytales. Once an extensive list has been created, the teacher leads students in a class discussion regarding trends and patterns in stories. Questions to prompt discussion may include:
What do you notice about the protagonists within these stories?
What are some similar qualities of the villains?
How is the role of ‘hero’ portrayed in these stories?
Use of trope and stock characters:
The teacher uses sourced images of fairytale characters to explore the different stock characters of fairytales. Students explore the roles of hero, damsel, villain and mentor. 
Practical exploration of the use of trope and stock characters: 
To practically explore the characterisation of the different stock characters, the teacher plays a diverse range of music. The music will be of varied tempos and instrumental qualities to encourage practical exploration. 
The teacher prompts students to explore different qualities of their expressive skills to communicate the stock characters. This may include experimenting with loudness and softness, pace and pitch of their voices, the use of posture and gait to explore movement and deliberate manipulation of gestures. 
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Fully explain what students need to learn.
Scaffold practice: Identify, provide and fade supports.
Monitor progress: Use responsive teaching for all.
Vary practice: Use a variety of tasks and question types.

	
	Butcher’s paper and markers


	2
	2
	Learning intention:
To explore the skills of creating and performing drama that explores different characters and relationships. 
Success criteria:
I can use improvisation games to embody different hierarchical relationships.
	Relationships between characters:  
Students explore the different relationships between characters including status and hierarchy. The teacher reviews the previous lesson’s brainstorm of different relationships including:
teacher and student 
parent and child
employer and employee
sports coach and player 
doctor and patient. 
The teacher leads a class discussion and recording of ideas in response to prompts such as:
What is the expected hierarchical relationship between the characters?
Who do we think has the most power here and why?
How does the location impact the way power is controlled in the scene?
How do we expect characters to physically show different levels of power and hierarchy?
Experimentation with character relationships and status: 
Students explore a range of practical improvisation and theatre sports activities that promote a focus on the ways actors use their skills to communicate character relationships and status. 
These activities may include:
Role-play – Students will select a relationship between 2 characters and explore how status and hierarchy will be physically portrayed. The teacher may prompt students to consider the distance between characters, the level of standing or sitting and the manipulation of voice and movement to convey status. 
Status switch – Assigned a status of high/medium/low, students will improvise a provided scenario. Following 2 minutes of improvisation, the teacher will call ‘Switch’. Students swap status and continue to perform within the improvisation. This activity encourages students to explore characterisation, and how status impacts the ways characters walk, talk and interact with one another. 
	VTLM 2.0 practice strategies:
Vary practice: Use a variety of tasks and question types.
Revisit and review: Consolidate knowledge through retrieval.
Apply learning and build mastery: Guide and support students as they apply their learning with greater independence.

	
	

	3
	1
	Learning intention:
To explore and discuss with others the meaning and purpose of drama. 
Success criteria:
I can participate in class discussion to evaluate the morals and messages in popular culture film and television.
	Elements of drama – dramatic meaning:
Through a brainstorming activity, students mind map the meaning of the term ‘morals’. Students are encouraged to use illustrations and specific examples to support their definition. 
Morals and messages in popular culture:
The teacher uses popular culture television episodes and films to support students’ understanding of what morals and messages are. An example could include an episode from the Australian television series Bluey (2018–), such as the episode ‘The Creek’.
Following viewing, the teacher will lead a class discussion and possible prompts may include:
What is the moral or message of the episode?
How do we see the character’s independence grow throughout the episode?
How is the planting of a seed and growth of the tree a symbol of becoming older?
Meaning and purpose of drama:
Students create their own short performance that focuses on one moral. The teacher may initially lead students in a discussion regarding important messages for their year level or provide a comprehensive list which could include:
importance of friendship
embracing and celebrating differences
teamwork and working together
importance of truth and honesty
perseverance and dedication to a goal. 
Plenary:
Following a class discussion, students are encouraged to consider the importance of morals and messages in theatre. Questions to prompt further reflection may include:
How did each group successfully communicate a clear moral?
How did some performers manipulate their expressive and performance skills to communicate a clear message?
How can theatre be used to teach people morals or messages?
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Fully explain what students need to learn; demonstrate and model what students need to learn.
Scaffold practice: Use a range of scaffolds to help model and explain new learning.
Monitor progress: Use formative assessment and feedback.

	
	[bookmark: _Hlk206077250]Brumm, J (2018–) ‘The Creek’, Bluey (season 1, episode 29), Ludo Studio, Brisbane

Butcher’s paper and markers

	3
	2
	Learning intention:
To experiment with different conventions of fairytales.
Success criteria:
I can use the role of narrator to convey morals and messages.
	Elements of drama – dramatic meaning and characters:
Through a brainstorming activity, students mind map the meaning of the term ‘narrator’. Students are encouraged to use illustrations and specific examples to support their definition. 
Role of narrator in drama:
The teacher provides a definition of the term ‘narrator’. Students gain information on the role of a narrator within fairytale stories; they are often depicted as third-person omniscient narrators who are all-knowing and provide a moral commentary on the narrative. 
Experimentation of role of narrator:
Students explore a range of practical improvisation and theatre sports activities that promote a focus on the ways the role of narrator supports storytelling: 
Narrating morals and messages – Students select a new moral from last lesson’s brainstorm and create a short 1–2-minute performance. Students introduce the role of narrator and provide a commentary on the morals and messages conveyed by the action on stage. Morals and messages could include:
importance of friendship
embracing and celebrating differences
teamwork and working together
importance of truth and honesty
perseverance and dedication to a goal. 
Leading narrator – 4 actors improvise a story being told by another actor performing the role of the narrator. The narrator uses dialogue to introduce the setting, characters and relationship, while the actors perform the action on stage. Students focus on portraying the story being told by the narrator and how the conflict and problem is developed into the story. As a group, the actors then must find their own solution to the established problem and create a clear ending to the narrative. 
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Fully explain what students need to learn.
Scaffold practice: Use a range of scaffolds to guide, monitor and extend student practice.
Vary practice: Use a variety of tasks and question types.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.

	
	Butcher’s paper and markers

	4
	1
	Learning intention:
To improvise ways of communicating setting and transition between scenes, through use of tableaux.
Success criteria:
I can use tableaux to convey setting and communicate meaning.  
	Warm-up activities to explore physicality:
Students participate in teacher-led warm-up activities that encourage the manipulation of movement and gesture to communicate meaning. These may include:
Postcards – The teacher calls out a specific setting and students use only their bodies to create that location. Students are encouraged to consider the way different objects within the setting can be communicated.
Groups – Students travel throughout the space with a specific focus on movement. This could include jumping like a kangaroo or gliding like you’re on ice. When the teacher calls out a number and an object, students move into groups and collaboratively use their bodies to create a specific object.
Elements of drama – communicating setting through the use of tableaux: 
The teacher leads students through a class discussion of ‘What is a tableau?’ Students are provided a detailed definition of the term and prompted to make links to previous explorations. Questions to prompt discussion may include:
When you were improvising the game ‘Postcards’, how did you use your expressive skills to portray the setting?
Why are tableaux held in stillness and silence? 
How might this be an effective convention when communicating a setting within a performance?
Students brainstorm different locations and are prompted to identity the crucial aspects of each setting that would need to be portrayed through tableaux.

Practical exploration of tableaux: 
Students create a short performance that details one group member’s journey from home to school in the morning. The group works collaboratively to communicate through tableaux the different settings and activities performed in their morning routine. 
Plenary:
Following a class discussion, students are encouraged to consider the way tableaux support the communication of setting and the narrative. Questions to prompt further reflection may include:
How did tableaux communicate different settings within your performance?
In what ways did the group use their expressive skills to portray one specific setting?
How might the group extend and enhance their use of expressive skills to create greater clarity in the settings communicated?
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Vary practice: Use a variety of tasks and question types; space and alternate practice.
Explicit teaching: Fully explain what students need to learn.
Scaffold practice: Identify, provide and fade supports.
Apply learning and build mastery: Guide and support students as they apply their learning with greater independence.

	
	

	4
	2
	Learning intention:
To use stories and narrative structures from different cultures and times as stimulus for creating drama.
Success criteria:
I can use the role of narrator, and include elements of mime, to communicate meaning.
	Warm-up activities to explore physicality:
Students participate in teacher-led warm-up activities that encourage the manipulation of movement and gesture to communicate meaning. These may include:
Mirrors – Students work in pairs to mirror each other’s actions. With their hands held against each other they mimic actions and physicality, and create a reflection of one another. 
Playground – Working in groups of 4, students follow each other through an imagined playground. They consider the different pieces of equipment including monkey bars, swings and climbing frames, and use exaggerated mime to portray each aspect of the playground. 
‘Whoosh’ activity of fairytale Cinderella:
The teacher leads students through a ‘Whoosh’ activity. The narrative of Cinderella is broken into 5 different parts and the teacher performs the role of narrator and communicates the story. Students stand in a circle and enter the centre at various stages of the story to mime the action within the narrative. Refer to the ‘Whoosh’ resource (and see ‘Appendix’).
Exploration of mime and tableaux: 
Students use the narrative of Cinderella to create a short 1–2-minute performance. As in the ‘Whoosh’ activity, students break down the story into 5 parts. Each part of the story should be told through the role of narrator and with the action and setting communicated through tableaux and mime.
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Explicit explanation and modelling: Demonstrate and model what students need to learn.
Scaffold practice: Identify, provide and fade supports; use a range of scaffolds to guide, monitor and extend student practice.
Vary practice: Space and alternate practice.
	
	Whoosh Storytelling Guide:
Whoosh! Bringing Stories Alive through Drama – Drama Resource

Cinderella WHOOSH Narrative (see ‘Appendix’)

	5
	1
	Learning intention:
To present work that reflects an emerging understanding of narrative and apply the elements of drama.  
Success criteria:
I can create a plan for presenting a short performance.
	Instructions for formative assessment:
Students recreate an adapted fairytale from the book Roald Dahl’s Revolting Rhymes by Roald Dahl. See ‘Resources’.
Students plan, rehearse and present a 3-minute performance that portrays their emerging understanding of elements of drama including narrative structures, character and relationships, narration, tableaux, mime and setting to communicate the narrative.
Planning and brainstorming:
Students use a selected Roald Dahl’s Revolting Rhymes story a brainstorm the different features of the text. This may include:
characters – stock characters
settings – tableaux and mime
moral. 
	VTLM 2.0 practice strategies:
Monitor progress: Use formative assessment and feedback; use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Formative assessment:
Roald Dahl
See ‘Assessment and learning sequence details’.
	[bookmark: _Hlk206077666][bookmark: _Hlk184388018]BBC, Magic Light Pictures (2016) Roald Dahl, Roald Dahl’s Revolting Rhymes
Or
[bookmark: _Hlk206077238]Dahl, R (1982) Roald Dahl’s Revolting Rhymes, Puffin Books, London


	5
	2
	Learning intention:
To present work that reflects an emerging understanding of narrative and apply the elements of drama. 
Success criteria:
I can rehearse a planned short performance with a focus, to refine my work. 
	Warm-up activities to promote collaboration:
Students will participate in teacher-led warm-up activities that encourage group collaboration and focus. These may include:
Human knot – In a circle, students take the hand of 2 different peers. With a focus on communication and collaboration, the group must detangle themselves. 
Yes, let’s! – With a focus on improvisation, students one at a time select an activity the group must perform, e.g. ‘Let’s climb a rope!’ In unison and with enthusiasm the group unanimously declares, ‘Yes, let’s!’ and mimes the suggested action.
Improvisation:
Following last lesson’s brainstorming process, students use improvisation activities to explore the narrative. These activities may include:
Hot-seating – Students explore their character’s motivations and objectives within the narrative. Peers ask questions of the actor, and they respond in role, improvising their answers to prescribed questions.
Role-play – The student performing the role of narrator reads various passages of action within the story. Other group members improvise, through mime and tableaux, the narrative being expressed.
Rehearsal:
Students engage in structured rehearsal time. Students should maintain focus and work cooperatively, ensuring they address each aspect of the task they commenced in the previous lesson.
To promote positive rehearsals, activities could include:
Rehearsal roles – Students are each allocated a role to support a productive rehearsal. These roles include, but are not limited to, time keeper, note taker and feedback provider. 
Timed intervals – The teacher provides students 10-minute periods of rehearsal, then stops the group to request a check-in. Students are asked to use their hands to indicate their level of productivity: 5 – Fully engaged and working well, to 1 – Require teacher support and guidance. 
	VTLM 2.0 practice strategies:
Focus the learning: Activate prior knowledge and stimulate connections.
Monitor progress: Use formative assessment and feedback.
Vary practice: Use a variety of tasks and question types; space and alternate practice.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.

	Formative assessment:
Roald Dahl
See ‘Assessment and learning sequence details’.
	

	6
	1
	Learning intention:
To present work, reflect on an emerging understanding of narrative and apply the elements of drama. 
Success criteria:
I can reflect on my performance and identify goals for improvement.  
	Performance:
Students present their work to the class. To prepare for the summative assessment task, students are encouraged to wear stage blacks and one item of clothing or prop to signify their character. 
The teacher guides students through audience and performance etiquette with a focus on minimising talking, and clapping at the conclusion of a performance.
Self-evaluation:
Following the presentation of all performances, students write a reflection of their work and consider the challenges and areas for improvement within the task. The teacher may provide questions including:
What were the strengths of your individual and group’s performance?
Describe the challenges of working on the task. What strategies did you use to overcome these difficulties?
If you were to complete this task again, how would you approach it differently?
	VTLM 2.0 practice strategies:
Monitor progress: Use formative assessment and feedback.
Revisit and review: Identify review purpose and requirements.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Formative assessment: 
Roald Dahl
See ‘Assessment and learning sequence details’.
	

	6
	2
	Learning intention:
To work collaboratively to generate ideas through playmaking processes.
Success criteria:
I can brainstorm to generate ideas for performance.
	Introduce summative assessment task:
The teacher introduces the assessment task, and students annotate the task sheet and highlight key assessable learning areas.
Students work in groups of 4 and prepare performance of a selected fairytale. Students draw on prior knowledge and brainstorm well-known fairytales. 
Brainstorming:
Students engage in brainstorming to explore the selected fairytale. The mind maps may include: 
narrative structure – beginning, middle and end
conflicts and climax/es of the story 
morals and messages of the story
a list of different characters, including narrator, in the story
a list of ways mime and tableaux could be applied to convey narrative and setting.
	VTLM 2.0 practice strategies:
Monitor progress: Use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Summative assessment:
Reimagined tales
See ‘Assessment and learning sequence details’.
	

	7
	1
	Learning intention: 
To reflect on rehearsal processes and practices and identify the requirements of the improvisation process.
Success criteria:
I can use improvisation to practically explore ideas generated through the brainstorming process. 
	Improvisation:
Using generated ideas from the previous lesson’s brainstorm, students complete various improvisation activities. Students use play-building strategy to explore creative possibilities and consolidate ideas prior to script. 
Improvisation activities may include:
hot-seating
role-play
scenario-based improvisation. 
	VTLM 2.0 practice strategies:
Monitor progress: Use responsive teaching for all.
Apply learning and build mastery: Enable knowledge application and mastery.
	Summative assessment:
Reimagined tales
See ‘Assessment and learning sequence details’.
	

	7
	2
	Learning intention:
To reflect on rehearsal processes and practices and identify the requirements of the rehearsal process.
Success criteria:
I can use the rehearsal process to refine my work. 
I can reflect to identify areas for further refinement. 
	Rehearsal:
Students make considered decisions when structuring their performance. The ensemble group will explore the use of elements of drama to communicate meaning. Students may choose to include:
context/setting – use of tableaux or mime
space – use of tableaux 
character and relationship – use of narrator and stock characters.
Plenary reflection:
The teacher will prompt students to reflect on their developing work and to share with a peer. Questions to evoke reflection may include: 
What parts of the task have you not yet included in your performance?
How can we focus our rehearsal to improve the theatrical aspect of our storytelling?
	VTLM 2.0 practice strategies:
Revisit and review: Identify review purpose and requirements.
Apply learning and build mastery: Guide and support students as they apply their learning with greater independence.
	Summative assessment:
Reimagined tales
See ‘Assessment and learning sequence details’.
	

	8
	1
	Learning intention:
To collect, discuss and evaluate audience feedback to enhance performance.
Success criteria:
I can perform my ‘Reimagined tales’ performance to my peers and teacher.
	Sustainable sourcing of props and costumes:
In preparing for the final performance, students consider the sourcing of props and costumes to support their presentation. 
The teacher encourages students to consider the crucial props and costumes needed to enhance their work, and to use sustainable practices to source them. To encourage students to work with a sustainable focus, students may write a refined list of items and costumes they require for their performance. 
Working collaboratively to sustainably source pre-existing items, students present their list to the class and seek to borrow items from other students and the school costume cupboard.
Refinement: 
Students present their work to the class for teacher and peer feedback. Following the informal presentation of each group, students are encouraged to provide notes to support the refinement process. Questions to evoke class discussion may include:
What ways do we see character performed through the actor’s use of voice and facial expressions?
How has the group used elements of drama, including space, context and setting, to communicate the locations within the story?
In what ways has the story built to a climax and how has this been shown theatrically?
Plenary reflection:
The teacher prompts students to reflect on the feedback provided and to create clear goals and actions for how to improve their performance. Individual written reflection questions may include:
What were the strengths of my own and my group’s performance?
What areas of focus and improvement were identified by the class?
How can I improve these areas of focus and with what strategies?
	VTLM 2.0 practice strategies:
Focus the learning: Use learning objectives and success criteria.
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.

	Summative assessment:
Reimagined tales
See ‘Assessment and learning sequence details’.
	

	8
	2
	Learning intention:
To reflect on the creative process of developing and performing work.
Success criteria:
I can reflect on my learning and identify opportunities for further growth.
	Performance:
Students perform to their peers in stage black or a costume item that supports their stock character. 
The teacher guides students through audience and performance etiquette with a focus on minimising talking, and clapping at the conclusion of a performance.
The performances are filmed for teacher assessment and moderation.

	VTLM 2.0 practice strategies:
Apply learning and build mastery: Enable knowledge application and mastery; guide and support students as they apply their learning with greater independence.
	Summative assessment:
Reimagined tales – Performance
See ‘Assessment and learning sequence details’.
	



Unit reflection
	[bookmark: _Hlk183526437]The Fairytales retold unit provides opportunities for student learning and progress to be monitored and assessed through formative and summative tasks. Students are encouraged to use self-reflection to evaluate their progress and mastery of skills and knowledge. The teaching and learning unit addresses a comprehensive range of achievement standard extracts and appropriate content descriptions. The duration of the unit and sequence of learning seeks to scaffold skills through gradual exposure to key skills and knowledge assessed within the formative and summative task. The cohort of learners has been taken into consideration, including differing needs and appropriateness of content. Popular culture and well-known examples have been incorporated into the unit to assist with responsive teaching and are used as one of many support strategies to ensure all student learners are able to engage with the unit. Opportunity for moderation has been built into the unit and ensures consistency across assessment tasks. This strategy will also prove to be beneficial in evaluating the success of the unit and further opportunities for refinement.
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Appendix – Cinderella WHOOSH narrative
Once upon a time, there was a girl called Cinderella and she lived with her 2 stepsisters and her stepmother. They lived in a beautiful home, which Cinderella swept and cleaned every day. *WHOOSH* 
One ordinary day, as Cinderella swept the floor, an invitation to the upcoming Prince’s Ball was delivered. Her stepsisters squealed with excitement and began to prepare for the ball. They said to Cinderella, ‘You surely can’t come, you don’t have a ballgown to wear!’ Without any dresses appropriate to attend, Cinderella retreated to the garden in tears. *WHOOSH* 
Cinderella cried and wished she was able to attend the ball. Suddenly, with a flash of light and a sprinkle of glitter, Cinderella’s fairy godmother appeared before her. In disbelief, Cinderella said, ‘Who are you?’ The woman replied, ‘I am your fairy godmother, and you must go to the ball!’ With a magical swish of her wand, she transformed Cinderella’s dress into a ballgown, and a horse and carriage appeared before the pair. Her fairy godmother said, ‘Go, my darling! But remember to be home before the final strike of midnight.’ *WHOOSH* 
Dressed in her sparkling ballgown, Cinderella appeared at the ball. The Prince asked Cinderella ‘May I please have this dance?’, to which Cinderella replied ‘Of course!’ The 2 danced throughout the evening, when suddenly she heard the clock strike midnight. Cinderella raced towards her carriage. In haste, she left behind her glass slipper. *WHOOSH* 
The Prince was heartbroken that he was unable to find the woman who had won his heart, and began his search for the shoe’s owner. He went from home to home searching for her, but to no avail. Finally, he reached the house of Cinderella. Her stepsisters eagerly tried to fit their large feet into the shoe but were unsuccessful. Then Cinderella tried on the shoe and it was a perfect fit. The Prince said, ‘I have found you!’ They embraced and lived happily ever after. *WHOOSH*
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