Health and Physical Education Levels 9 and 10 curriculum area map – example 	
Health and Physical Education Levels 9 and 10 curriculum area map – example
Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.
Note: This example curriculum area map shows one way that a teacher or school could plan to implement the Health Education and Physical Education strands. The key lists the Health and Physical Education focus areas and their abbreviations. The relevant focus areas for teaching and learning units are indicated in the tables below.


	Key: Victorian Curriculum F–10 Version 2.0 focus areas

	Health (H)
	Physical Education (PE)

	Alcohol and other drugs (AD)
Food and nutrition (FN)
Health benefits of physical activity (HBPA)
Mental health and wellbeing (MH)
Relationships and sexuality (RS)
Safety (S)
	Active play and minor games (AP)
Challenge and adventure activities (CA)
Fundamental movement skills (FMS)
Games and sports (GS)
Lifelong physical activities (LLPA)
Rhythmic and expressive movement activities (RE)



	[bookmark: _Hlk192075191]Achievement standard (AS), with numbered sentences – Health Education (H)
	Y/N

	By the end of Level 10, students propose and evaluate personal strategies to manage their identities and responses to change and transitions. 
	ü
	They evaluate how attitudes and beliefs about equality, respect, diversity and inclusion influence the nature and quality of relationships.
	ü
	They evaluate personal strategies to manage emotional responses to different situations and reflect on the impact of their ability to manage these responses on health and wellbeing. 
	ü
	Students propose and evaluate strategies to manage online and offline situations where their own or others’ health, safety, relationships or wellbeing may be negatively impacted.
	ü
	They synthesise health information from credible sources to propose and justify strategies that can enhance their own, others’ and the community’s health, safety, relationships and wellbeing.
	ü
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	[bookmark: _Hlk179967097]
	Strand
	Personal, Social and Community Health – Health Education (H)

	
	Sub-strand
	Identities and change
	Interacting with others

	
	Content description (CD)
	evaluate factors that shape identities and evaluate how individuals influence the identities of others
VC2HP10P01
	refine, evaluate and adapt strategies for managing changes and transitions
VC2HP10P02
	investigate how gender equality and challenging assumptions about gender can prevent violence and abuse in relationships
VC2HP10P03
	evaluate the influence of respect, empathy, power and coercion on establishing and maintaining respectful relationships
VC2HP10P04
	propose strategies and actions individuals and groups can implement to challenge biases, stereotypes, prejudices and discrimination, and promote inclusion in their communities
VC2HP10P05
	evaluate emotional responses in different situations to refine strategies for managing emotions to positively impact health and wellbeing
VC2HP10P06
	examine how strategies, such as communicating choices, seeking, giving and denying consent, and expressing opinions and needs can support the development of respectful relationships, including sexual relationships
VC2HP10P07

	[bookmark: _Hlk191893936]Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 9.1 Who am I? I am me!
Reflecting on personal identity and managing societal pressures (MH, RS)
	Semester 1
Year 9
	ü	1
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 9.2 Thriving through stress and change
Practising techniques for coping with changes and challenges (LLPA, MH)
	Semester 1
Year 9
	☐	
	ü	1
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 9.3 From conflict to calm: managing emotions
Exploring ways to resolve disagreements and regulate emotions (MH, RS)
	Semester 1
Year 9
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	
	ü
	3
	ü
	4

	(H) 9.4 Daily boost: positive mental health habits
Developing daily routines that promote mental wellbeing (MH)
	Semester 1
Year 9
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	3
	☐	

	(H) 9.6 Role models unfiltered: the real influencers
Examining media portrayals and promoting self-confidence (FN, MH)
	Semester 2
Year 9
	☐
	
	☐
	
	ü
	2
	☐
	
	☐
	
	☐
	
	☐
	

	(H) 9.7 Breaking barriers: gender norms and equality
Exploring gender roles and fostering inclusive behaviours (RS, S)
	Semester 2
Year 9
	☐
	
	☐
	
	ü
	2
	☐
	
	ü
	2
	☐
	
	☐
	

	(H) 10.1 My story: growth, transitions and dreams
Exploring future aspirations and managing changes (MH, RS)
	Semester 1
Year 10
	ü	1
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	

	(H) 10.2 Bouncing back: life’s challenges made manageable
Developing strategies for overcoming obstacles (MH)
	Semester 1
Year 10
	☐
	
	ü	1
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	

	(H) 10.3 Peace of mind: conflict and emotion management
Practising skills for managing conflicts and emotions (MH, RS)
	Semester 1
Year 10
	☐
	
	☐
	
	☐
	
	ü
	2
	☐
	
	ü
	3
	☐
	

	(H) 10.4 My digital world: safety and consent
Learning about digital safety and the importance of consent (RS, S)
	Semester 1
Year 10
	☐
	
	☐
	
	☐
	
	☐
	
	ü 
	4
	☐
	
	ü
	4, 5

	(H) 10.5 Mental health my way
Creating personalised plans to maintain mental health (MH)
	Semester 1
Year 10
	ü
	1
	☐
	
	☐
	
	☐
	
	☐
	
	ü	3
	☐
	

	(H) 10.6 Media mindset: building self-awareness
Analysing media influence and fostering positive self-image (MH, RS)
	Semester 2
Year 10
	ü
	1, 5
	☐
	
	ü
	2
	☐
	
	☐
	
	☐
	
	☐
	

	(H) 10.7 Respect in action: power, gender and equality
Discussing equality and respectful interactions (RS, S)
	Semester 2
Year 10
	☐
	
	☐
	
	ü
	2, 5
	☐
	
	ü
	2
	☐
	
	ü
	4, 5

	Comments, notes, actions
	





	
	Strand
	Personal, Social and Community Health – Health Education (H) (continued)

	
	Sub-strand
	Contributing to healthy communities

	
	Content description (CD)
	plan, rehearse and evaluate strategies (including first aid and CPR) for managing situations where their own or others’ health, safety or wellbeing may be negatively impacted at home, school and in the community
VC2HP10P08
	critique health information, services and media messaging about relationships, lifestyle choices, health decisions and behaviours to evaluate their influence on their own, others’ and community’s attitudes and actions
VC2HP10P09
	plan, justify and critique strategies to enhance their own, others’ and community’s health, safety, relationships and wellbeing
VC2HP10P10

	[bookmark: _Hlk191894032]Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 9.4 Daily boost: positive mental health habits
Developing daily routines that promote mental wellbeing (MH)
	Semester 1
Year 9
	☐
	
	☐
	
	ü
	5

	(H) 9.5 Moving for your mind and body
Planning and participating in fitness activities to boost overall health (HBPA, LLPA, MH)
	Semester 1
Year 9
	☐
	
	☐
	
	ü
	5

	(H) 9.6 Role models unfiltered: the real influencers
Examining media portrayals and promoting self-confidence (FN, MH)
	Semester 2
Year 9
	☐
	
	ü
	5
	☐
	

	(H) 9.7 Breaking barriers: gender norms and equality
Exploring gender roles and fostering inclusive behaviours (RS, S)
	Semester 2
Year 9
	ü
	4
	ü
	5
	☐
	

	(H) 9.8 Alcohol, other drugs and decision-making
Analysing scenarios to practise making informed choices (AD, MH, S)
	Semester 2
Year 9
	ü
	4
	ü
	5
	ü
	5

	(H) 9.9 Nutrition in action: balancing the plate
Analysing food models to inform balanced food choices (FN)
	Semester 2
Year 9
	☐
	
	ü
	5
	ü
	5

	(H) 9.10 Alcohol and other drug awareness 
Creating awareness projects on alcohol and other drugs (AD, MH, RS, S)
	Semester 2
Year 9
	☐
	
	ü
	5
	ü
	5

	(H) 10.5 Mental health my way
Creating personalised plans to maintain mental health (MH)
	Semester 1
Year 10
	☐
	
	☐
	
	ü
	5

	(H) 10.8 Substance smart: alcohol, other drugs and protective behaviours
Learning about harm-reduction strategies in substance use (AD, MH, S)
	Semester 2
Year 10
	ü
	4
	☐
	
	ü
	5

	(H) 10.9 Fuel for life: nutrition essentials
Critiquing health information to inform food choices for lifelong health (FN, HBPA, LLPA)
	Semester 2
Year 10
	ü
	4
	ü
	5
	ü
	5

	(H) 10.10 Health advocates in action
Developing cross-focus projects addressing health topics 
(CROSS-FOCUS)
	Semester 2
Year 10
	ü
	4
	ü
	5
	ü
	5

	Comments, notes, actions
	




	Achievement standard (AS), with numbered sentences – Physical Education (PE)
	Y/N

	1. Students evaluate and refine their own and others’ movement skills and performances, and apply movement concepts in challenging or unfamiliar situations. 
	ü
	2. They adapt and transfer movement skills and strategies to unfamiliar situations and evaluate the effectiveness to achieve successful outcomes. 
	ü
	3. They apply criteria to evaluate and refine their own and others’ movement performances. 
	ü
	4. Students critique the effectiveness of strategies designed to enhance health, fitness and wellbeing.
	ü
	5. They propose and evaluate community-based physical activity interventions designed to improve the health and wellbeing of themselves and others. 
	ü
	6. Students apply and evaluate leadership approaches, collaboration strategies and ethical behaviours across a range of movement contexts.
	ü
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	Strand
	Movement and Physical Activity – Physical Education (PE)

	
	Sub-strand
	Moving our bodies

	
	Content description (CD)
	analyse, apply and adapt their own and others’ movement skills in a range of challenging movement situations to enhance performance in indoor, outdoor and aquatic settings
VC2HP10M01
	create and refine movement strategies to achieve successful outcomes across a range of challenging movement situations
VC2HP10M02
	apply movement concepts in new or challenging movement situations and analyse the impact they have on movement outcomes
VC2HP10M03
	evaluate their own and others’ movement compositions and provide and apply feedback to enhance performance, including the impact of the movement elements of time, effort, space, people and objects
VC2HP10M04

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 9.2 Adapting skills to different target game environments
Modifying techniques for precision in games like archery and bowling (AP, FMS, GS)
	Semester 1
Year 9
	☐	
	ü	7
	☐	
	ü
	8

	(PE) 9.3 Adapting skills to different territory game environments
Adjusting strategies for games like soccer and rugby (AP, FMS, GS)
	Semester 1
Year 9
	ü
	6
	ü	7
	☐	
	ü
	8

	(PE) 9.4 Refining movement and creative expression
Using dance or creative routines to communicate emotions (LLPA, RE) 
	Semester 1
Year 9
	☐	
	☐	
	ü	8
	ü
	8

	(PE) 9.7 Adapting skills to different net/wall game environments 
Refining techniques for games like tennis and badminton (AP, FMS, GS)
	Semester 2
Year 9
	ü
	6
	ü	7
	☐	
	ü
	8

	(PE) 9.8 Adapting skills to different striking and fielding game environments
Customising batting and fielding strategies in games like cricket and baseball (AP, FMS, GS)
	Semester 2
Year 9
	ü
	6
	ü	7
	☐	
	ü
	8

	
	
	
	
	
	
	
	
	
	

	(PE) 9.10 Advanced aquatic skills and rescue techniques
Practising advanced swimming strokes and lifesaving skills (CA, LLPA, S)
	Semester 2
Year 9
	ü	6
	☐	
	☐	
	☐	

	(PE) 10.2 Game analysis and reflection in target games
Evaluating strategies and performance in games like darts and bocce (AP, FMS, GS)
	Semester 1
Year 10
	ü
	6
	ü	7
	ü
	7
	ü	8

	(PE) 10.3 Game analysis and reflection in territory games
Reviewing tactics and team dynamics in games like football and netball (AP, FMS, GS)
	Semester 1
Year 10
	ü
	6
	ü	7
	ü	7
	ü
	8

	(PE) 10.4 Innovating movement performance
Creating and refining movement routines for unique challenges (LLPA, RE)
	Semester 1
Year 10
	☐	
	ü	8
	ü	8
	☐	

	(PE) 10.7 Game analysis and reflection in net/wall games
Analysing tactics in games like volleyball and tennis (AP, FMS, GS)
	Semester 2
Year 10
	ü
	6
	ü	7
	ü
	7
	ü	8

	(PE) 10.8 Game analysis and reflection in striking and fielding games
Reviewing batting and fielding techniques in games like baseball (AP, FMS, GS)
	Semester 2
Year 10
	ü
	6
	ü	7
	ü
	7
	ü	8

	(PE) 10.10 Aquatic fitness and lifesaving
Practising advanced swimming skills and lifesaving techniques (CA, LLPA, S)
	Semester 2
Year 10
	ü	6
	☐	
	☐	
	☐	

	Comments, notes, actions
	






	
	Strand
	Movement and Physical Activity – Physical Education (PE)

	
	Sub-strand
	Making active choices
	Learning through movement

	
	Content description (CD)
	participate in and evaluate physical activities designed to enhance health, fitness and wellbeing
VC2HP10M05
	participate in physical activities that promote health, safety and social outcomes in outdoor environments and aquatic settings to design and evaluate participation strategies for themselves and others
VC2HP10M06
	design, implement and evaluate personalised plans for improving or maintaining their own or others’ physical activity levels to achieve health-related fitness, health and wellbeing outcomes 
VC2HP10M07
	transfer and adapt skills and strategies from previous experiences to create successful outcomes in unfamiliar movement situations
VC2HP10M08
	demonstrate fair play and reflect on how ethical behaviour can influence physical activity outcomes for individuals and groups
VC2HP10M09
	devise, implement and refine strategies for decision-making when working in groups or teams that demonstrate leadership and collaboration skills
VC2HP10M10

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 9.1 Exploring the links between movement and wellbeing
Participating in physical activities to discuss links with mental health (LLPA, MH)
	Semester 1
Year 9
	ü	9
	☐
	
	☐
	
	☐
	
	☐	
	ü	11

	(PE) 9.5 Planning and executing outdoor expeditions
Planning and undertaking activities like hiking and camping (CA, LLPA)
	Semester 1
Year 9
	☐	
	ü	10
	☐	
	ü
	11
	☐	
	ü	11

	(PE) 9.6 Designing and participating in fitness-related activities or programs
Creating tailored physical activity plans and tracking progress towards health, wellbeing and fitness goals (HBPA, LLPA)
	Semester 2
Year 9
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 9.9 Promoting fair play and inclusivity in community sports
Organising inclusive sports events with a focus on fair play (GS, LLPA)
	Semester 2
Year 9
	☐	
	☐	
	☐	
	☐	
	ü	11
	☐	

	(PE) 10.1 Promoting physical activity through leadership and mentoring
Organising and leading group activities to inspire peers (LLPA, RS)
	Semester 1
Year 10
	ü	9
	☐	
	☐	
	☐	
	☐	
	ü	11

	(PE) 10.5 Promoting outdoor recreation in my community
Planning community events like hikes and outdoor fitness sessions (CA, LLPA)
	Semester 1
Year 10
	☐	
	ü	10
	☐	
	ü
	11
	☐	
	ü
	11

	(PE) 10.6 Promoting lifelong physical activity
Exploring fitness habits and their benefits for lifelong health (HBPA, LLPA)
	Semester 2
Year 10
	☐	
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 10.9 Game design for fair play and social impact
Developing games that focus on inclusion and social outcomes (GS, RS)
	Semester 2
Year 10
	☐	
	☐	
	☐	
	☐	
	ü	11
	☐	

	(PE) 10.10 Aquatic fitness and lifesaving
Practising advanced swimming skills and lifesaving techniques (CA, LLPA, S)
	Semester 2
Year 10
	☐	
	☐	
	ü	9
	☐	
	☐	
	☐	

	Comments, notes, actions
	




Assessment
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	(H) 9.1 Who am I? I am me!
Reflecting on personal identity and managing societal pressures (MH, RS)
	Personal identity reflection
Type: Formative written reflection where students explore how societal expectations, relationships and culture influence their identity. The task supports development of self-awareness and encourages students to challenge stereotypes while reflecting on their sense of self.
	1

	(PE) 9.1 Exploring the links between movement and wellbeing
Participating in physical activities to discuss links with mental health (LLPA, MH)
	Reflective journal on the benefits of movement for wellbeing
Type: Formative written reflection where students maintain a journal over several weeks to record their movement activities, reflecting on how each activity contributes to their physical and mental wellbeing. The journal encourages self-awareness and promotes connections between movement and health benefits.
	9, 11

	(H) 9.2 Thriving through stress and change
Practising techniques for coping with changes and challenges (LLPA, MH)
	Stress management toolkit
Type: Summative portfolio task where students analyse personal stressors and build a toolkit of effective coping strategies. They record and reflect on techniques such as mindfulness, journalling, physical activity and positive self-talk, and explain how these contribute to their wellbeing. Students also evaluate which strategies are most effective for different life transitions.
	1

	(PE) 9.2 Adapting skills to different target game environments
Modifying techniques for precision in games like archery and bowling (AP, FMS, GS)
	Peer feedback on target game performance
Type: Formative peer assessment using a checklist where students observe and provide constructive feedback on each other’s skills and adaptations in target games. This task builds observation skills and supports the development of teamwork and feedback abilities.
	7, 8

	(H) 9.3 From conflict to calm: managing emotions
Exploring ways to resolve disagreements and regulate emotions (MH, RS)
	Conflict resolution scenarios
Type: Formative task in which students respond to common social conflict scenarios (e.g. with peers, family and in online settings). They apply emotional regulation techniques, identify triggers and propose conflict resolution strategies. The task includes peer discussion and personal reflection on the consequences of different emotional responses.
	3, 4

	(PE) 9.3 Adapting skills to different territory game environments
Adjusting strategies for games like soccer and rugby (AP, FMS, GS)
	Territory game strategy plan
Type: Summative written task in which students design a strategic plan tailored to specific territory game situations. They are required to analyse game scenarios and apply their understanding of space, time and teamwork to improve movement outcomes.
	6, 7, 8




	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	(H) 9.4 Daily boost: positive mental health habits
Developing daily routines that promote mental wellbeing (MH)
	Positive habits journal
Type: Formative reflective journal task where students trial and record positive habits such as gratitude, exercise, screen time limits and mindfulness. Over several weeks, students document how these habits impact their mood, energy and overall wellbeing, using reflection prompts to evaluate their effectiveness.
	3, 5

	(PE) 9.4 Refining movement and creative expression
Using dance or creative routines to communicate emotions (LLPA, RE)
	Group performance and feedback
Type: Summative group performance task where students collaborate to choreograph a movement sequence that demonstrates creative expression and skill refinement. The performance is followed by peer and teacher feedback, allowing students to reflect on their expressive skills.
	8

	(H) 9.5 Moving for your mind and body
Planning and participating in fitness activities to boost overall health (HBPA, LLPA, MH)
	Wellbeing and fitness plan
Type: Summative project task where students develop a short-term physical activity and wellbeing plan tailored to their individual needs. The plan incorporates mental health strategies (e.g. sleep, stress reduction), nutrition and movement. Students reflect on their progress and justify their choices using health knowledge.
	5

	(PE) 9.5 Planning and executing outdoor expeditions
Planning and undertaking activities like hiking and camping (CA, LLPA)
	Expedition plan and execution report
Type: Summative project task that involves planning and executing an outdoor expedition. Students detail the safety, teamwork and logistics involved, followed by a report reflecting on the experience, group dynamics and practical skills demonstrated.
	10, 11

	(H) 9.6 Role models unfiltered: the real influencers
Examining media portrayals and promoting self-confidence (FN, MH)
	Media influence analysis
Type: Summative analytical task where students critique media portrayals of influencers, identity and body image. They explore how these portrayals affect self-esteem and propose strategies to promote confidence and positive self-image.
	2, 5

	(PE) 9.6 Designing and participating in fitness-related activities or programs
Creating tailored physical activity plans and tracking progress towards health, wellbeing and fitness goals (HBPA, LLPA)
	Fitness program design and self-assessment
Type: Summative project where students create a personalised fitness program and assess its effectiveness based on specific goals. Students participate in their program, evaluate their progress and receive peer feedback on their plan’s structure and impact.
	9, 10

	(H) 9.7 Breaking barriers: gender norms and equality
Exploring gender roles and fostering inclusive behaviours (RS, S)
	Challenging gender stereotypes presentation
Type: Summative group presentation where students explore how gender roles and stereotypes are reinforced through media, sport or school life. They propose actions to promote inclusion and challenge these norms in their community.
	2, 4, 5

	(PE) 9.7 Adapting skills to different net/wall game environments 
Refining techniques for games like tennis and badminton (AP, FMS, GS)
	Skills adaptation journal
Type: Formative reflection journal where students document and reflect on their adaptation of skills within net/wall games. This ongoing journal helps them track their progression and problem-solving approaches to skill challenges within these game contexts.
	6, 7, 8

	(H) 9.8 Alcohol, other drugs and decision-making
Analysing scenarios to practise making informed choices (AD, MH, S)
	Informed choices role-play
Type: Formative role-play and reflection task where students respond to real-life decision-making scenarios involving alcohol or drugs. They apply refusal and communication strategies, reflect on peer influence and evaluate healthy decision-making processes.
	4, 5

	(PE) 9.8 Adapting skills to different striking and fielding game environments 
Customising batting and fielding strategies in games like cricket and baseball (AP, FMS, GS)
	Peer assessment of striking and fielding techniques
Type: Formative peer feedback to evaluate each other’s techniques in striking and fielding games. This task encourages peer learning and builds students’ ability to critically observe and discuss skill execution.
	6, 7, 8

	(H) 9.9 Nutrition in action: balancing the plate
Analysing food models to inform balanced food choices (FN)
	Balanced plate analysis
Type: Summative task where students apply the Australian Guide to Healthy Eating to assess a fictional example to reflect on balance, nutrition and make evidence-based suggestions for improvement.
	5

	(PE) 9.9 Promoting fair play and inclusivity in community sports
Organising inclusive sports events with a focus on fair play (GS, LLPA)
	Fair play in sport group presentation
Type: Summative group presentation task where students research and present on fair play and inclusivity in sports. They analyse real-world examples and propose strategies to encourage fair play in community settings, developing public speaking and research skills.
	11

	(H) 9.10 Alcohol and other drug awareness
Creating awareness projects on alcohol and other drugs (AD, MH, RS, S)
	Awareness campaign project
Type: Summative group project where students create a health campaign (e.g. poster, podcast, video) to promote awareness and prevention of substance misuse among peers. Students evaluate the campaign’s effectiveness and reflect on communication strategies.
	5

	(PE) 9.10 Advanced aquatic skills and rescue techniques 
Practising advanced swimming strokes and lifesaving skills (CA, LLPA, S)
	Water rescue skills test
Type: Summative practical assessment focusing on the application of advanced aquatic skills and rescue techniques. Students demonstrate lifesaving skills in a controlled environment, showcasing their competency in water safety and emergency responses.
	6

	(H) 10.1 My story: growth, transitions and dreams
Exploring future aspirations and managing changes (MH, RS)
	Personal growth reflection and action plan
Type: Summative written task where students reflect on their personal journey, set future goals, and develop an action plan to manage transitions and build resilience in the face of change.
	1

	(PE) 10.1 Promoting physical activity through leadership and mentoring
Organising and leading group activities to inspire peers (LLPA, RS)
	Leadership and mentoring reflection journal
Type: Formative reflection journal where students document their experiences in mentoring peers through physical activities. They reflect on leadership challenges, skill development and group dynamics, building self-awareness and leadership skills.
	9, 11

	(H) 10.2 Bouncing back: life’s challenges made manageable
Developing strategies for overcoming obstacles (MH)
	Resilience strategy portfolio
Type: Summative portfolio where students document challenges they have faced, reflect on their emotional responses and evaluate a range of personal resilience strategies for future use.
	1

	(PE) 10.2 Game analysis and reflection in target games
Evaluating strategies and performance in games like darts and bocce (AP, FMS, GS)
	Game analysis report
Type: Summative written report where students analyse and evaluate their performance in a target game, identifying strengths, weaknesses and improvement strategies. This report emphasises analytical thinking and self-assessment skills.
	6, 7, 8


	(H) 10.3 Peace of mind: conflict and emotion management
Practising skills for managing conflicts and emotions (MH, RS)
	Emotional intelligence role-plays
Type: Formative performance task where students practise managing emotions and resolving conflict through structured role-plays. They evaluate how their emotional regulation affects relationships and wellbeing.
	2, 3

	(PE) 10.3 Game analysis and reflection in territory games
Reviewing tactics and team dynamics in games like football and netball (AP, FMS, GS)
	Game performance feedback and reflection
Type: Formative peer review where students assess and provide feedback on each other’s gameplay strategies and adaptability within territory games. This promotes reflective thinking and supports peer-led improvement.
	6, 7, 8


	(H) 10.4 My digital world: safety and consent
Learning about digital safety and the importance of consent (RS, S)
	Digital safety scenario analysis
Type: Summative written task where students analyse realistic scenarios involving online safety, consent and respectful interactions. They apply legal knowledge, propose safe strategies and evaluate consequences.
	4, 5

	(PE) 10.4 Innovating movement performance
Creating and refining movement routines for unique challenges (LLPA, RE)
	Creative movement project and evaluation
Type: Summative performance and evaluation where students design and perform a complex movement sequence. Following the performance, they evaluate their creative process and outcome, enhancing their ability to innovate in movement.
	8

	(H) 10.5 Mental health my way
Creating personalised plans to maintain mental health (MH)
	Mental health action plan
Type: Summative task where students create a personalised mental health plan including self-care, support networks and proactive strategies. Students justify their choices using health research and reflect on how their plan enhances wellbeing.
	1, 3, 5 

	(PE) 10.5 Promoting outdoor recreation in my community
Planning community events like hikes and outdoor fitness sessions (CA, LLPA)
	Outdoor recreation proposal
Type: Summative project where students develop a proposal for an outdoor recreation initiative to promote physical activity within their community. They research potential activities, audience needs and safety measures, culminating in a written proposal and presentation.
	10, 11

	(H) 10.6 Media mindset: building self-awareness
Analysing media influence and fostering positive self-image (MH, RS)
	Media representation critique
Type: Summative analysis where students evaluate how media messages influence identity, body image and self-perception. They reflect on their own values and propose strategies to promote healthy media habits.
	1, 2, 5

	(PE) 10.6 Promoting lifelong physical activity
Exploring fitness habits and their benefits for lifelong health (HBPA, LLPA)
	Lifelong activity plan
Type: Summative project where students create a comprehensive plan for maintaining lifelong physical activity, addressing personal fitness goals, activity preferences and sustainable strategies for health.
	10

	(H) 10.7 Respect in action: power, gender and equality
Discussing equality and respectful interactions (RS, S)
	Respect and power dynamics case study
Type: Summative task where students explore scenarios involving power, respect and consent. They analyse the role of equity and propose respectful communication strategies to support healthy relationships.
	2, 4, 5

	(PE) 10.7 Game analysis and reflection in net/wall games
Analysing tactics in games like volleyball and tennis (AP, FMS, GS)
	Performance review using digital tools
Type: Formative peer review utilising digital tools (e.g. video playback) to assess each other’s gameplay in net/wall games, focusing on strategy and skill application.
	6, 7, 8

	(H) 10.8 Substance smart: alcohol, other drugs and protective behaviours
Learning about harm-reduction strategies in substance use (AD, MH, S)
	Protective strategies poster
Type: Formative health promotion task where students design a poster communicating safe decision-making strategies related to alcohol and other drugs. They use evidence-based messaging and consider the needs of their peers.
	4, 5

	(PE) 10.8 Game analysis and reflection in striking and fielding games
Reviewing batting and fielding techniques in games like baseball (AP, FMS, GS)
	Game analysis report
Type: Summative written report where students analyse strategies and performance in striking and fielding games, developing their ability to evaluate gameplay critically.
	6, 7, 8

	(H) 10.9 Fuel for life: nutrition essentials
Critiquing health information to inform food choices for lifelong health (FN, HBPA, LLPA)
	Healthy lifestyle investigation
Type: Summative written task where students critique health information found in advertising or online. They propose realistic strategies for lifelong nutritious eating.
	4, 5

	(PE) 10.9 Game design for fair play and social impact
Developing games that focus on inclusion and social outcomes (GS, RS)
	Game design proposal for social impact
Type: Summative project task where students create a game that promotes fair play and social inclusivity. They outline rules, objectives and inclusivity strategies, designing an activity that fosters positive community impact.
	11

	10.10 Health advocates in action
Developing cross-focus projects addressing health topics (CROSS-FOCUS)
	Health advocacy project
Type: Summative capstone project where students work in groups to research, plan and deliver a health initiative (e.g. vaping awareness, mental health). They justify their approach and reflect on its community impact.
	4, 5

	(PE) 10.10 Aquatic fitness and lifesaving
Practising advanced swimming skills and lifesaving techniques (CA, LLPA, S)
	Lifesaving skills test
Type: Summative practical assessment where students demonstrate proficiency in lifesaving techniques, reflecting their understanding of aquatic safety and leadership in emergency scenarios.
	6, 9




Analysis of curriculum coverage
	<The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the assessment table:
Has each achievement standard sentence been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being overtaught?
Is anything being missed completely or given insufficient attention?>

Response
This curriculum area map for Levels 9 and 10 Health and Physical Education enacts the Victorian Curriculum F–10 Version 2.0. Each achievement standard sentence is clearly addressed across a range of thoughtfully designed units, with a deliberate focus on ensuring students can demonstrate understanding in both Health and Physical Education contexts. The mapping tables confirm that all relevant content descriptions are covered, with no significant omissions. Each unit explicitly connects to the curriculum, supporting students in progressing towards the full set of achievement standard sentences through developmentally appropriate and engaging learning.
In Health Education, the curriculum area map includes comprehensive learning around identity, emotional regulation, respectful relationships, safety, consent, inclusion and health promotion. Physical Education curriculum mapping addresses movement competence, tactical awareness, fitness planning, performance analysis, ethical participation and leadership. While all content descriptions are represented, the time and depth required to teach each varies. Some content, particularly those focused on movement application and social-emotional skills, naturally demand more instructional time. No content descriptions appear to be missing completely, although opportunities to expand on student-created strategies, leadership roles and consent-related decision-making in varied settings could be increased to provide deeper learning experiences.
Assessment tasks are well aligned with the curriculum and offer a strong balance between formative and summative approaches. Each achievement standard sentence is supported by at least one meaningful assessment opportunity and students are provided with clear ways to show growth in their understanding over time. Reflective tasks, scenario-based activities and collaborative projects allow students to connect learning to real-world situations. While the HPE curriculum is addressed in the curriculum area map, extending the depth of assessment in certain areas such as student leadership and unfamiliar movement contexts would help ensure all students are fully equipped to apply their learning flexibly and independently. Overall, the curriculum area map is well balanced with no evidence of overteaching or significant under-representation of any area.



Next steps
	<The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.>

Response
The Health and Physical Education curriculum mapping enacts all achievement standard sentences ensuring students will be supported in developing the full range of required skills and understandings. As the curriculum area map is reviewed, it is important to check that each standard is not only introduced but revisited and deepened through meaningful learning and assessment opportunities. Areas such as student leadership, consent communication and ethical decision-making are currently present but could be strengthened by building in more opportunities for students to apply their learning in diverse or unfamiliar contexts. This might include structured peer teaching, group initiatives or extended project-based tasks that simulate real-world health and movement challenges.
Content descriptions are currently well distributed, but differences in complexity and instructional time should be considered. Some areas require longer term engagement, such as movement refinement and emotional self-management, while others may be addressed more efficiently through targeted lessons. Continuing to monitor the balance of time spent on each area will help ensure no content is under-represented or taught superficially. Slight adjustments to unit length, sequencing or focus may help ensure that concepts like safety planning, inclusion and health advocacy receive appropriate emphasis without creating overlap or repetition across the curriculum area map.
As units are updated, a continued focus on designing assessment tasks that reflect the intent of both the content descriptions and achievement standard sentences will support consistent and valid evidence of learning. Assessment variety remains important to capture student strengths, with room to expand on scenario-based assessments, self-reflections and collaborative performance tasks. Aligning assessment more closely with complex skills such as problem-solving, leadership and communication will offer students greater opportunity to demonstrate capability in authentic and relevant ways. These enhancements will help the curriculum area map continue to evolve while remaining strongly aligned to curriculum expectations and responsive to student needs.
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