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Health and Physical Education Levels 7 and 8
curriculum area map – example
Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.
Note: This example curriculum area map shows one way that a teacher or school could plan to implement the Health Education and Physical Education strands. The key lists the Health and Physical Education focus areas and their abbreviations. The relevant focus areas for teaching and learning units are indicated in the tables below.


	Key: Victorian Curriculum F–10 Version 2.0 focus areas

	Health (H)
	Physical Education (PE)

	Alcohol and other drugs (AD)
Food and nutrition (FN)
Health benefits of physical activity (HBPA)
Mental health and wellbeing (MH)
Relationships and sexuality (RS)
Safety (S)
	Active play and minor games (AP)
Challenge and adventure activities (CA)
Fundamental movement skills (FMS)
Games and sports (GS)
Lifelong physical activities (LLPA)
Rhythmic and expressive movement activities (RE)



	[bookmark: _Hlk179968710][bookmark: _Hlk192069633]Achievement standard (AS), with numbered sentences – Health Education (H)
	Y/N

	1. By the end of Level 8, students analyse factors that influence identities and responses to change, and describe strategies to support themselves and others in responding to these influences. 
	ü
	2. They analyse how stereotypes, respect, empathy and valuing diversity influence relationships. 
	ü
	3. They analyse factors that influence emotional responses and justify strategies to manage emotions.
	ü
	4. Students analyse the effectiveness of assertive communication strategies, protective behaviours and help-seeking strategies applied online and offline (interacting with others). 
	ü
	5. They analyse health information and messages to propose and design strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
	ü
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	Strand
	Personal, Social and Community Health – Health Education (H)

	
	Sub-strand
	Identities and change
	Interacting with others

	
	Content description (CD)
	analyse and reflect on the influence of values and beliefs on the development of identities
VC2HP8P01
	analyse the impact of changes and transitions, and devise strategies to support themselves and others through these changes
VC2HP8P02
	examine how roles, decision-making, and levels of power, coercion and control within relationships can be influenced by gender stereotypes
VC2HP8P03
	examine the roles of respect, empathy, power and coercion in developing respectful relationships
VC2HP8P04
	investigate strategies that influence how communities value diversity and propose actions they can take to promote inclusion in their communities
VC2HP8P05
	analyse factors that influence emotional responses and devise strategies to self-manage emotions 
VC2HP8P06
	explain and apply skills and strategies to communicate assertively and respectfully when seeking, giving or denying consent across multiple settings (including online and offline)
VC2HP8P07

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 7.1 Navigating changes and transitions
Exploring personal qualities and setting goals during periods of change such as puberty and starting secondary school (MH, RS)
	Semester 1,
Year 7
	ü	1
	ü
	1
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 7.2 Emotions in motion
Reflecting on emotional responses and coping strategies during movement activities (MH, RS)
	Semester 1,
Year 7
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	
	ü	3
	☐
	

	(H) 7.3 Managing social dynamics and resolving conflicts
Enacting role-playing scenarios to practise conflict resolution (MH, RS)
	Semester 1,
Year 7
	☐	
	ü	1
	☐	
	ü	2
	☐	
	☐	
	☐	

	(H) 7.4 Understanding and supporting my mental health
Exploring mental health strategies like mindfulness and physical activity (HBPA, MH) 
	Semester 1,
Year 7
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	3
	☐	

	(H) 7.5 Staying safe in the digital world
Identifying safe online practices and managing digital interactions (S)
	Semester 1,
Year 7
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	4

	(H) 7.6 Respectful relationships and consent
Discussing the importance of consent in respectful relationships (RS, S)
	Semester 2,
Year 7
	☐
	
	ü
	1
	☐
	
	ü
	2
	☐
	
	☐
	
	ü
	4

	(H) 7.7 Media messages and body confidence
Analysing media influence on self-esteem and promoting positive body image (MH, RS)
	Semester 2,
Year 7
	☐
	
	☐
	
	☐
	
	☐
	
	ü
	2
	☐
	
	☐
	

	(H) 8.1 Developing confidence and personal identity during periods of change
Reflecting on personal identity and growth during periods of change (MH, RS)
	Semester 1,
Year 8
	ü	1
	ü
	1
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 8.2 Building emotional strength and resilience
Practising mindfulness and stress-management techniques (MH)
	Semester 1,
Year 8
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	
	ü
	3
	☐
	

	(H) 8.3 Conflict resolution and help-seeking behaviours
Exploring role-playing strategies for resolving conflicts in friendships and seeking support (RS, S)
	Semester 1,
Year 8
	☐
	
	ü
	1
	☐
	
	ü
	2
	☐
	
	☐
	
	ü
	4

	(H) 8.5 Digital wellbeing: the impact of social media
Analysing social media’s impact on wellbeing, and creating healthy online habits (MH, S)
	Semester 1,
Year 8
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	4

	(H) 8.6 Positive body image and self-acceptance 
Discussing body positivity and celebrating diversity (MH, RS)
	Semester 2,
Year 8
	☐
	
	☐
	
	☐
	
	☐
	
	ü
	2
	☐
	
	☐
	

	(H) 8.7 Challenging stereotypes: identity and consent 
Exploring personal values and breaking societal stereotypes (RS, S)
	Semester 2,
Year 8
	☐
	
	ü
	1
	ü
	2
	ü
	2
	☐
	
	☐
	
	ü
	4

	Comments, notes, actions
	




	
	Strand
	Personal, Social and Community Health – Health Education (H) (continued)

	
	Sub-strand
	Contributing to healthy communities

	
	Content description (CD)
	refine protective behaviours and evaluate community resources to seek help for themselves and others (including basic first aid and CPR)
VC2HP8P08
	investigate how media and influential people in the community impact attitudes, beliefs, decisions and behaviours in relation to health, safety, relationships and wellbeing
VC2HP8P09
	plan and implement strategies, using health resources, to enhance their own and others’ health, safety, relationships and wellbeing
VC2HP8P10

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 7.1 Navigating changes and transitions
Exploring personal qualities and setting goals during periods of change such as puberty and starting secondary school (MH, RS)
	Semester 1,
Year 7
	☐
	
	ü
	5
	☐	

	(H) 7.4 Understanding and supporting my mental health
Exploring mental health strategies like mindfulness and physical activity (HBPA, MH)
	Semester 1,
Year 7
	ü
	5
	☐	
	ü	5

	(H) 7.5 Staying safe in the digital world
Identifying safe online practices and managing digital interactions (S)
	Semester 1,
Year 7
	ü
	5
	☐	
	☐	

	(H) 7.7 Media messages and body confidence
Analysing media influence on self-esteem and promoting positive body image (MH, RS)
	Semester 2,
Year 7
	☐
	
	ü
	5
	☐
	

	(H) 7.8 Understanding substance use
Exploring the effects of substances on health and decision-making (AD, MH, S)
	Semester 2,
Year 7
	☐
	
	ü
	5
	☐
	

	(H) 7.9 Eating for life
Investigating the factors that inform food choices (FN)
	Semester 2,
Year 7
	☐	
	☐	
	ü	5

	(H) 7.10 Health and wellbeing project: developing positive water safety and physical activity behaviours
Developing water safety skills and physical activity plans (HBPA, LLPA, S)
	Semester 2,
Year 7
	ü	4
	☐	
	ü	5

	(H) 8.4 Mental health benefits of physical activity
Engaging in team games to explore links between movement and mental health (HBPA, LLPA, MH)
	Semester 1,
Year 8
	☐
	
	☐
	
	ü
	5

	(H) 8.5 Digital wellbeing: the impact of social media
Analysing social media’s impact on wellbeing, and creating healthy online habits (MH, S)
	Semester 1,
Year 8
	☐	
	ü
	5
	☐	

	(H) 8.6 Positive body image and self-acceptance 
Discussing body positivity and celebrating diversity (MH, RS)
	Semester 2,
Year 8
	☐
	
	ü
	5
	☐
	

	(H) 8.8 Alcohol and other drug awareness 
Identifying the effects of substances and ways to say ‘no’ (AD, MH, S)
	Semester 2,
Year 8
	ü
	4
	
	
	ü
	5

	(H) 8.9 Understanding food choices and media influence 
Analysing advertisements and their impact on food choices (FN)
	Semester 2,
Year 8
	☐	
	ü	5
	ü
	5

	(H) 8.10 Health and wellbeing project: mental health awareness 
Designing campaigns promoting mental health in schools (HBPA, MH, S)
	Semester 2,
Year 8
	ü
	4
	ü
	5
	ü	5

	Comments, notes, actions
	






	Achievement standard (AS), with numbered sentences – Physical Education (PE)
	Y/N

	6. Students apply and transfer movement skills and movement concepts across a range of situations. 
	ü
	7. They implement and evaluate the effectiveness of movement strategies on movement outcomes. 
	ü
	8. They adapt and apply the elements of movement to compose and perform movement sequences.
	ü
	9. Students propose strategies designed to achieve personal fitness and evaluate their impact on health and wellbeing outcomes. 
	ü
	10. They propose and evaluate strategies designed to promote personal health and wellbeing outcomes.
	ü
	11. Students apply and refine strategies to support inclusion, fair play and collaboration across a range of movement contexts.
	ü


	
	Strand
	Movement and Physical Activity – Physical Education (PE)

	
	Sub-strand
	Moving our bodies
	Making active choices

	
	Content description (CD)
	refine and transfer movement skills in a variety of movement situations, including indoor, outdoor and aquatic settings
VC2HP8M01
	design and demonstrate how movement strategies can be manipulated to improve movement outcomes
VC2HP8M02
	demonstrate and explain how movement concepts related to effort, space, time, objects and people can be manipulated to improve movement outcomes
VC2HP8M03
	adapt and perform movement sequences in a variety of contexts, demonstrating how the movement elements of time, effort, space, people and objects can enhance performance
VC2HP8M04
	participate in physical activities designed to improve fitness to investigate the impact of regular participation on health and wellbeing
VC2HP8M05
	participate in physical activities that utilise community spaces, outdoor environments and aquatic settings safely, and evaluate strategies to support the increased use of these spaces
VC2HP8M06
	design and justify a physical activity plan that incorporates strategies to increase physical activity levels to achieve health and wellbeing outcomes
VC2HP8M07

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 7.1 Applying movement strategies in cooperative environments
Practising teamwork through activities like relay races and group challenges (AP, GS) 
	Semester 1,
Year 7
	ü	7
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 7.2 Decision-making in target games 
Strategising shot placement in games like archery and bocce (AP, FMS, GS)
	Semester 1,
Year 7
	ü	7
	ü	8
	
	
	☐	
	☐	
	☐	
	☐	

	(PE) 7.3 Decision-making in territory games
Applying tactical thinking in small-sided games (FMS, GS)
	Semester 1,
Year 7
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 7.4 Exploring movement concepts and spatial awareness
Developing spatial awareness through dance and/or gymnastics (AP, RE)
	Semester 1,
Year 7
	☐	
	☐	
	ü	7
	ü	9
	☐	
	☐	
	☐	

	(PE) 7.6 Understanding components of fitness
Learning about fitness components through fitness circuits (HBPA)
	Semester 2,
Year 7
	☐	
	☐	
	☐	
	☐	
	ü	10
	☐	
	☐	

	(PE) 7.7 Decision-making in net/wall games
Strategising shot selection in games like badminton and tennis (AP, FMS, GS)
	Semester 2,
Year 7
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 7.8 Decision-making in striking and fielding games
Offensive and defensive decision-making in modified games (FMS, GS)
	Semester 2,
Year 7
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 7.10 Developing aquatic techniques and safety
Practising swimming strokes and water safety strategies (FMS, LLPA, S)
	Semester 2,
Year 7
	ü	7
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 8.1 Creative movement and problem-solving
Creating movement sequences to solve physical challenges (CA, FMS)
	Semester 1,
Year 8
	☐
	
	☐	
	☐	
	ü
	9
	☐	
	☐	
	ü	11

	(PE) 8.2 Teamwork and collaboration in target games
Developing strategies for precision in games like darts and golf (AP, FMS, GS)
	Semester 1,
Year 8
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 8.3 Teamwork and collaboration in territory games
Coordinating team strategies in games like basketball and hockey (AP, FMS, GS)
	Semester 1,
Year 8
	☐	
	ü
	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 8.4 Developing complex movement sequences and collaboration
Designing intricate routines with a focus on teamwork, such as in gymnastics (LLPA, RE)
	Semester 1,
Year 8
	☐	
	☐	
	☐
	
	ü	9
	☐	
	☐	
	☐	

	(PE) 8.5 Environmental sustainability and outdoor ethics
Exploring outdoor activities while practising ‘leave no trace’ principles (CA, LLPA)
	Semester 1,
Year 8
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	11
	☐	

	(PE) 8.6 Developing personal activity goals
 Setting and tracking physical activity or fitness goals through activities like running, resistance circuits and yoga (HBPA, LLPA)
	Semester 2,
Year 8
	☐	
	☐	
	☐	
	☐	
	ü	10
	☐	
	☐	

	(PE) 8.7 Teamwork and collaboration in net/wall games
Building tactical play in games like volleyball and table tennis (AP, FMS, GS)
	Semester 2,
Year 8
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 8.8 Teamwork and collaboration in striking and fielding games
Planning team strategies for games like baseball and kickball (AP, FMS, GS)
	Semester 2,
Year 8
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 8.10 Enhancing aquatic proficiency and survival skills
Practising advanced swimming techniques and water rescue skills (CA, LLPA, S)
	Semester 2,
Year 8
	ü	7
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	






	
	Strand
	Movement and Physical Activity – Physical Education (PE) (continued)

	
	Sub-strand
	Learning through movement

	
	Content description (CD)
	propose, test and evaluate movement strategies and skills that would be most effective in different movement situations
VC2HP8M08
	analyse modifications to equipment, rules and scoring systems that support fair play and inclusive participation
VC2HP8M09
	practise and apply leadership, collaboration and group decision-making processes when participating in a range of physical activities
VC2HP8M10

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 7.1 Applying movement strategies in cooperative environments 
Practising teamwork through activities like relay races and group challenges (AP, GS)
	Semester 1,
Year 7
	ü	8
	☐	
	ü	11

	(PE) 7.2 Decision-making in target games 
Strategising shot placement in games like archery and bocce (AP, FMS, GS)
	Semester 1,
Year 7
	ü	8
	ü	11
	ü	11

	(PE) 7.3 Decision-making in territory games 
Applying tactical thinking in small-sided games (FMS, GS)
	Semester 1,
Year 7
	ü	8
	ü	11
	ü	11

	(PE) 7.5 Problem-solving in outdoor environments 
Navigating outdoor challenges like orienteering and team-building tasks (CA, LLPA)
	Semester 1,
Year 7
	ü	8
	☐	
	☐	

	(PE) 7.7 Decision-making in net/wall games 
Strategising shot selection in games like badminton and tennis (AP, FMS, GS)
	Semester 2,
Year 7
	ü	8
	ü	11
	ü	11

	(PE) 7.8 Decision-making in striking and fielding games 
Offensive and defensive decision-making in modified games (FMS, GS)
	Semester 2,
Year 7
	ü
	8
	ü	11
	ü	11

	(PE) 7.9 Game development and fair play 
Designing and modifying games to ensure inclusivity and fairness (AP, GS)
	Semester 2,
Year 7
	☐	
	ü	11
	☐	

	(PE) 8.1 Creative movement and problem-solving 
Creating movement sequences to solve physical challenges (CA, FMS)
	Semester 1,
Year 8
	☐	
	☐	
	ü	11

	(PE) 8.2 Teamwork and collaboration in target games 
Developing strategies for precision in games like darts and golf (AP, FMS, GS)
	Semester 1,
Year 8
	ü	8
	ü	11
	ü	11

	(PE) 8.3 Teamwork and collaboration in territory games 
Coordinating team strategies in games like basketball and hockey (AP, FMS, GS)
	Semester 1,
Year 8
	ü	8
	ü	11
	ü	11

	(PE) 8.4 Developing complex movement sequences and collaboration 
Designing intricate routines with a focus on teamwork, such as in gymnastics (LLPA, RE)
	Semester 1,
Year 8
	☐	
	ü	11
	☐	

	(PE) 8.7 Teamwork and collaboration in net/wall games 
Building tactical play in games like volleyball and table tennis (AP, FMS, GS)
	Semester 2,
Year 8
	ü	8
	ü	11
	ü	11

	(PE) 8.8 Teamwork and collaboration in striking and fielding games 
Planning team strategies for games like baseball and kickball (AP, FMS, GS)
	Semester 2,
Year 8
	ü	8
	ü	11
	ü	11

	(PE) 8.9 Using game modifications to address real-world challenges 
Adapting games to create real-world problem-solving scenarios (GS, LLPA, MH)
	Semester 2,
Year 8
	☐	
	ü	11
	ü	11

	Comments, notes, actions
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Assessment
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	(H) 7.1 Navigating changes and transitions
Exploring personal qualities and setting goals during periods of change such as puberty and starting secondary school (MH, RS)
	Visual poster on identity and challenges 
Type: Formative visual poster with teacher-generated rubric. Students create a visual poster analysing the changes and challenges they anticipate in moving from primary to secondary school, identifying personal values and strengths to help them manage these changes.
	1, 5

	(PE) 7.1 Applying movement strategies in cooperative environments 
Practising teamwork through activities like relay races and group challenges (AP, GS)
	Cooperative challenge reflection
Type: Formative performance task with student reflection. Students participate in team-based physical challenges such as relays and trust-based games. After each activity, they complete a guided reflection that explores their role, decision-making, and how their actions contributed to fair play, inclusion and team success.
	7, 8, 11

	(H) 7.2 Emotions in motion
Reflecting on emotional responses and coping strategies during movement activities (MH, RS)
	Journal on emotional responses 
Type: Formative journal task with student reflection. Students maintain a journal recording their emotional responses to both positive and challenging activities, identifying and describing a relevant coping strategy for any negative experiences and justifying how it could help.
	3

	(PE) 7.2 Decision-making in target games
Strategising shot placement in games like archery and bocce (AP, FMS, GS)
	Target game strategy log
Type: Formative performance and analysis task with teacher-generated rubric. Students participate in a variety of target games, recording their tactical choices and reflecting on their effectiveness in achieving movement outcomes. They justify adjustments made in shot selection and positioning.
	7, 8, 11

	(H) 7.3 Managing social dynamics and resolving conflicts
Enacting role-playing scenarios to practise conflict resolution (MH, RS)
	Group role-play on conflict management 
Type: Formative group role-play with peer-assessed rubric. In groups, students act out a conflict scenario involving friends or a friendship group, using strategies like affirmative ‘I’ statements or help-seeking. They reflect on their performance, focusing on respect, empathy and the value of diversity in fostering healthy relationships.
	1, 2

	(PE) 7.3 Decision-making in territory games 
Applying tactical thinking in small-sided games (FMS, GS)
	Tactical playbook design
Type: Summative project with peer feedback. Students design a tactical playbook for a modified territory game, explaining how strategies like defensive shape, passing lanes or intercepting support team goals. They evaluate the impact of these strategies on game outcomes.
	8, 11

	(H) 7.4 Understanding and supporting my mental health
Exploring mental health strategies like mindfulness and physical activity (HBPA, MH)
	Written reflection on mental health strategies 
Type: Summative written reflection with teacher-generated rubric. Students describe the emotions associated with moving to secondary school, identify potential coping strategies like mindfulness and setting goals, and justify how these strategies can support their mental health.
	3, 5





	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	(PE) 7.4 Exploring movement concepts and spatial awareness
Developing spatial awareness through dance and/or gymnastics (AP, RE)
	Movement sequence composition
Type: Summative movement task with teacher-generated rubric. Students choreograph and perform a short movement sequence using effort, time, space and relationships. They reflect on how these elements were used to communicate an idea or improve performance.
	7, 9

	(H) 7.5 Staying safe in the digital world
Identifying safe online practices and managing digital interactions (S)
	Poster on digital safety strategies 
Type: Summative poster with peer feedback. Students analyse online/offline scenarios involving unsafe interactions, such as cyberbullying and receiving unwanted messages, and evaluate protective behaviours (e.g. assertive ‘I’ statements or reporting abuse).
	4, 5

	(PE) 7.5 Problem-solving in outdoor environments 
Navigating outdoor challenges like orienteering and team-building tasks (CA, LLPA)
	Orienteering logbook and debrief
Type: Formative logbook with student reflection. During outdoor problem-solving tasks like orienteering or low-ropes, students record their decision-making process and reflect on how movement strategies were used and adapted.
	8

	(H) 7.6 Respectful relationships and consent
Discussing the importance of consent in respectful relationships (RS, S)
	Role-play on consent and boundaries 
Type: Formative role-play with teacher-generated rubric. Students act out in-person or online relationship scenarios, practising protective behaviours like affirmative consent, assertive communication and seeking help from trusted adults.
	1, 2, 4

	(PE) 7.6 Understanding components of fitness 
Learning about fitness components through fitness circuits (HBPA)
	Fitness circuit journal
Type: Formative fitness log with teacher-generated rubric. Students complete fitness circuits targeting different fitness components, then journal on which components are being improved, how their body responds and how the activities align with personal health goals.
	10

	(H) 7.7 Media messages and body confidence
Analysing media influence on self-esteem and promoting positive body image (MH, RS)
	Written analysis on media impact 
Type: Summative analysis with teacher-generated rubric. Students write an analysis of how media influences body image and design strategies (e.g. setting screen-time boundaries and engaging in real-world activities) to enhance personal health in response to media.
	
2, 5


	(PE) 7.7 Decision-making in net/wall games 
Strategising shot selection in games like badminton and tennis (AP, FMS, GS)
	Net game shot selection diary
Type: Formative gameplay diary with peer feedback. Students play modified net/wall games and track their decision-making, reflecting on which strategies helped them retain or regain possession and why.
	8, 11

	(H) 7.8 Understanding substance use
Exploring the effects of substances on health and decision-making (AD, MH, S)
	Group presentation on substance effects 
Type: Summative group presentation with teacher-generated rubric. Students research and present on the effects of substances like those in vapes or alcohol, including strategies to resist peer pressure. Topics covered include short/long-term effects and harm-reduction strategies.
	5

	(PE) 7.8 Decision-making in striking and fielding games 
Offensive and defensive decision-making in modified games (FMS, GS)
	Game plan and strategy evaluation
Type: Summative tactical evaluation with student reflection. Students develop a basic team strategy for a modified striking and fielding game, then evaluate its effectiveness in terms of scoring, defending and adapting to opponents.
	8, 11

	(H) 7.9 Eating for life
Investigating the factors that inform food choices (FN)
	Infographic on healthy eating habits 
Type: Formative infographic with teacher-generated rubric. Students use credible sources to design an infographic promoting balanced meals, nutritious snacks and strategies emphasising positive eating habits.
	5

	(PE) 7.9 Game development and fair play 
Designing and modifying games to ensure inclusivity and fairness (AP, GS)
	Inclusive game design project
Type: Summative project with peer feedback and teacher-generated rubric. Students co-design a modified game that supports inclusive play. They trial it with peers, gather feedback, and justify rule changes made to support fair play and enjoyment.
	11

	(H) 7.10 Health and wellbeing project: building positive water safety and physical activity behaviours
Developing water safety skills and physical activity plans (HBPA, LLPA, S)
	Group research and presentation 
Type: Summative project with teacher-generated rubric. Students research and present a school community health initiative focusing on increasing physical activity or building water safety.
	4, 5

	(PE) 7.10 Developing aquatic techniques and safety
Practising swimming strokes and water safety strategies (FMS, LLPA, S)
	Aquatic skills performance and safety reflection
Type: Summative practical assessment with teacher-generated rubric. Students demonstrate aquatic skills such as freestyle, survival backstroke and safe water entries. They complete a reflection outlining how these skills support personal safety and wellbeing in aquatic environments and identify strategies for managing risk in different settings.
	7

	(H) 8.1 Developing confidence and personal identity during periods of change
Reflecting on personal identity and growth during periods of change (MH, RS)
	Reflection task on identity growth 
Type: Formative reflection task with student reflection. Students reflect on personal changes since Year 7, analysing shifts in their identity and strengths. They create a confidence-building plan involving strategies like a growth mindset and SMART (specific, measurable, achievable, relevant and time-bound) goals.
	1

	(PE) 8.1 Creative movement and problem-solving 
Creating movement sequences to solve physical challenges (CA, FMS)
	Creative movement challenge
Type: Formative movement task with student reflection. Students design a group movement sequence (e.g. using props or obstacle patterns) that solves a challenge. They reflect on how movement concepts were applied and how collaboration influenced performance.
	9, 11

	(H) 8.2 Building emotional strength and resilience
Practising mindfulness and stress-management techniques (MH)
	Group presentation on resilience strategies 
Type: Summative group presentation with student reflection and teacher-generated rubrics. Students analyse common youth challenges, emotions and resilience strategies like goal-setting and visualisation, building a presentation on ways to strengthen resilience.
	3

	(PE) 8.2 Teamwork and collaboration in target games 
Developing strategies for precision in games like darts and golf (AP, FMS, GS)
	Target game team strategy review
Type: Formative group task with peer and teacher feedback. In teams, students develop and trial strategies to improve accuracy and success in target games. They review group performance and reflect on communication and support strategies used.
	8, 11

	(H) 8.3 Conflict resolution and help-seeking behaviours
Exploring role-playing strategies for resolving conflicts and seeking support (RS, S)
	Case study analysis of conflict scenarios 
Type: Summative analysis with teacher-generated rubric. Students examine real-world conflict cases involving bullying or anti-social actions, applying problem-solving strategies and assertive boundary-setting methods to resolve issues.
	1, 2, 4

	(PE) 8.3 Teamwork and collaboration in territory games 
Coordinating team strategies in games like basketball and hockey (AP, FMS, GS)
	Team play analysis
Type: Summative gameplay video analysis with teacher-generated rubric. Students film and review small-sided gameplay, identifying key moments where space, timing and effort were manipulated. They explain how team collaboration led to successful movement outcomes.
	8, 11


	(H) 8.4 Mental health benefits of physical activity
Engaging in team games to explore links between movement and mental health (HBPA, LLPA, MH)
	Reflection task on activity and mental health 
Type: Formative reflection task with student reflection. Students participate in physical activities, reflecting on how these support their mental health. They analyse data and suggest ways to promote the mental health benefits of physical activity in their community.
	5

	(PE) 8.4 Developing complex movement sequences and collaboration 
Designing intricate routines with a focus on teamwork, such as in gymnastics (LLPA, RE)
	Group performance project
Type: Summative movement routine with student reflection and peer feedback. Students collaborate to choreograph and perform a routine requiring timing, synchronisation and transitions. They reflect on their contribution, feedback received and how performance improved.
	9, 11


	(H) 8.5 Digital wellbeing: the impact of social media
Analysing social media’s impact on wellbeing, and creating healthy online habits (MH, S)
	Research and report on social media impact 
Type: Summative written report with teacher-generated rubric. Students research and report on the impact of social media on young people’s wellbeing, exploring protective behaviours such as setting screen-time limits and curating positive content.
	4, 5

	(PE) 8.5 Environmental sustainability and outdoor ethics 
Exploring outdoor activities while practising ‘leave no trace’ principles (CA, LLPA)
	Sustainable action logbook
Type: Formative journal and group discussion. Students document how they applied minimal-impact principles during outdoor activities. They reflect on shared custodial responsibility for natural spaces and propose strategies for sustainable participation.
	11

	(H) 8.6 Positive body image and self-acceptance 
Discussing body positivity and celebrating diversity (MH, RS)
	Research report on influencer impact 
Type: Formative report. Students research positive influencers who promote self-acceptance and healthy body image, reflecting on strengths and values to propose strategies for improving health and wellbeing.
	2, 5

	(PE) 8.6 Developing personal activity goals 
Setting and tracking physical activity or fitness goals through activities like running, resistance circuits and yoga (HBPA, LLPA)
	Personal fitness plan
Type: Summative physical activity planning task with teacher-generated rubric. Students design and implement a weekly activity plan, tracking participation and reflecting on improvements in wellbeing and fitness. They justify chosen strategies in relation to personal goals.
	10

	(H) 8.7 Challenging stereotypes: identity and consent 
Exploring personal values and breaking societal stereotypes (RS, S)
	Role-play on respectful relationships 
Type: Formative group role-play with teacher-generated rubric. Students analyse and act out scenarios focusing on respect, empathy and diversity, examining how these factors contribute to healthy, safe relationships.
	1, 2, 4

	(PE) 8.7 Teamwork and collaboration in net/wall games 
Building tactical play in games like volleyball and table tennis (AP, FMS, GS)
	Net/wall game tactics presentation
Type: Formative team presentation with peer feedback. Students collaborate to analyse and present tactics for net/wall games, demonstrating plays and explaining how collaboration enhances success.
	8, 11

	(H) 8.8 Alcohol and other drug awareness 
Identifying the effects of substances and ways to say ‘no’ (AD, MH, S)
	Debate on drug use policies 
Type: Summative debate with teacher-generated rubric. In groups, students research and debate topics such as raising the legal drinking age. Each student contributes research to support their team’s stance.
	4, 5

	(PE) 8.8 Teamwork and collaboration in striking and fielding games 
Planning team strategies for games like baseball and kickball (AP, FMS, GS)
	Team game strategy journal
Type: Formative journal with self reflection. Students document their experience in team gameplay, outlining how offensive/defensive tactics were implemented and adapted. They reflect on communication and fair play within the team.
	8, 11


	(H) 8.9 Understanding food choices and media influence 
Analysing advertisements and their impact on food choices (FN)
	Media analysis of food advertisements 
Type: Formative media analysis with student reflection and peer feedback. Students document food advertisements seen over a week, analysing media influence and proposing strategies to increase promotion of nutritious foods. Presentations are peer-reviewed.
	5

	(PE) 8.9 Using game modifications to address real-world challenges
Adapting games to create real-world problem-solving scenarios (GS, LLPA, MH)
	Game modification challenge
Type: Summative group task with peer gameplay and reflection. Students work in teams to adapt an existing game to address a real-world challenge (e.g. limited equipment, space restrictions, inclusion). They implement their modified game with peers, explain the purpose of their changes, and reflect on how their design supported fair play, problem-solving and movement outcomes.
	11

	(H) 8.10 Health and wellbeing project: mental health awareness
Designing campaigns promoting mental health in schools (HBPA, MH, S)
	Community health project on mental health 
Type: Summative group project with student reflection and teacher-generated rubric. Students develop a community mental health initiative focused on reducing stigma and promoting help-seeking behaviours. Projects are presented in class or through a gallery walk.
	4, 5

	(PE) 8.10 Enhancing aquatic proficiency and survival skills 
Practising advanced swimming techniques and water rescue skills (CA, LLPA, S)
	Aquatic skills demonstration and safety plan
Type: Summative practical and written task with teacher-generated rubric. Students demonstrate survival strokes and rescue techniques, then create a personal water safety plan considering environments they may visit (e.g. beach, river, pool).
	7





Analysis of curriculum coverage
	<The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the assessment table:
Has each achievement standard sentence been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being overtaught?
Is anything being missed completely or given insufficient attention?>
Response
The Levels 7 and 8 Health and Physical Education program shows clear alignment with the Victorian Curriculum F–10 Version 2.0, addressing all relevant achievement standard sentences and content descriptions across both Health and Physical Education strands. This curriculum map confirms that the achievement standard is comprehensively covered through a range of units that support students to explore personal identity, respectful relationships, emotional regulation, movement competence, strategic thinking and inclusion.
In Health Education, students examine factors that shape identity, analyse emotional responses and develop strategies to manage change and promote wellbeing. Units such as 7.1 ‘Navigating changes and transitions’, 8.2 ‘Building emotional strength and resilience’ and 8.5 ‘Digital wellbeing: the impact of social media’ support students to reflect on their personal growth, practise protective behaviours and develop assertive communication. The curriculum also engages students in the critical analysis of media influence, stereotypes and decision-making through units like 7.7 ‘Media messages and body confidence’ and 8.7 ‘Challenging stereotypes: puberty, identity and consent’. These learning experiences foster empathy, inclusion, and an understanding of how health information and relationships are influenced by social, emotional and cultural factors.
In Physical Education, students participate in a variety of movement contexts including cooperative games, net/wall, striking and fielding and territory games, as well as creative movement, fitness training, aquatic safety and outdoor education. Through units such as 7.3 ‘Decision-making in territory games’, 7.10 ‘Developing aquatic techniques and safety’ and 8.1 ‘Creative movement and problem solving’, students refine movement skills, adapt strategies to suit various contexts, and apply movement concepts such as space, effort and time. There is also a strong focus on collaboration, leadership and ethical participation, particularly through 7.9 ‘Game development and fair play’ and 8.8 ‘Teamwork and collaboration in striking and fielding games’.
Assessment tasks across the program are varied, authentic and well matched to the curriculum. Students demonstrate their learning through scenario-based role-plays, reflective journals, collaborative movement routines, strategic gameplay evaluations, infographics and health promotion projects. Both formative and summative assessments are used strategically, providing students with multiple and meaningful opportunities to show progress across all achievement standard sentences. Tasks like the inclusive game design project (Unit 7.9) and report on social media impact (Unit 8.5) clearly link to the curriculum and give students real chances to lead their learning and share their ideas.
While core content is well addressed, some areas such as student-designed physical activity planning and youth-led wellbeing advocacy could be further emphasised. These elements appear in the program through projects like community activity plans (Unit 7.10) and health and wellbeing campaigns (Unit 8.10), but may be strengthened through extended investigation, peer-led initiatives and deeper integration of student leadership roles.
Overall, the Levels 7 and 8 program effectively develops both the physical and social capabilities of students. It promotes resilience, collaboration, respectful behaviour and personal responsibility. Enhancing opportunities for critical thinking, inclusive practice and student-designed health initiatives will further empower students to take ownership of their wellbeing and contribute positively to their communities.


Next steps
	<The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.>
Response
The Health and Physical Education program at Levels 7 and 8 provides a strong foundation for student learning and development, with clear alignment between content descriptions, achievement standard and unit outcomes. Continued attention to how these elements are integrated across learning experiences will help sustain depth and consistency in student progress. Revisiting key focus areas such as identity, consent and emotional regulation across multiple units can enhance learning retention and provide students with opportunities to reflect on their growth over time. Expanding the use of reflective journals, role-plays and student-driven investigative projects will support this goal and allow students to demonstrate understanding in a variety of ways.
In Physical Education, movement concepts, strategy and collaboration are consistently addressed, and students engage in a wide range of activity types. To further support achievement standard progression, a greater emphasis on student-led initiatives such as peer coaching, game design and fitness planning could increase autonomy and strengthen application of knowledge. These elements appear within current units but may benefit from additional scaffolding and assessment clarity to ensure all students can confidently lead and reflect on their learning. Including leadership checkpoints, student reflection prompts and real-time feedback will help reinforce these skills and make learning more transferable.
Assessment across the program is diverse and well matched to content expectations. As the program evolves, embedding more authentic, student-centred assessment opportunities will enhance engagement and promote ownership of learning. Projects that address real-world health challenges, such as advocacy campaigns and modified game solutions, can be expanded to allow students to explore community needs and apply their knowledge creatively. This approach not only aligns with curriculum requirements but also builds students’ confidence to influence positive change. Continued refinement of unit design and assessment tools will ensure the program remains responsive, inclusive and impactful for all learners.
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