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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.
Note: This example curriculum area map shows one way that a teacher or school could plan to implement the Health Education and Physical Education strands. The key lists the Health and Physical Education focus areas and their abbreviations. The relevant focus areas for teaching and learning units are indicated in the tables below.



	Key: Victorian Curriculum F–10 Version 2.0 focus areas

	Health (H)
	Physical Education (PE)

	Alcohol and other drugs (AD)
Food and nutrition (FN)
Health benefits of physical activity (HBPA)
Mental health and wellbeing (MH)
Relationships and sexuality (RS)
Safety (S)
	Active play and minor games (AP)
Challenge and adventure activities (CA)
Fundamental movement skills (FMS)
Games and sports (GS)
Lifelong physical activities (LLPA)
Rhythmic and expressive movement activities (RE)



	Achievement standard (AS), with numbered sentences – Health Education (H)
	Y/N

	1. By the end of Level 4, students describe influences that strengthen resilience and identity.
	ü
	1. They describe strategies to respond to physical, social and emotional changes and transitions they experience.
	ü
	1. They apply personal and social skills and strategies to interact respectfully with others.
	ü
	1. Students describe the influences that inclusion and the challenging of stereotypes have on choices and actions.
	ü
	1. They explain the variation in emotional responses and describe strategies to manage emotions.
	ü
	1. They describe and apply protective behaviours and help-seeking strategies that can help keep themselves and others safe in online and offline situations.
	ü
	1. Students interpret health information to apply strategies that can enhance their own and others’ health, safety, relationships and wellbeing.
	ü
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	Strand
	Personal, Social and Community Health – Health Education (H)

	
	Sub-strand
	Identities and change
	Interacting with others

	
	Content description (CD)
	investigate how success, challenge, setbacks and failure strengthen resilience and identities in a range of contexts
VC2HP4P01
	plan, rehearse and reflect on strategies to cope with the different changes and transitions they experience, such as physical, social and emotional changes
VC2HP4P02
	describe how choices and actions can be influenced by stereotypes
VC2HP4P03
	select, use and refine personal and social skills to establish, manage and strengthen relationships
VC2HP4P04
	describe how valuing diversity influences wellbeing and identify actions that promote inclusion in their communities
VC2HP4P05
	explain how and why emotional responses can vary and practise strategies to manage their emotions
VC2HP4P06
	practise and refine strategies for seeking, giving and denying permission respectfully and describe situations when permission is required across multiple settings (including online and offline)
VC2HP4P07

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 3.1 Resilience in action 
Practising problem-solving and teamwork in group tasks (MH, RS)
	Semester 1,
Year 3
	ü 
	1
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	
	☐
	

	(H) 3.2 Healthy relationships and empathy 
Role-playing scenarios to build empathy and connection (RS)
	Semester 1,
Year 3,
	☐	
	ü	2
	☐	
	ü	3
	☐	
	☐	
	☐	

	(H) 3.3 Challenging stereotypes and promoting inclusion 
Discussing fairness and diversity in social settings (RS)
	Semester 1,
Year 3
	☐
	
	☐	
	ü	4
	☐	
	☐	
	☐	
	☐	

	(H) 3.4 Understanding emotional responses 
Identifying emotions and learning coping strategies (MH)
	Semester 1,
Year 3
	☐	
	ü	2
	☐	
	☐	
	☐	
	ü	5
	☐	

	(H) 3.5 Digital safety and responsible behaviour
Recognising and responding to online risks (RS, S)
	Semester 1,
Year 3
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	6

	(H) 3.9 Recognising my strengths and abilities
Identifying strengths and appreciating body capabilities (MH)
	Semester 2,
Year 3
	☐	
	☐	
	☐	
	☐	
	ü	4
	☐	
	☐	

	(H) 3.10 Understanding how we grow and change 
Exploring physical and emotional growth over time (MH, RS)
	Semester 2,
Year 3
	☐	
	ü	2
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 4.1 Exploring identity and strengths 
Reflecting on personal traits and achievements (MH, RS)
	Semester 1,
Year 4
	ü	1
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 4.2 Building respectful relationships 
Practising respectful communication and conflict resolution (RS)
	Semester 1,
Year 4
	ü	1
	☐	
	☐	
	ü	3
	☐	
	☐	
	☐	

	(H) 4.3 Challenging bias and promoting inclusion 
Discussing and identifying bias in everyday situations (RS)
	Semester 1,
Year 4
	☐	
	☐	
	ü	4
	☐	
	☐	
	☐	
	☐	

	(H) 4.4 Managing transitions and emotional changes 
Learning strategies for managing changes and stress (MH, S)
	Semester 1,
Year 4
	☐	
	ü	2
	☐	
	☐	
	☐	
	ü	5
	☐	

	(H) 4.5 Digital citizenship and safety 
Exploring responsible online behaviours and privacy (RS, S)
	Semester 1,
Year 4
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	6

	(H) 4.9 Positive body image and media literacy 
Analysing media messages and promoting self-acceptance 
(MH, RS)
	Semester 2,
Year 4
	☐	
	☐	
	☐	
	☐	
	ü	4
	☐	
	☐	

	(H) 4.10 Puberty and body changes
Discussing puberty and its effects on the body and emotions (MH, RS, S)
	Semester 2,
Year 4
	☐	
	ü	2
	☐	
	☐	
	☐	
	ü	5
	☐	

	Comments, notes, actions
	



	
	Strand
	Personal, Social and Community Health – Health Education (continued)

	
	Sub-strand
	Contributing to healthy communities

	
	Content description (CD)
	describe and apply protective behaviours and help-seeking strategies in a range of online and offline situations at home, school and in the community
VC2HP4P08
	interpret the nature and intention of health information and messages in their community, and reflect on how these influence personal decisions and behaviours
VC2HP4P09
	investigate and apply strategies that contribute to their own and others’ health, safety, relationships and wellbeing
VC2HP4P10

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 3.5 Digital safety and responsible behaviour
Recognising and responding to online risks (RS, S)
	Semester 1,
Year 3
	ü	6
	☐	
	☐	

	(H) 3.6 Exploring food choices 
Exploring food groups to inform balanced food choices (FN)
	Semester 2,
Year 3
	☐	
	ü	7
	ü	7

	(H) 3.7 Safety and wellbeing 
Discussing personal and public safety strategies (MH, S)
	Semester 2,
Year 3
	ü	6
	☐	
	☐	

	(H) 3.8 Community health and helping others  
Exploring health projects that help others in my community (HBPA)
	Semester 2,
Year 3
	☐	
	ü	6
	ü	7

	(H) 4.5 Digital citizenship and safety 
Exploring responsible online behaviours and privacy (RS, S)
	Semester 1,
Year 4
	ü	6
	☐	
	☐	

	(H) 4.6 Food, function and nutrition
Investigating the function of food and the role of nutrients (FN)
	Semester 2,
Year 4
	☐	
	ü	7
	☐	

	(H) 4.7 Safety and wellbeing awareness 
Practising safety strategies and emotional wellbeing checks (MH, S)
	Semester 2,
Year 4
	ü	6
	☐	
	☐	

	(H) 4.8 Community wellbeing initiatives 
Planning projects to promote community health (HBPA, MH)
	Semester 2,
Year 4
	☐	
	☐	
	ü	7

	(H) 4.9 Positive body image and media literacy 
Analysing media messages and promoting self-acceptance 
(MH, RS)
	Semester 2,
Year 4
	☐	
	ü	7
	ü	7

	Comments, notes, actions
	





	Achievement standard (AS), with numbered sentences – Physical Education (PE)
	Y/N

	8.	Students refine and apply fundamental movement skills and demonstrate movement concepts across a range of situations. 
	ü
	9.	They apply movement strategies to enhance movement outcomes. 
	ü
	10.	They perform movement sequences using fundamental movement skills. 
	ü
	11.	Students describe the benefits of regular physical activity on health, wellbeing and physical fitness. 
	ü
	12.	They examine contextual factors that influence safe participation in physical activity and propose strategies to incorporate regular physical activity into their own and others’ lives. 
	ü
	13.	Students demonstrate fair play and inclusion through a range of roles in movement contexts.
	ü


	
	Strand
	Movement and Physical Activity – Physical Education (PE)

	
	Sub-strand
	Moving our bodies
	Making active choices

	
	Content description (CD)
	practise and refine fundamental movement skills in different movement situations, including indoor, outdoor and aquatic settings
VC2HP4M01
	practise and apply basic movement strategies to achieve movement outcomes
VC2HP4M02
	demonstrate how movement concepts related to effort, space, time, objects and people can be applied when performing movement skills 
VC2HP4M03
	perform movement sequences that link fundamental movement skills
VC2HP4M04
	participate in physical activities to explore how their body feels and describe how regular physical activity helps the body stay healthy and well
VC2HP4M05
	participate in physical activities in outdoor environments and aquatic settings to examine contextual factors that can influence their own and others’ safe participation
VC2HP4M06
	explore recommendations about physical activity and sedentary behaviours, and discuss strategies to achieve the recommendations
VC2HP4M07

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 3.1 Communicating and collaborating through movement
Building social skills through movement activities (FMS, GS)
	Semester 1,
Year 3
	ü	8
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	

	(PE) 3.2 Introduction to target games 
Exploring precision and strategy in target games (FMS, GS)
	Semester 1,
Year 3
	☐	
	ü	9
	
	
	ü	10
	☐	
	☐	
	☐	

	(PE) 3.3 Introduction to territory games
Learning basic strategies for territory games (FMS, GS)
	Semester 1,
Year 3
	☐	
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 3.4 Combining shapes, space and movement
Integrating spatial awareness with movement patterns 
(FMS, GS, RE)
	Semester 1,
Year 3
	☐	
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	

	(PE) 3.5 Exploring outdoor play and challenges 
Exploring physical and social challenges outdoors (GS, LLPA)
	Semester 1,
Year 3
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	12
	ü	11

	(PE) 3.6 Exploring physical activity in my community 
Understanding local opportunities for physical activity 
(GS, LLPA)
	Semester 2,
Year 3
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	12
	ü	11

	(PE) 3.7 Introduction to net/wall games 
Learning basic strategies for net/wall games (FMS, GS)
	Semester 2,
Year 3
	☐	
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 3.8 Introduction to striking and fielding games
Learning basic strategies for striking and fielding games 
(FMS, GS)
	Semester 2,
Year 3
	☐	
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 3.10 Building water safety and confidence 
Increasing confidence and safety skills in water (CA, LLPA)
	Semester 2,
Year 3
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	12
	☐	

	(PE) 4.2 Consolidating movement concepts in target games 
Applying advanced strategies in target games (FMS, GS)
	Semester 1,
Year 4
	ü	8
	☐	
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 4.3 Consolidating movement concepts in territory games
Building strategies for territory games (FMS, GS)
	Semester 1,
Year 4
	☐	
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 4.4 Exploring complex movement patterns and space 
Refining intricate movement sequences (FMS, LLPA, RE)
	Semester 1,
Year 4
	☐	
	☐	
	ü	8
	☐	
	☐	
	☐	
	☐	

	(PE) 4.5 Leadership in outdoor play
Developing leadership and cooperation skills outdoors 
(CA, FMS, GS, LLPA)
	Semester 1,
Year 4
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	12
	ü	11

	(PE) 4.6 Promoting physical activity in my community
Advocating for active lifestyles in the community (GS, LLPA)
	Semester 2,
Year 4
	☐	
	ü	
	☐	
	☐	
	☐	
	ü	12
	ü	11

	(PE) 4.7 Consolidating movement concepts in net/wall games
Refining gameplay strategies for net/wall games (FMS, GS)
	Semester 2,
Year 4
	☐	
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 4.8 Consolidating movement concepts in striking and fielding games 
Advancing skills for striking and fielding games (FMS, GS)
	Semester 2,
Year 4
	☐	
	ü	9
	☐	
	ü	10
	☐	
	☐	
	☐	

	(PE) 4.9 Adapting and refining skills in games and challenges 
Enhancing gameplay through skill modifications (GS)
	Semester 2,
Year 4
	ü	8
	ü
	9
	☐	
	☐	
	☐	
	ü
	13
	☐
	

	(PE) 4.10 Developing swimming techniques
Improving swimming strokes and aquatic safety 
(FMS, GS, LLPA, S)
	Semester 2,
Year 4
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	12
	☐	

	Comments, notes, actions
	



	
	Strand
	Movement and Physical Activity – Physical Education (continued)

	
	Sub-strand
	Learning through movement

	
	Content description (CD)
	apply creative thinking skills when solving movement problems
VC2HP4M08
	apply rules and scoring systems to promote fair play and inclusion when participating in or designing physical activities
VC2HP4M09
	perform a range of roles in respectful ways to achieve successful outcomes in group or team movement activities
VC2HP4M10

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 3.1 Communicating and collaborating through movement
Building social skills through movement activities (FMS, GS)
	Semester 1,
Year 3
	☐	
	☐
	
	ü	13

	(PE) 3.2 Introduction to target games 
Exploring precision and strategy in target games (FMS, GS)
	Semester 1,
Year 3
	☐	
	ü	13
	ü	13

	(PE) 3.3 Introduction to territory games
Learning basic strategies for territory games (FMS, GS)
	Semester 1,
Year 3
	☐	
	ü	13
	ü	13

	(PE) 3.7 Introduction to net/wall games 
Learning basic strategies for net/wall games (FMS, GS)
	Semester 2,
Year 3
	☐	
	☐	
	ü	13

	(PE) 3.8 Introduction to striking and fielding games
Learning basic strategies for striking and fielding games 
(FMS, GS)
	Semester 2,
Year 3
	☐	
	ü	13
	ü	13

	(PE) 3.9 Solving group challenges
Working collaboratively to solve team challenges (FMS, GS)
	Semester 2,
Year 3
	ü	8
	ü
	13
	ü
	13

	(PE) 4.1 Communicating and collaborating through complex movement 
Enhancing teamwork with complex physical activities 
(FMS, GS, RS)
	Semester 1,
Year 4
	☐	
	ü	13
	☐	

	(PE) 4.2 Consolidating movement concepts in target games 
Applying advanced strategies in target games (FMS, GS)
	Semester 1,
Year 4
	ü	
	ü	13
	ü	13

	(PE) 4.3 Consolidating movement concepts in territory games
Building strategies for territory games (FMS, GS)
	Semester 1,
Year 4
	ü	
	ü	13
	ü	13

	(PE) 4.5 Leadership in outdoor play
Developing leadership and cooperation skills outdoors 
(CA, FMS, GS, LLPA)
	Semester 1,
Year 4
	ü	8
	☐	
	☐	

	(PE) 4.7 Consolidating movement concepts in net/wall games
Refining gameplay strategies for net/wall games (FMS, GS)
	Semester 2,
Year 4
	☐	
	ü	13
	ü	13

	(PE) 4.8 Consolidating movement concepts in striking and fielding games 
Advancing skills for striking and fielding games (FMS, GS)
	Semester 2,
Year 4
	☐	
	ü	13
	ü	13

	(PE) 4.9 Adapting and refining skills in games and challenges 
Enhancing gameplay through skill modifications (GS)
	Semester 2,
Year 4
	ü	8
	ü
	13
	ü
	13

	Comments, notes, actions
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Assessment
	Teaching and learning unit
	Assessment task name(s) and type(s)
	AS no.

	(H) 3.1 Resilience in action 
Practising problem-solving and teamwork in group tasks 
(MH, RS)
	Reflection on overcoming a personal challenge 
Type: Summative written reflection. Students write about a time they faced a challenge and the strategies they used to overcome it. They reflect on the resilience skills applied and how they can use these skills in future situations.
	1

	(PE) 3.1 Communicating and collaborating through movement
Building social skills through movement activities (FMS, GS)
	Team roles in movement
Type: Formative teacher observation. Students take on different roles in a group movement activity (e.g. leader, encourager, timekeeper). The teacher observes how students demonstrate fair play and inclusion by cooperating, supporting peers and showing respect in their role.
	8, 13

	(H) 3.2 Healthy relationships and empathy 
Role-playing scenarios to build empathy and connection (RS)
	Group role-play on respectful communication 
Type: Formative peer-assessed group activity. In groups, students create and perform role-plays focused on respectful communication strategies, such as active listening and empathy. Peers use a checklist to provide feedback on communication skills demonstrated in the role-play.
	2, 3

	(PE) 3.2 Introduction to target games 
Exploring precision and strategy in target games 
(FMS, GS)
	Target strategy challenge
Type: Formative peer-assessed circuit. Students participate in target games where they apply movement strategies (e.g. adjusting force or angle) to improve accuracy. Peers use a checklist to reflect on how strategies were used to achieve movement outcomes.
	9, 10

	(H) 3.3 Challenging stereotypes and promoting inclusion 
Discussing fairness and diversity in social settings (RS)
	Group presentation on challenging stereotypes 
Type: Summative teacher-assessed presentation. Students work in groups to create and deliver a presentation about common stereotypes and ways to promote inclusion. They present examples and propose strategies for challenging biases.
	4

	(PE) 3.3 Introduction to territory games
Learning basic strategies for territory games (FMS, GS)
	Territory game tactics
Type: Summative teacher-assessed gameplay. Students participate in a small-sided territory game, applying basic strategies such as moving into space and defending. The teacher assesses how strategies are used to enhance movement outcomes.
	9, 10


	(H) 3.4 Understanding emotional responses 
Identifying emotions and learning coping strategies (MH)
	Emotions journal 
Type: Formative self-assessed journal. Students keep a journal recording various emotional responses they experience throughout the week. For each entry, they describe the situation, emotion and an appropriate coping strategy they used or could use in the future.
	2, 5

	(PE) 3.4 Combining shapes, space and movement
Integrating spatial awareness with movement patterns 
(FMS, GS, RE)
	Movement composition
Type: Formative teacher-assessed performance. Students create and perform a short movement sequence using pathways, shapes and direction. The teacher assesses their ability to perform sequences using fundamental movement skills.
	10

	(H) 3.5 Digital safety and responsible behaviour
Recognising and responding to online risks (RS, S)
	Digital safety poster 
Type: Summative visual representation. Students design a poster that promotes safe online practices, including recognising cyberbullying, managing online privacy and knowing where to seek help. The poster is assessed on clarity, creativity and accuracy of information.
	6



	Teaching and learning unit
	Assessment task name(s) and type(s)
	AS no.

	(PE) 3.5 Exploring outdoor play and challenges 
Exploring physical and social challenges outdoors 
(GS, LLPA)
	Outdoor team challenge reflection
Type: Formative self-reflection. After participating in an outdoor challenge (e.g. low ropes, obstacle course), students reflect on the contextual factors that affected their participation and describe how they ensured safe and successful involvement.
	11, 12

	(H) 3.6 Exploring food choices 
Exploring food groups to inform balanced food choices (FN)
	Meal-planning activity 
Type: Formative teacher-assessed worksheet. Students work in pairs to plan a meal that aligns with nutritional guidelines. Teachers assess each plan based on nutritional balance and variety.
	7

	(PE) 3.6 Exploring physical activity in my community 
Understanding local opportunities for physical activity (LLPA, GS)
	Community activity planner
Type: Summative project. Students investigate local physical activity opportunities and design a weekly plan to incorporate regular physical activity into their lives. The plan includes strategies for overcoming barriers.
	11, 12

	(H) 3.7 Safety and wellbeing 
Discussing personal and public safety strategies (MH, S)
	Role-play on safety practices 
Type: Formative teacher observation. In small groups, students perform role-plays demonstrating safe practices in school settings, such as safe playground behaviour. The teacher observes and provides feedback on safety knowledge and application.
	6

	(PE) 3.7 Introduction to net/wall games 
Learning basic strategies for 
net/wall games (FMS, GS)
	Net/wall game play
Type: Formative teacher observation. Students participate in modified net/wall games (e.g. mini-tennis), demonstrating strategies like positioning and returning the ball effectively. The teacher assesses the application of movement strategies.
	9, 10


	(H) 3.8 Community health and helping others  
Exploring health projects that help others in my community (HBPA)
	School health initiative presentation 
Type: Summative teacher-assessed group project. Students plan and present a health initiative aimed at improving school wellness, such as a campaign to encourage hydration or nutritious eating. The project is assessed for creativity, feasibility and clarity of the health message.
	6, 7

	(PE) 3.8 Introduction to striking and fielding games
Learning basic strategies for 
striking and fielding games (FMS, GS)
	Roles in striking and fielding games
Type: Formative peer-assessed rotation. Students rotate through roles (e.g. batter, fielder, umpire) in a modified game. Peers use a checklist to assess fair play, cooperation and inclusion in each role.
	9, 10


	(H) 3.9 Recognising my strengths and abilities
Identifying strengths and appreciating body capabilities (MH)
	Journal entry on body image and self-acceptance 
Type: Formative self-reflection. Students write a journal entry about body image, reflecting on how self-acceptance contributes to a positive outlook. The journal entry encourages self-awareness and healthy self-esteem.
	4

	(PE) 3.9 Solving group challenges
Working collaboratively to solve team challenges (FMS, GS)
	Movement problem-solving challenge
Type: Summative group task. Students work together to solve a physical movement challenge, such as designing a sequence to move objects from one space to another. The teacher assesses creative thinking and collaborative decision-making.
	13

	(H) 3.10 Understanding how we grow and change 
Exploring physical and emotional growth over time (MH, RS)
	Personal growth timeline
Type: Summative visual representation. Students create a timeline of significant physical, emotional and social changes they have experienced or expect to experience as they grow. The timeline includes illustrations or descriptions of key milestones and a reflection on how these changes contribute to their overall development.
	2

	(PE) 3.10 Building water safety and confidence
Increasing confidence and safety skills in water (CA, LLPA)
	Water safety routine
Type: Summative teacher-assessed checklist. Students demonstrate safe behaviours in water, including floating, treading water and entering/exiting safely. The teacher assesses understanding of safety and confident movement in aquatic settings.
	12

	(H) 4.1 Exploring identity and strengths 
Reflecting on personal traits and achievements (MH, RS)
	Identity collage presentation 
Type: Summative visual presentation. Students create a collage that represents their unique strengths and values, using images, words and symbols. They present their collage to the class, explaining how these strengths help them navigate challenges.
	1

	(PE) 4.1 Communicating and collaborating through complex movement 
Enhancing teamwork with complex physical activities (FMS, GS)
	Group routine challenge
Type: Summative group performance. Students design and perform a movement routine in small teams that includes fundamental skills and coordinated formations. The teacher assesses how students contribute fairly in roles and include all members in planning and performance.
	10, 13

	(H) 4.2 Building respectful relationships 
Practising respectful communication and conflict resolution (RS)
	Group reflection on respectful communication 
Type: Summative teacher-assessed group discussion. Students discuss examples of respectful communication and reflect on its role in building healthy relationships. The teacher assesses participation and insights shared on empathy and respect.
	1, 3

	(PE) 4.2 Consolidating movement concepts in target games 
Applying advanced strategies in target games (FMS, GS)
	Advanced target game strategies
Type: Formative teacher observation. Students participate in target games (e.g. bocce, disc golf) and apply refined movement skills and strategies to improve accuracy and consistency. The teacher observes the effectiveness of movement concepts and decision-making.
	8, 10

	(H) 4.3 Challenging bias and promoting inclusion 
Discussing and identifying bias in everyday situations (RS)
	Debate on bias and inclusion 
Type: Formative peer-assessed debate. Students debate topics related to bias and inclusion, focusing on respecting diverse perspectives. Peers assess arguments based on respect, clarity and constructive feedback.
	4

	(PE) 4.3 Consolidating movement concepts in territory games
Building strategies for territory- games (FMS, GS)
	Strategic territory gameplay
Type: Summative teacher-assessed gameplay. Students participate in territory games (e.g. modified handball, ultimate frisbee), demonstrating the ability to apply space, timing and positioning strategies to enhance performance.
	9, 10




	
Teaching and learning unit
	Assessment task name(s) and type(s)
	AS no.

	(H) 4.4 Managing transitions and emotional changes 
Learning strategies for managing changes and stress (MH, S)
	Coping strategies checklist 
Type: Formative peer-assessed checklist. Students create a checklist of coping strategies they can use during emotional transitions (e.g. moving schools). Peers assess each other’s checklists, providing feedback on clarity and practicality of the strategies.
	2, 5

	(PE) 4.4 Exploring complex movement patterns and space 
Refining intricate movement sequences (FMS, LLPA, RE)
	Movement sequence performance
Type: Formative peer-assessed task. Students perform a complex movement sequence that includes changes in level, direction, tempo and flow. Peers use a teacher-generated rubric to assess performance of the sequence using fundamental movement skills.
	8

	(H) 4.5 Digital citizenship and safety 
Exploring responsible online behaviours and privacy (RS, S)
	Digital citizenship awareness campaign 
Type: Summative group visual project. In groups, students design a campaign to promote digital citizenship, covering topics like responsible sharing and respecting others online. The campaign is assessed for relevance, creativity and message clarity.
	6

	(PE) 4.5 Leadership in outdoor play
Developing leadership and cooperation skills outdoors 
(CA, FMS, GS, LLPA)
	Outdoor teamwork reflection
Type: Summative self-reflection. After completing cooperative outdoor activities, students reflect on how they contributed to team success, managed risk and encouraged others. The teacher assesses understanding of contextual factors influencing safe participation.
	11, 12

	(H) 4.6 Food, function and nutrition
Investigating the function of food and the role of nutrients (FN)
	Healthy eating infographic 
Type: Summative teacher-assessed visual task. Students create an infographic that promotes fuelling and hydrating the body to promote health. The infographic is assessed for creativity, accuracy and visual appeal.
	7

	(PE) 4.6 Promoting physical activity in my community
Advocating for active lifestyles in the community (GS, LLPA)
	Physical activity campaign
Type: Summative group project. Students create a campaign to promote regular physical activity in their school or local community. The project includes enablers, barriers and realistic strategies for active living.
	11, 12

	(H) 4.7 Safety and wellbeing awareness 
Practising safety strategies and emotional wellbeing checks (MH, S)
	Safety scenario role-play 
Type: Formative teacher observation. Students participate in a role-play in which they practise safety strategies in various scenarios. The teacher observes and provides feedback on their application of safety knowledge.
	6

	(PE) 4.7 Consolidating movement concepts in net/wall games
Refining gameplay strategies for net/wall games (FMS, GS)
	Net/wall gameplay strategies
Type: Formative teacher-assessed task. Students participate in structured net/wall games (e.g. badminton, volleyball), applying strategies such as placement, anticipation and positioning. The teacher assesses application of movement concepts to improve performance.
	9, 10

	(H) 4.8 Community wellbeing initiatives 
Planning projects to promote community health (HBPA, MH)
	Community health campaign 
Type: Summative group project. Students work in groups to create a health campaign for their community, promoting wellness and inclusivity. The teacher assesses each project based on message clarity, creativity and potential impact on the community.
	7

	(PE) 4.8 Consolidating movement concepts in striking and fielding games 
Advancing skills for striking and fielding games (FMS, GS)
	Game role rotation
Type: Formative peer-assessed rotation. Students rotate through different roles in a striking and fielding game and demonstrate awareness of rules, positioning and cooperation. Peers assess how students promote fair play and inclusion across roles.
	9, 10

	(H) 4.9 Positive body image and media literacy 
Analysing media messages and promoting self-acceptance 
(MH, RS)
	Reflective journal on media influence 
Type: Formative self-reflection. Students write a journal entry reflecting on how media influences body image, identifying positive and negative impacts. They reflect on ways to manage media influence and build a positive self-image.
	4, 7

	(PE) 4.9 Adapting and refining skills in games and challenges 
Enhancing gameplay through skill modifications (GS)
	Game modification task
Type: Summative group project. Students collaboratively adapt a familiar game to improve fairness, safety or engagement. They justify their changes and demonstrate the modified version. The teacher assesses creativity and inclusivity of adaptations.
	8, 9, 13

	(H) 4.10 Puberty and body changes 
Discussing puberty and its effects on body and emotions (MH, RS, S)
	Puberty awareness project
Type: Summative presentation. Students create a poster, video or infographic to explain key physical and emotional changes during puberty. The project includes strategies for managing these changes and is assessed on creativity, clarity and accuracy of information.
	2, 5

	(PE) 4.10 Developing swimming techniques
Improving swimming strokes and aquatic safety 
(FMS, GS, LLPA, S)
	Stroke technique and safety demonstration
Type: Summative teacher-assessed checklist. Students demonstrate refined swimming strokes and safe aquatic behaviours, including treading water and surface dives. The teacher assesses confidence, technique and understanding of water safety.
	8





Analysis of curriculum coverage
	<The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the assessment table:
Has each achievement standard sentence been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being overtaught?
Is anything being missed completely or given insufficient attention?>

Response
The curriculum area map for Levels 3 and 4 Health and Physical Education addresses all relevant achievement standard sentences and content descriptions. This curriculum area map confirms comprehensive coverage of each Health and Physical Education achievement standard sentence across a broad range of units, with a clear emphasis on building student confidence, resilience, movement competence and social connection.
All required content descriptions are explicitly represented across Health and Physical Education. In Health Education, students explore identity, emotional regulation, respectful relationships, consent, safety strategies, stereotypes and health literacy. Units such as 3.3 ‘Challenging stereotypes and promoting inclusion’, 3.4 ‘Understanding emotional responses’ and 4.2 ‘Building respectful relationships’ enable students to investigate resilience, reflect on emotional changes and strengthen social skills. Safety and digital wellbeing are covered through 4.5 ‘Digital citizenship and safety’ and 4.7 ‘Safety and wellbeing awareness’, while health knowledge is built through units on nutrition, growth, body image and community wellbeing. These experiences promote inclusive thinking, empathy and responsible decision-making.
In Physical Education, students engage in a variety of movement contexts including fundamental motor skills, net/wall, striking and fielding and territory games, as well as rhythmic movement, group challenges and aquatic activities. Units such as 3.4 ‘Combining shapes, space and movement’, 4.2 ‘Consolidating movement concepts in target games’ and 4.5 ‘Leadership in outdoor play’ provide structured opportunities for students to refine movement skills, apply tactics and collaborate effectively. The curriculum area map also explores physical activity in the community, encouraging students to examine barriers to participation and promote active lifestyles in real-world settings.
Assessment is developmentally appropriate, varied and aligned with curriculum expectations. Students demonstrate learning through self-assessments, reflective journals, peer-assessed performances, group projects and teacher observations. A strong balance of formative and summative tasks ensures that students have multiple opportunities to show progress across the full breadth of the achievement standard. Notable examples include role-play assessments for respectful communication, poster tasks for digital safety and group games to assess inclusion and fair play.
While the curriculum area map covers all required outcomes, deeper focus could be given to contextualising health messages and promotion and developing movement strategies creatively in unfamiliar situations. These areas are present in units such as 3.9 ‘Solving group challenges’ and 4.8 ‘Community wellbeing initiatives’, and could be further enriched by incorporating open-ended challenges, student-led games or design-based learning tasks. These approaches can help deepen student independence, critical thinking and real-world application in engaging and authentic ways.
Overall, this curriculum area map successfully supports students in building essential physical, emotional and social capabilities. It fosters respectful behaviour, resilience and positive health choices while encouraging inclusive and collaborative learning. Building on current strengths by extending opportunities for investigation, creativity and leadership will further deepen students’ learning and help them apply their skills confidently across a range of health and movement settings.



Next steps
	<The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.>

Response
Achievement standard and content description alignment across Levels 3 and 4 is clear, with a well-sequenced and inclusive curriculum mapping that fosters the development of foundational health knowledge, emotional awareness and movement competence. The curriculum area map provides a solid platform for students to practise skills related to safety, decision-making, respectful communication and active participation in a variety of contexts.
To build further depth, future planning may focus on increasing opportunities for students to revisit key ideas such as empathy, resilience and self-management through linked tasks or unit progression. In Health Education, embedding more reflective learning experiences and peer feedback opportunities will help students consolidate understanding of topics like emotional regulation, consent and digital safety. These enhancements can support students in making connections between personal experiences and broader community wellbeing.
In Physical Education, continuing to expose students to diverse movement settings and encouraging skill transfer across game types will strengthen physical literacy. Introducing more open-ended challenges, student-led strategy development and inclusive game design will also provide rich opportunities for applying collaboration and fair play in meaningful ways. Ensuring that contextual factors influencing physical activity are explored through community links and outdoor experiences can deepen student engagement and awareness.
Assessment practices are supportive of growth and demonstrate variety across formative and summative modes. Strengthening these practices by including more student-driven reflections, goal-setting and health promotion tasks will support students in articulating what they know and can do. Providing increased voice and agency within tasks can enhance their connection to learning and develop skills in self-evaluation and decision-making.
Refining the sequencing of units and extending learning through real-world investigation and collaborative problem-solving will ensure that students continue to develop as confident, empathetic and capable individuals. These improvements will also support the ongoing alignment of teaching and learning with the full intent of the Victorian Curriculum F–10 Version 2.0.
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