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Health and Physical Education Levels 1 and 2 curriculum area map – example	
Health and Physical Education Levels 1 and 2 curriculum area map – example
Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.
Note: This example curriculum area map shows one way that a teacher or school could plan to implement the Health Education and Physical Education strands. The key lists the Health and Physical Education focus areas and their abbreviations. The relevant focus areas for teaching and learning units are indicated in the tables below.


	Key: Victorian Curriculum F–10 Version 2.0 focus areas

	Health (H)
	Physical Education (PE)

	Alcohol and other drugs (AD)
Food and nutrition (FN)
Health benefits of physical activity (HBPA)
Mental health and wellbeing (MH)
Relationships and sexuality (RS)
Safety (S)
	Active play and minor games (AP)
Challenge and adventure activities (CA)
Fundamental movement skills (FMS)
Games and sports (GS)
Lifelong physical activities (LLPA)
Rhythmic and expressive movement activities (RE)



	Achievement standard (AS), with numbered sentences – Health Education (H)
	Y/N

	1. By the end of Level 2, students explain how personal qualities contribute to one aspect of identity. 
	ü
	1. They describe physical and social changes that occur as they grow older. 
	ü
	2. They demonstrate personal and social skills and describe strategies to develop respectful relationships. 
	ü
	3. Students describe how emotional responses affect their own and others’ feelings. 
	ü
	4. They apply protective behaviours and help-seeking strategies that can help keep themselves and others safe. 
	ü
	5. Students explain why health information is important for making choices.
	ü
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	Strand
	Personal, Social and Community Health – Health Education

	
	Sub-strand
	Identities and change
	Interacting with others
	Contributing to healthy communities

	
	Content description (CD)
	describe their personal characteristics and those of others, and explain how they contribute to developing identities
VC2HP2P01
	describe physical and social changes that occur as children grow older and discuss how family and community acknowledge these
VC2HP2P02
	identify and explore personal and social skills and strategies to develop respectful relationships
VC2HP2P03
	identify how different situations influence emotional responses
VC2HP2P04
	practise strategies they can use when they need to seek, give or deny permission respectfully
VC2HP2P05
	identify and demonstrate protective behaviours and help-seeking strategies they can use to help them and others stay safe
VC2HP2P06
	investigate a range of health messages and strategies in their community to promote their own health, safety and wellbeing
VC2HP2P07

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(H) 1.1 All about me
Exploring personal identity through drawing and sharing (MH, RS) 
	Semester 1, Year 1
	ü	1
	ü	2
	☐	
	☐	
	☐	
	ü
	1
	☐	

	(H) 1.2 Friends, family, fair play and respect
Practising respectful interactions in group activities (AP, RS)
	Semester 1, Year 1
	☐	
	☐	
	ü	3
	☐	
	☐	
	☐	
	☐	

	(H) 1.3 Respect and permission
Learning to ask for and give permission in play (RS) 
	Semester 1, Year
	☐	
	☐	
	☐	
	☐	
	ü	3
	ü	3
	☐	

	(H) 1.4 Managing feelings
Expressing feelings appropriately (MH)
	Semester 1, Year 1
	☐	
	☐	
	☐	
	ü	4
	☐	
	☐	
	☐	

	(H) 1.5 Staying safe online 
Understanding safe behaviours in digital spaces (S)
	Semester 1,
Year 1
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	5
	☐	

	(H) 1.6 Fuelling my body for play
Identifying food choices for energy (FN)
	Semester 2,
Year 1
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	6

	(H) 1.7 Staying safe every day
Discussing safety routines at home and school (S)
	Semester 2,
Year 1
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	5
	☐	

	(H) 1.8 Being safe and healthy in my community
Learning safety strategies in the local environment (HBPA, S)
	Semester 2,
Year 1
	☐	
	☐	
	☐	
	☐	
	☐	
	ü 
	5
	ü	6

	(H) 1.9 Appreciating what my body can do
Exploring physical abilities through movement (MH)
	Semester 2, Year 1
	ü	1
	ü 
	2
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 1.10 My body function
Understanding basic body parts and functions (RS, S)
	Semester 2, Year 1
	ü	1
	ü	2
	☐	
	☐	
	☐	
	☐	
	ü	6

	(H) 2.1 Who am I?
Discussing personal identity and strengths (MH, RS)
	Semester 1, Year 2
	ü	1
	ü	2
	☐	
	☐	
	☐	
	☐	
	☐	

	(H) 2.2 Communicating with confidence and respect
Practising polite conversations and assertiveness (RS)
	Semester 1, Year 2
	☐	
	☐	
	ü	3
	☐	
	☐	
	☐	
	☐	

	(H) 2.3 Building friendships, respectful relationships, and permission
Role-playing scenarios to practise respectful interactions (RS)
	Semester 1, Year 2
	☐	
	☐	
	☐	
	☐	
	ü	3, 5
	☐	
	☐	

	(H) 2.4 Managing feelings and staying calm
Learning simple strategies for managing feelings (MH)
	Semester 1, Year 2
	☐	
	☐	
	☐	
	ü	4
	☐	
	☐	
	☐	

	(H) 2.5 Digital safety and smart choices
Discussing safe online habits using stories or videos (S)
	Semester 1,
Year 2
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	5
	☐	

	(H) 2.6 Food and movement for health
Combining food choices and movement activities (FN, HBPA)
	Semester 2, Year 2
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	6

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	(H) 2.7 Keeping myself safe
Practising safety strategies and routines (S)
	Semester 2, Year 2
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	5
	☐	

	(H) 2.8 Helping my community stay healthy
Exploring hygiene practices and health promotion (HBPA, LLPA, S)
	Semester 2, Year 2
	☐	
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	6

	(H) 2.9 Building positive body image
Identifying and celebrating personal skills (MH, S)
	Semester 2, Year 2
	ü	1
	☐	
	☐	
	☐	
	☐	
	☐	
	ü	6

	(H) 2.10 My growing body
Understanding basic growth and changes (MH, RS, S)
	Semester 2, Year2
	☐	
	ü	2
	☐	
	☐	
	☐	
	ü
	1
	☐	

	Comments, notes, actions
	




	Achievement standard (AS), with numbered sentences – Physical Education (PE)
	Y/N

	1. Students apply fundamental movement skills in different movement situations and explain how they move their body with objects and in space effectively.
	ü
	1. They describe factors that make physical activity safe and beneficial.
	ü
	1. Students develop and apply rules while cooperating with others in a range of movement contexts.
	ü


	
	Strand
	Movement and Physical Activity – Physical Education (PE)

	
	Sub-strand
	Moving our bodies
	Making active choices
	Learning through movement

	
	Content description (CD)

	practise fundamental movement skills and apply them in a variety of movement situations, including indoor, outdoor and aquatic settings
VC2HP2M01
	investigate different ways of moving their body and manipulating objects and space, and draw conclusions about their effectiveness
VC2HP2M02
	participate in a range of physical activities in outdoor environments and aquatic settings and investigate contextual factors and environments that make physical activity safe and enjoyable
VC2HP2M03
	co-construct and apply rules to promote fair play and inclusion in a range of physical activities
VC2HP2M04
	apply strategies to work cooperatively when participating in physical activities
VC2HP2M05

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	(PE) 1.1 Movement sequences and patterns
Creating and following simple movement patterns (FMS, GS)
	Semester 1,
Year 1
	ü	7
	☐
	
	☐
	
	☐
	
	☐
	

	(PE) 1.2 Manipulating objects in play
Developing object control through play (FMS, GS)
	Semester 1,
Year 1
	ü	7
	ü	7
	☐
	
	☐
	
	ü	9

	(PE) 1.3 Participating safely in physical activities
Understanding safety in various physical activities (FMS, LLPA, S)
	Semester 1,
Year 1
	☐
	
	☐
	
	ü	8
	☐
	
	☐
	

	(PE) 1.4 Discovering space and movement
Exploring spatial awareness during movement (AP, GS, RE)
	Semester 1,
Year 1
	☐
	
	ü	7
	☐
	
	☐
	
	☐
	

	(PE) 1.5 Working together in outdoor environments
Practising teamwork and cooperation outdoors (CA, LLPA)
	Semester 1,
Year 1
	☐
	
	☐
	
	☐
	
	☐
	
	ü	8, 9

	(PE) 1.6 Fundamental movement mastery
Mastering basic movements with control (FMS)
	Semester 2,
Year 1
	ü	7
	☐
	
	☐
	
	☐
	
	☐
	

	(PE) 1.7 Object control and spatial awareness
Developing precision with objects in space (FMS, GS)
	Semester 2,
Year 1
	ü	7
	ü	7
	☐
	
	☐
	
	☐
	

	(PE) 1.8 Confident and competent movers
Developing confidence to move safely in physical activity 
(GS, LLPA, S)
	Semester 2,
Year 1
	☐
	
	☐
	
	ü	8
	☐
	
	☐
	

	(PE) 1.9 Cooperation and fair play
Building fair play habits through teamwork (AP, GS, S)
	Semester 2,
Year 1
	☐
	
	☐
	
	☐
	
	ü	9
	☐
	

	(PE) 1.10 Confidence in water: basic skills
Learning water confidence and beginner skills (CA, FMS, LLPA)
	Semester 2,
Year 1
	ü	7
	☐
	
	☐
	
	☐
	
	☐
	

	(PE) 2.1 Moving with skill and control
Improving accuracy and control in movements (FMS)
	Semester 1,
Year 2
	ü	7
	☐
	
	☐
	
	☐
	
	☐
	

	(PE) 2.2 Navigating space and objects
Practising spatial awareness with objects (FMS, GS)
	Semester 1,
Year 2
	☐
	
	ü	7
	☐
	
	☐
	
	☐
	

	(PE) 2.3 Exploring physical activity safely
Learning about physical safety in various settings (FMS, GS, S)
	Semester 1,
Year 2
	☐
	
	☐
	
	ü	8
	☐
	
	☐
	

	(PE) 2.4 Exploring patterns in movement
Creating complex movement sequences (FMS, GS, RE)
	Semester 1,
Year 2
	☐
	
	ü	7
	☐
	
	☐
	
	☐
	

	(PE) 2.5 Cooperating in outdoor environments 
Applying teamwork in outdoor activities (CA, GS, LLPA)
	Semester 1,
Year 2
	☐
	
	☐
	
	☐
	
	☐
	
	ü	8, 9

	(PE) 2.6 Exploring movement patterns and sequences
Refining movement skills through sequences (FMS, RE)
	Semester 2,
Year 2
	ü	7
	☐
	
	☐
	
	☐
	
	☐
	

	(PE) 2.7 Controlling objects in space
Handling objects with spatial precision (FMS, GS)
	Semester 2,
Year 2
	☐
	
	ü	7
	☐
	
	☐
	
	☐
	

	(PE) 2.8 Moving safely in different environments
Developing competence in performing safe movement patterns (FMS, GS, S)
	Semester 2,
Year 2
	☐
	
	☐
	
	ü	8
	☐
	
	☐
	

	(PE) 2.9 Developing team rules for group success
Collaborating to establish and follow rules (AP, GS, S)
	Semester 2,
Year 2
	☐
	
	☐
	
	☐
	
	ü	9
	☐
	

	(PE) 2.10 Exploring movement in water
Enhancing aquatic movement and water safety (CA, FMS, LLPA)
	Semester 2,
Year 2
	ü	7
	☐
	
	☐
	
	☐
	
	☐
	

	Comments, notes, actions
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Assessment
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	(H) 1.1 All about me
Exploring personal identity through drawing and sharing (MH, RS)
	My identity project
Type: Formative individual task. Students describe their personal characteristics using visuals and text, choosing either a physical poster or a digital format such as a slide or infographic. They use this to explain how a chosen quality contributes to one element of their identity. The teacher assesses their ability to express how this personal quality helps shape their sense of self.
	1, 2

	(PE) 1.1 Movement sequences and patterns
Creating and following simple movement patterns (FMS, GS)
	Obstacle course for movement skills 
Type: Summative teacher-assessed checklist. Students complete an obstacle course designed to practise fundamental movement skills like jumping, hopping and balancing. Each student’s ability to complete movements accurately and maintain control is assessed using a checklist that tracks their progress through each obstacle.
	7

	(H) 1.2 Friends, family, fair play and respect
Practising respectful interactions in group activities (AP, RS)
	Group agreement creation
Type: Formative collaborative task. Students develop and describe strategies to develop respectful relationships by creating fair play rules for classroom and playground activities. The teacher assesses their use of personal and social skills while working cooperatively.  
	3

	(PE) 1.2 Manipulating objects in play
Developing object control through play (FMS, GS)
	Teacher observation: Beanbag toss/target throw in isolation 
Type: Formative teacher assessment with a checklist. Students participate in a beanbag toss/target throw activity, focusing on throwing and catching skills in isolation. The teacher observes students’ performance, assessing their control, accuracy, coordination and spatial awareness. 
	7, 9

	(H) 1.3 Respect and permission
Learning to ask for and give permission in play (RS) 
	Permission scenarios
Type: Formative teacher observation. Students role-play different scenarios where they use a variety of strategies to seek, give or deny permission respectfully. The teacher observes the use of appropriate verbal and non-verbal behaviours to demonstrate the actions and interact respectfully with others in situations that require consent. 
	3

	(PE) 1.3 Participating safely in physical activities
Understanding safety in various physical activities (FMS, LLPA, S)
	Safety rules group discussion 
Type: Formative student reflection and discussion. Students discuss and reflect on safety rules needed for physical activities. After the discussion, each student completes a reflection on what they learned and identifies any personal safety considerations they need to remember in activities.
	8

	(H) 1.4 Managing feelings
Expressing feelings appropriately (MH)
	Feelings wheel activity
Type: Formative teacher feedback. Students identify and describe emotional responses in different situations using a feelings wheel. They demonstrate understanding of how emotions affect their own and others’ feelings.
	4




	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	(PE) 1.4 Discovering space and movement
Exploring spatial awareness during movement 
(AP, GS, RE)
	Spatial movement exploration 
Type: Formative teacher feedback. Students explore different ways to move within a designated space (e.g. moving quickly, slowly and changing direction). The teacher provides individual feedback on their ability to move safely and effectively, encouraging spatial awareness and control.
	7

	(H) 1.5 Staying safe online 
Understanding safe behaviours in digital spaces (S)
	Safety detective
Type: Formative small-group task. Students identify safe and unsafe situations in digital environments and apply protective behaviours. They demonstrate understanding of help-seeking strategies that can help keep themselves and others safe.
	5

	(PE) 1.5 Working together in outdoor environments 
Practising teamwork and cooperation outdoors (CA, LLPA)
	Cooperative outdoor game 
Type: Formative peer assessment. Students participate in a cooperative outdoor game that requires teamwork and communication. Each student assesses a peer based on cooperation, fairness and communication during the game, providing feedback to support improvement in teamwork.
	8, 9

	(H) 1.6 Fuelling my body for play
Identifying food choices for energy (FN)
	Energy plate sorting
Type: Formative teacher-guided activity. Students investigate food choices and describe how certain foods give them energy for physical activity. They explain how health information supports food choices.
	6

	(PE) 1.6 Fundamental movement mastery
Mastering basic movements with control (FMS)
	Movement sequence creation 
Type: Formative peer assessment using a teacher-generated rubric. Students create a short movement sequence using skills like jumping, turning and balancing. Peers assess each other using a teacher-generated rubric that rates control, creativity and smoothness of transitions, fostering an understanding of body movement.
	7

	(H) 1.7 Staying safe every day
Discussing safety routines at home and school (S)
	Safety routine poster
Type: Summative individual task. Students apply protective behaviours by creating a poster of daily safety routines used at home, school or in digital spaces. They describe how these behaviours help keep them and others safe.
	5

	(PE) 1.7 Object control and spatial awareness
Developing precision with objects in space 
(FMS, GS)
	Object manipulation challenge 
Type: Formative teacher assessment using a checklist. Students participate in activities that challenge their ability to control objects (e.g. rolling, throwing and catching) within a defined space. The teacher assesses coordination, accuracy and spatial awareness.
	7

	(H) 1.8 Being safe and healthy in my community
Learning safety practices in the local environment (HBPA, S)
	Community safety walk and reflection
Type: Formative teacher-led activity. Students investigate safety signs and messages in their school or local community and explain how these contribute to health, safety and wellbeing. They apply this knowledge in a written or drawn reflection.
	5, 6

	(PE) 1.8 Confident and competent movers
Developing confidence to move safely in physical activity (GS, LLPA, S)
	Activity safety plan creation 
Type: Summative written reflection. Students develop a safety plan for a chosen physical activity, outlining key safety rules and precautions. This written reflection demonstrates understanding of safety considerations, with a focus on adapting behaviours to stay safe.
	8

	(H) 1.9 Appreciating what my body can do
Exploring physical abilities through movement (MH)
	Show-and-teach
Type: Formative peer feedback. Students demonstrate a physical skill they feel confident in and explain how their personal ability to complete this skill contributes to their identity and confidence. Peers give positive feedback.
	1, 2

	(PE) 1.9 Cooperation and fair play
Building fair play habits through teamwork 
(AP, GS, S)
	Fair play rules development 
Type: Formative group project with teacher feedback. Students work in groups to develop fair play rules for a team game. The teacher provides feedback on the rules’ clarity, fairness and relevance, guiding students to improve inclusivity and cooperation.
	9

	(H) 1.10 My body function
Understanding basic body parts and functions 
(RS, S)
	Knowing my body
Type: Formative teacher-assessed task. Students identify and label parts of the body and describe their basic functions. They explain how knowing their body helps them make safe and healthy choices, supporting personal awareness and decision-making.
	1, 2, 6

	(PE) 1.10 Confidence in water: basic skills
Learning water confidence and beginner skills 
(CA, FMS, LLPA)
	Water safety skills demonstration 
Type: Summative teacher-assessed checklist. Students perform basic water safety skills, such as floating and reaching the side of the pool. The teacher assesses students on confidence, safety and correct technique, providing feedback for improvement.
	7

	(H) 2.1 Who am I?
Discussing personal identity and strengths 
(MH, RS)
	My strengths journal
Type: Formative written and drawing task. Students describe their personal qualities and explain how these contribute to their developing identity. They include connections to family, culture or experiences.
	1, 2

	(PE) 2.1 Moving with skill and control
Improving accuracy and control in movements (FMS)
	Skill sequence in a game setting 
Type: Summative teacher-assessed performance. Students perform a skill sequence, such as dribbling or passing, within a simple game environment. The teacher assesses skill accuracy, control, and ability to adapt movements in a dynamic setting.
	7

	(H) 2.2 Communicating with confidence and respect
Practising polite conversations and assertiveness (RS)
	Confident communication scenarios
Type: Formative teacher observation. Students participate in scenarios to practise personal and social skills, including using respectful and assertive language. The teacher observes how students apply strategies to communicate and interact respectfully with others.
	3

	(PE) 2.2 Navigating space and objects
Practising spatial awareness with objects 
(FMS, GS)
	Obstacle course navigation 
Type: Formative peer assessment with checklist. Students complete a peer-assessed obstacle course focusing on spatial awareness and body control. Peers use a checklist to assess each other’s control, agility and ability to navigate the space safely.
	7

	(H) 2.3 Building friendships, respectful relationships, and permission
Role-playing scenarios to practise respectful interactions (RS)
	Respectful relationship scenarios
Type: Formative group activity. Students respond to scenarios that require cooperation, inclusion and respectful communication. They describe strategies that support the development of respectful relationships.
	3, 5

	(PE) 2.3 Exploring physical activity safely
Learning about physical safety in various settings (FMS, GS, S)
	Safety strategies group discussion 
Type: Formative self-assessment. Students discuss common safety strategies in physical activity settings, then reflect on the strategies they need to focus on personally. Student reflection includes identifying strategies they find most helpful and why.
	8

	(H) 2.4 Managing feelings and staying calm
Learning simple strategies for managing feelings (MH)
	Calm toolbox activity
Type: Formative individual task. Students identify emotional responses and explore self-regulation strategies, such as breathing and counting, to stay calm. They present their strategies in a personalised ‘calm toolbox’.
	4

	(PE) 2.4 Exploring patterns in movement
Creating complex movement sequences 
(FMS, GS, RE)
	Movement pattern creation 
Type: Formative peer assessment with teacher-generated rubric. Students create and perform a pattern of movements, focusing on rhythm and coordination. Peers evaluate each pattern’s flow and precision, helping students improve rhythmic timing.
	7

	(H) 2.5 Digital safety and smart choices
Discussing safe online habits using stories or videos (S)
	My online safety story
Type: Summative creative task. Students create a short comic or illustrated story that shows how they use a protective behaviour or seek help to stay safe online. The task demonstrates their understanding of how to respond safely in digital environments.
	5

	(PE) 2.5 Cooperating in outdoor environments 
Applying teamwork in outdoor activities 
(CA, GS, LLPA)
	Cooperative team outdoor game 
Type: Summative teacher-assessed checklist. In teams, students participate in an outdoor game emphasising teamwork and collaboration. The teacher uses a checklist to assess each team’s cooperative skills, including fairness, encouragement and communication.
	8, 9

	(H) 2.6 Food and movement for health
Combining food choices and movement activities (FN, HBPA)
	Healthy day planner
Type: Summative teacher-assessed activity. Students plan a healthy day that includes physical activity and appropriate food choices to fuel their body. They explain how these choices contribute to their health and wellbeing.
	6

	(PE) 2.6 Exploring movement patterns and sequences
Refining movement skills through sequences 
(FMS, RE)
	Movement sequence performance 
Type: Summative teacher-assessed checklist. Students perform a movement sequence integrating skills like balance, coordination and control. The teacher uses a checklist to evaluate each student’s technique and ability to execute the sequence.
	7

	(H) 2.7 Keeping myself safe
Practising safety strategies and routines (S)
	Safety routine rehearsal
Type: Formative teacher observation. Students rehearse and describe personal safety routines, such as emergency drills and safe travel practices. They identify the protective behaviours used in each routine.
	5

	(PE) 2.7 Controlling objects in space
Handling objects with spatial precision (FMS, GS)
	Object-based control activity 
Type: Formative teacher feedback. Students participate in an activity that involves controlling objects (e.g. dribbling or throwing) within a defined space, receiving feedback on technique, accuracy and use of space.
	7

	(H) 2.8 Helping my community stay healthy
Exploring hygiene practices and health promotion (HBPA, LLPA, S)
	Hygiene campaign poster
Type: Summative poster task. Students investigate a community health message and create a digital or hand-drawn poster promoting hygiene or safety. They explain how the message helps themselves and others make healthier choices.
	6

	(PE) 2.8 Moving safely in different environments
Developing competence in performing safe movement patterns (FMS, GS, S)
	Safety checklist for various environments 
Type: Formative group reflection. Students create safety checklists for moving in different environments (e.g. gym and playground) and discuss the differences in safety needs. Teachers facilitate reflection on safety awareness in various settings.
	8

	(H) 2.9 Building positive body image
Identifying and celebrating personal skills (MH, S)
	Strengths celebration reflective journal
Type: Formative reflective journal. Students describe their personal skills and abilities and reflect on how these contribute to their identity and confidence. They complete sentence starters and drawings to support reflection.
	1, 6

	(PE) 2.9 Developing team rules for group success
Collaborating to establish and follow rules 
(AP, GS, S)
	Group game rules for fair play 
Type: Formative peer-assessment. In groups, students design fair play rules for a team game, focusing on inclusivity and fairness. Peers assess each group’s rule set based on clarity and fairness, with feedback to improve rule-making.
	9

	(H) 2.10 My growing body
Understanding basic growth and changes 
(MH, RS, S)

	Then and now reflection
Type: Formative drawing and writing task. Students describe physical and social changes they have experienced over time. They reflect on how these changes are acknowledged by their family or community.
	1, 2

	(PE) 2.10 Exploring movement in water
Enhancing aquatic movement and water safety (CA, FMS, LLPA)
	Basic water skills and safety demonstration 
Type: Summative teacher-assessed checklist. Students demonstrate essential water safety and movement skills like floating and basic strokes, with teacher feedback on confidence, technique and safety.
	7





Analysis of curriculum coverage
	<The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the assessment table:
Has each achievement standard sentence been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being overtaught?
Is anything being missed completely or given insufficient attention?>

Response 
The curriculum area map for Levels 1 and 2 Health and Physical Education enacts the Victorian Curriculum F–10 Version 2.0, with clear evidence of links to all relevant content descriptions and achievement standard sentences. The mapping confirms that every sentence from the achievement standard is addressed across a sequence of thoughtfully structured units. Students engage in developmentally appropriate learning that builds confidence, social skills, emotional understanding and foundational movement competence.
Health content is covered comprehensively through activities that support identity development, emotional literacy and respectful interaction. In units such as 1.1 ‘All about me’ and 2.9 ‘Building positive body image’, students explore personal qualities and begin to understand how these shape their identity. Emotional regulation is introduced through 1.4 ‘Managing feelings’ and 2.4 ‘Managing feelings and staying calm’, where students practise recognising feelings and using self-regulation strategies. Respectful relationships and communication skills are a consistent focus, explored through play-based and role-play tasks that help develop students’ understanding of consent (through the notion of permission), cooperation and kindness. Safety learning is prominent, with protective behaviours taught through 1.5 ‘Staying safe online’, 2.7 ‘Keeping myself safe’ and 2.8 ‘Helping my community stay healthy’. Health messages are introduced in accessible ways, through nutrition, hygiene and physical activity tasks that encourage students to reflect on choices that affect wellbeing.
Physical Education units provide a broad and engaging range of movement experiences, allowing students to develop essential motor skills, coordination, spatial awareness and confidence in different environments. Units 1.1 ‘Movement sequences and patterns’, 1.7 ‘Object control and spatial awareness’ and 1.10 ‘Confidence in water: basic skills’ all give students regular opportunities to practise and refine movement. Students participate in both individual and team-based activities, developing their ability to follow rules, work with others and play safely. Units such as 1.3 ‘Participating safely in physical activities’ and 2.9 ‘Developing team rules for group success’ help reinforce the importance of fairness, cooperation and inclusion, while also supporting students to apply these behaviours independently.
Assessment is appropriate for emergent learners, offering a blend of teacher observation, self- and peer assessment, visual presentations and practical demonstrations. Students show their understanding through creative tasks, collaborative projects and physical performances. The variety of assessment types caters to different student learning needs and ensures that all elements of the achievement standard are addressed. Physical competence is a clear strength across the assessment tasks, and meaningful attention is also given to emotional understanding and safe behaviours.
Although the program addresses all curriculum requirements, further improvement could come from expanding opportunities for students to express their ideas, work collaboratively and reflect on their experiences. Encouraging more student-led decision-making in both Health Education and Physical Education contexts would deepen engagement and foster greater independence. Strengthening the links between emotional learning in Health Education and teamwork in Physical Education could also provide valuable reinforcement across both strands.
The program establishes a solid foundation for students to grow into capable, confident and cooperative learners. It supports the development of positive identity, safe decision-making and physical literacy in ways that are engaging, inclusive and accessible. With continued refinement and integration, students will be even better equipped to apply their learning across diverse real-world contexts.


Next steps
	<The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.>

Response 
While the curriculum area map for Levels 1 and 2 Health and Physical Education enacts the Victorian Curriculum F–10 Version 2.0, ongoing reflection and refinement will ensure consistency across all units and greater depth of student understanding. Small gaps in the coverage of the achievement standard may limit students’ ability to demonstrate learning in a range of contexts, particularly where competencies are not revisited or assessed with enough variety. For example, if help-seeking behaviours or respectful interactions are under-represented in assessment, students may miss opportunities to show growth in these critical areas.
Similarly, any missed or lightly touched content descriptions could reduce the breadth of teaching experiences offered. Units that do not fully address concepts such as permission, safety in unfamiliar environments or the application of emotional regulation may need to be expanded or revisited. These omissions could impact student readiness for more complex social or physical challenges in later levels.
To address these areas, existing units can be strengthened by including targeted mini-lessons, structured reflection tasks or investigative projects that focus on the less-developed content. For example, building further opportunities to discuss community health messages or to co-construct safety strategies in Physical Education could reinforce key learning outcomes. Increasing student voice and choice in Health Education topics, particularly around identity, emotions and relationships, can further support varied and inclusive learning.
As the curriculum area plan is updated, completed curriculum area maps should guide decisions around sequencing, reinforcement and assessment. Revisiting which achievement standard sentences are being assessed through which task types will support balanced coverage and ensure curriculum-based coverage of the Health Education and Physical Education strands is meaningfully represented. Intentional planning to provide all students with multiple chances to demonstrate skills through authentic, age-appropriate learning experiences will ensure the enacted curriculum remains comprehensive, relevant and engaging.
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