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Geography Levels 5 and 6 curriculum area map – example
Geography Levels 5 and 6 curriculum area map – example
Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	[bookmark: _Hlk188357151]Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 6, students explain the influence of people on the characteristics of places, how they change and their sustainable management. 
	ü
	2. They identify the major geographical divisions of the world and explain the geographical diversity of places and the impacts of interconnections between Australia and other countries. 
	ü
	3. Students explain bushfires and other climate hazards and consider how their impacts can be reduced. 
	ü 

	4. They analyse some of the major economic, demographic and social differences between countries around the world.
	ü
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	[bookmark: _Hlk179967097]
	Strand
	Geographical Knowledge and Understanding

	
	Sub-strand
	Management of places

	
	Content description (CD)
	how places and environments are changed and managed by people
VC2HG6K01
	the impacts of the interconnections between places on their characteristics
VC2HG6K02
	the specific geographical and other characteristics that shape their place, how their place is changing and how change is managed
VC2HG6K03
	the importance of sustainability to places and environments, including the custodial responsibility Aboriginal and Torres Strait Islander Peoples have for Country and Place and how it influences their sustainability practices
VC2HG6K04
	[bookmark: _Hlk190524319]the impacts of bushfires and other climate hazards on environments and communities, and how people and communities manage prevention, preparedness, response and recovery
VC2HG6K05
	the main characteristics of the geography of the continents of the world, the locations of their major countries and the interconnections between Australia and these countries
VC2HG6K06
	the geographical diversity of the Asia-Pacific region, the location of its major countries and the interconnections between these countries and Australia
VC2HG6K07
	interconnections and differences in the economic, demographic, social and cultural characteristics of countries across the world
VC2HG6K08

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	5.2 What is the significance of interconnections of place and environment?
	Semester 2
Term 3
Year 5
	ü	1
	ü	1, 2
	ü	1, 2
	ü	1
	ü
	1
	ü	2, 4
	ü	1, 2, 4
	ü	4

	5.3 How can we protect ourselves and our communities from bushfires and other climate hazards?
	Semester 2
Term 3
Year 5
	☐	
	☐	
	☐	
	☐	
	ü	1, 3
	☐	
	☐	
	☐	

	Comments, notes, actions
	




	Achievement standard (AS), with numbered sentences
	Y/N

	5. Students develop questions, and locate, collect and organise information and data from a range of primary and secondary sources. 
	ü
	6. They represent and interpret information in different formats to describe patterns, trends and relationships. 
	ü
	7. They analyse information and develop evidence-based conclusions.
	ü
	8. Students propose actions or responses to an issue or challenge and use criteria to assess the possible impacts.
	ü
	9. They select and organise ideas and findings from sources, using geographical knowledge and concepts (place, interconnection, environment and sustainability) to present descriptions and explanations.
	ü



	
	Strand
	Geographical Skills

	
	Sub-strand
	Geographical inquiry
	Concluding and decision-making
	Communicating

	
	Content description (CD)
	develop a range of geographical questions on how places are managed 
VC2HG6S01
	locate, collect and organise information and data from primary and secondary sources, including from fieldwork 
VC2HG6S02
	represent information and data collected using maps that conform to cartographic conventions, graphs, tables, sketches and other formats
VC2HG6S03
	interpret and analyse information and data in a range of formats to identify and describe patterns and trends, or to infer relationships
VC2HG6S04
	develop evidence-based conclusions on the management of places using the concepts of place, interconnection, environment and sustainability
VC2HG6S05
	propose actions or responses to issues or challenges in land management and use criteria to assess the possible impacts
VC2HG6S06
	develop explanations that draw ideas and findings from sources and use relevant geographical knowledge and concepts 
VC2HG6S07

	Teaching and learning unit
	Semester,
year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no. 

	5.2 What is the significance of interconnections of place and environment?
	Semester 2
Term 3
Year 5
	ü	5
	ü	5, 9
	ü	6
	ü	6
	ü	7, 9
	ü	8
	ü	9

	5.3 How can we protect ourselves and our communities from bushfires and other climate hazards?
	Semester 2
Term 3
Year 5
	ü	5
	ü	5, 9
	ü	6
	ü	6
	ü	7, 9 
	ü	8
	ü	9

	Comments, notes, actions
	




Assessment 
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	5.2 What is the significance of interconnections of place and environment?
	1. Defining key terms
Focus: Learning to explore natural resources that we use to meet our needs
Formative: Students complete the following sentences:
Biodiversity is…
A natural resource is…
A renewable resource is…
A non-renewable resource is…
Three natural resources that are essential for our survival are…
Sustainability is… 
	1

	
	2. Mapping the world’s food
Focus: Using a globe to locate where our food is produced and understand how climate influences food production
Formative: In groups, students are assigned a food staple (e.g. wheat, rice, corn, potatoes, barley, beans, yams). Using resources such as the National Geographic Food Staple resource (see Resources column in the Teaching and learning unit – 5.2 What is the significance of interconnections of place and environment?), each group researches one food staple and highlights 2 locations in the world where it is grown on a blank map or on a globe. Students compare the 2 locations first by recording the climate conditions. Using an appropriate atlas, they examine the local geography of each area, noting features such as mountains, rivers, etc. 
Students then use the satellite view in Google Maps to zoom in and identify landforms and record their findings. Students record conclusions about what influences where the crop can grow and write a statement about how the local geography can impact successful crops. 
Switching to map view, students consider how crops might be transported and exported from the location where it is grown to Australia (e.g. ship, plane). Students note interesting facts, such as the significance of the food staple to a population (e.g. rice in Asian cuisines reflecting both climate zones and cultural traditions).
Students share their findings with the class. 
Reflection questions:
What physical features from the country you explored stood out to you?
What did you find most surprising about the country’s position on its continent and its distance from Australia? How did this change your understanding of global geography?
After investigating where your food staple is grown, what have you learnt about interconnections between Australia and these countries?
	2, 5, 6, 7

	
	3. How much do people eat?
Focus: Learning how to investigate the different types of food people eat in different countries and how much they eat
Formative: Explore data on Gapminder, beginning with watching the world population graph. Watch the income and calories graph change over time, showing how much is consumed around the world. In pairs, students examine and compare different countries, describing patterns, trends and relationships. Students interpret the graph by responding to questions about what happens over time, what changes from 1960 onwards and what they think might be happening. What other information can students find out about the world’s population and nutrition on the Gapminder website?
4. Reflection
Summative: Record responses to the following questions: 
How do you think climate, economics or geography influence the kind of food people eat around the world?
How can comparing 2 or more countries help us understand the unequal distribution of food and access?
	2, 4, 6, 7

	
	5. Fieldwork: School, local or community garden
Focus: Investigating a local vegetable garden to understand how plants are grown and managed
Formative: Make observations and record details about plant species, growth conditions and sustainable practices (see Geography Assessment Task template for Fieldwork booklet).
Why are plants grown here and why? 
Can you identify any native bush foods in this garden?
How do the plants get what they need to grow? 
What is in season? 
How do the seasons affect what we can grow (link to Aboriginal and Torres Strait Islander Peoples’ seasons in lesson 7)?
What are the benefits of locally grown food?
How is this place managed by people?
	2, 5, 6, 7, 9

	
	6. Seasons
Focus: Learning to understand local Aboriginal Peoples’ foods, and how they are sourced, grown and used
Formative: Explore the BoM Indigenous Weather Knowledge map.
Beginning with the Gariwerd calendar, students read the information about each season.
How does the climate and environment change with each season?
How do you think the seasons influence the food that is available at different times of the year?
Compare Gariwerd seasons with one other location in Australia. What does this tell you about local Aboriginal and/or Torres Strait Islander Peoples’ knowledges and cultures?
How can this knowledge inform responsibility to care for Country? How does this link to our definitions of environment and sustainability?
7. Reflection
Summative: Record your responses to the following questions:
How does growing native plants help biodiversity in our local area?
How are Aboriginal and Torres Strait Islander Peoples’ food practices sustainable?
	1, 6, 7, 9

	
	8. Tocal Farm focus questions
Focus: Understanding how food is grown and identifying different types of farming and the food/products they produce
Formative: Document responses to the following questions:
What animals live on the farm? What does each animal produce (e.g. cattle – beef; sheep – wool)?
How is the land organised and managed to meet the needs of the animals?
How do you think this environment is changed and managed by people over time?
In what ways do you think local environmental decisions influence farming, such as shelter and grazing paddocks?
How do the farmers make sure that the animals are healthy and comfortable?
How are you connected to farming and agriculture?
	1, 5, 6, 7

	
	9. Making connections
Focus: Learning how to examine how everyday products can impact ecosystems
Formative: Students revisit their definition of ‘environment’ from lesson 1. How would they change their definition based on their learning so far in this unit?
Think back to the interconnections game from lesson 1 and the web the class created. How can our choices have a positive impact on distant ecosystems and environments? 
How does the concept of interconnection help us understand that small actions, such as choosing a product with sustainable packaging, can have a positive impact on the global environment?
	1 

	
	10. Sustainability design project template
Focus: Designing a sustainability project involving planning an action and a solution
Summative: Using the Sustainability Design Graphic Organiser (see ‘Resources’ column in the VCAA Example teaching and learning unit: 5.2 What is the significance of interconnections of place and environment?), students plan to ensure this design process is completed in readiness for the Sustainability expo (students can suggest and vote on a name for this expo). 
The steps involved in the design process include: 
Identify the issue: Specifically state what the problem/issue is and what the impact of the current situation is on people and the environment. 
Research the issue: Use a range of primary and secondary sources, and represent and interpret information to describe patterns, trends and relationships.
Propose a solution: Generate ideas and decide on how to take action.
Create and educate: Decide how to share the message to take action (e.g. create a short film, create a piece of art that tells a story, design brochures, write a script for a podcast, create an advertisement, develop a flow chart). Begin creating.
Evaluate: Reflect on the effectiveness of the design process and respond to questions to assist (e.g. Did taking action highlight the issue and educate others? What can be improved?).
	1, 5, 6, 7, 8, 9

	
	Sustainability design project evaluation
Focus: Learning how to design a sustainability project
Summative: Students reflect on their experience throughout the Sustainability Design Project and complete the ‘Evaluate’ section responding to the following questions:
What did you learn about using the design process to organise your sustainability project? 
What individual and group work skills did you develop during this project? 
What would you have done differently if you were presented with this task again?
What challenges did you face when collecting and organising information from a variety of sources, and how did you overcome these obstacles?
How would you explain what sustainable management is? 
What did you learn about the influence people can have on the world?
How did you develop evidence-based conclusions about the issue you researched?
11. Reflection thought-provokers
Summative: Students record their responses to these thought-provokers and the associated questions:
Human actions shape a place over time. Is it possible to ensure that these changes are sustainable for future generations?
The geographical features of a country influence its relationships with others. How is Australia interconnected globally?
There are reasons why there are different approaches to sustainability across countries. What actions can individuals and nations take to bridge these gaps?
	1, 6, 7, 9

	5.3 How can we protect ourselves and our communities from bushfires and other climate hazards?
	12. Impact of bushfires and other climate hazards
Focus: Learning about the impacts of bushfires and other climate hazards 
Formative: Individually record responses to the following questions:
What climate hazards are you aware of?
Why do you think it is important to learn about bushfires and other climate hazards?
Are there management strategies for people/communities to assist in the prevention of bushfires?
What should people/communities do to be prepared for a bushfire? 
What impact could bushfires and climate hazards have on the environment and communities?
13. Assessing the local vegetation 
Focus: Comparing and assessing the environmental risk factors that can assist and protect communities and the environment from climate hazards
Summative: Provide students with, or ask them to bring, a photograph of a/their home, nearby natural areas or the school environment, featuring vegetation. Compare and contrast the environment to the images from ‘Vegetation examples’ (pp. 7–9) in the CFA’s Fire Ready Kit.
Students record their observations, comparisons and summations. They need to:
compare the vegetation in the images to that near their homes and school
identify the types of vegetation that can be found in the surrounding area
discuss whether the surrounding vegetation is a fire danger
list other environmental elements that influence bushfires (e.g. climate, weather, fuel and topography)
suggest how communities can be prepared for environmental hazards.
Have students assess these factors against the area in which they live to help them assess their risk.

	1, 3, 5, 6, 7, 8, 9




Analysis of curriculum coverage
	<The following questions could be used as prompts for the analysis process:
Refer to the mapping tables:
Have you addressed all the achievement standard sentences?
Have you addressed all the content descriptions?
Where are there gaps in the content description coverage?
Refer to the assessment table:
Has each achievement standard sentence been addressed appropriately? Where are there gaps in the achievement standard coverage?
Have students had the opportunity to show evidence that they are progressing towards the achievement standard? 
Consider:
Are all content descriptions equal? Do you think they all take the same amount of time to teach? 
Is anything being over-taught?
Is anything being missed completely or given insufficient attention?>
The curriculum area map is based on an 8-week semester and addresses all Levels 5 and 6 content descriptions and all aspects of the Levels 5 and 6 achievement standard. There is an ongoing opportunity throughout this teaching and learning unit for students to show evidence that they are progressing towards the achievement standard. An additional 2 weeks providing further opportunity to more explicitly teach a teaching and learning unit to support the focus of achievement standard sentence number 3 is required to support the learning of this standard in depth. The formative and summative strategies are included in the assessment table. Ongoing assessments provide opportunities for moderation, scaffolding and/or extension.



Next steps
	<The following questions could be used as prompts for next steps:
What implications would gaps in achievement standard coverage have on assessment?
What implications would gaps in content description coverage have on your teaching and learning units?
How will you address any gaps?
Use your completed curriculum area map to start populating or updating your curriculum area plan.>
Engage with current and relevant geographical issues that are meaningful in their context. Update resources as appropriate. 
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