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Example assessment task: Reimagined tales	
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Drama, Levels 3 and 4 
Overview
In this summative assessment task, students demonstrate their understanding of how stories and narratives are communicated. During the Fairytales retold unit, students explore devised and developed stories including well-known fairytales and examine the ways elements of drama, and expressive and performance skills are used to communicate ideas, perspective and meaning. 
This summative task allows students to work collaboratively to apply their learning. They adapt a well-known fairytale and experiment with storytelling. This mode of assessment is a practical in-class performance. 
Task duration: 2 weeks 
Task length: 3–5-minute performance
Achievement standard extracts
By the end of Level 4, students identify and describe how expressive skills, performance skills and elements of drama are used to create, perform and experience drama works.
Students experiment with the elements of drama when devising drama or interpreting scripts.
They use the elements of drama and expressive and performance skills to create drama work using a range of forms to communicate ideas and meanings.
They present and/or perform their work in informal and formal settings to different audiences.
Assessment task
Required knowledge
Apply and demonstrate knowledge of stories and narrative structures.
Understand characters and relationships.
Use elements of drama to communicate ideas, perspectives and meaning.
Plan and rehearse work to refine application of elements of drama.
Present work with control of expressive and performance skills.
Practical assessment task
To do this, students create an ensemble performance based on a selected fairytale. In small groups, they plan and rehearse a 3–5-minute performance that uses elements of drama and expressive and performance skills. In the theatrical retelling of the story, students demonstrate their understanding of elements of drama, including character, context, setting, space and dramatic meaning.  

Session 1 (Week 6 Lesson 2)
The teacher introduces the assessment task, and students annotate the task sheet and highlight key assessable learning areas.
Students work in groups of 4 to complete the play-building process and to prepare a performance of the selected fairytale.
Brainstorming:
Students use the process of brainstorming to explore their selected fairytale. This may include: 
analysing the narrative structure – beginning, middle and end
discussing conflicts and climax/es of the story
identifying morals and messages of the story
listing different characters, including narrator, in the story
listing ways mime and tableaux could be applied to convey narrative and setting.
Session 2 (Week 7 Lesson 1)
Improvisation:
Using generated ideas from the previous lesson’s brainstorm, students complete various improvisation activities. Students use play-building strategy to explore creative possibilities and consolidate ideas prior to scripting.
Improvisation activities may include:
hot-seating
role-play
scenario-based improvisation.
Session 3 (Week 7 Lesson 2)
Rehearsal:
Students make considered decisions when structuring their performance. The ensemble group will explore the use of elements of drama to communicate meaning. Students may choose to include:
context/setting – use of tableaux or mime
space – use of tableaux 
character and relationship – role of narrator and stock characters.
Plenary reflection:
The teacher prompts students to reflect on their developing work and to share with a peer. Questions to evoke reflection may include: 
What parts of the task have you not yet included in your performance?
How can we focus our rehearsal to improve the theatrical aspect of our storytelling?


Session 4 (Week 8 Lesson 1)
Sustainable sourcing of props and costumes:
In preparing for the final performance, students consider the sourcing of props and costumes to support their presentation. 
The teacher encourages students to consider the crucial props and costumes needed to enhance their work, and to use sustainable practices to source them. To encourage students to work with a sustainable focus, students may write a refined list of items and costumes they require for their performance. 
Working collaboratively to sustainably source pre-existing items, students present their list to the class and seek to borrow items from other students and the school costume cupboard.
Refinement: 
Students present their work to the class for teacher and peer feedback. Following the informal presentation of each group, students are encouraged to provide notes to support the refinement process. Questions to evoke class discussion may include:
What ways do we see character performed through the actor’s use of expressive skills?
How has the group used elements of drama, including space, context and setting, to communicate the locations within the story?
In what ways have climax and conflict been enhanced in the performance?
Plenary reflection:
The teacher prompts students to reflect on the feedback provided and to create clear goals and actions for how to improve their performance. Individual written reflection questions may include:
What were the strengths of my own and my group’s performance?
What areas of focus and improvement were identified by the class?
How can I improve these areas of focus and with what strategies?
Session 5 (Week 8 Lesson 2) 
Performance:
Students perform to their peers. Students perform in stage black or a costume item that supports their stock character. 
The teacher guides students through audience and performance etiquette with a focus on minimising talking, and clapping at the conclusion of a performance.
The performances are filmed for teacher assessment and moderation.
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